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ABSTRACT
The Social Ecology Equity Change Quest Program 
(SEECQ) was created to develop community member’s problem 
solving skills in conflict resolution9 particularly 
conflicts prompted by racial and cultural inequities.
Based on Glad’s Sapient Intersystems meta-thecry of 
community consultation and change» the program conducted 
twelve laboratory learning based Task Forces during one 
year, A total of 284 individuals participated in nine 
Task Forces designed to explore social-ecological barriers 
and plan effective strategies for change.
All participants were encouraged to participate 
in an evaluation of the program’s effectiveness, A total 
of 257 participants completed a pre-laboratory 
questionnaires 85 completed a post-laboratory question­
naires and 42 completed a two-week post-laboratory 
questionnaire, A complex series of comparisons using 
the pre-laboratory data indicated that participants 
completing either post-laboratory questionnaire tended 
initially to be more naive9 less militant^ and less likely 
to associate group methods with personal growth and 
community understanding, Those who completed the two-week
post-laboratory questionnaire were significantly better 
educated than other participants.
A series of four oblique factor analyses was 
conducted as a quasi-developmental study of participants’ 
changing perceptions associated with involvment in the 
program. Ten significant factors were derived from 
the pre-laboratory questionnaire,, while eleven significant 
factors were derived from the post-laboratory question­
naire . A canonical correlation analysis revealed five 
significant variates between the pre- and post-laboratory 
data.
The two-week post-laboratory questionnaire 
elicited participants’ perceptions of personal and 
community change resulting from involvment in the 
programo The factor analyses revealed nine and ten 
significant factors for the personal and community 
referents of change9 respectively. A canonical 
correlation analysis demonstrated three significant 
variates between personal and community referents of 
change in the two-week post-laboratory data.
The interpretation of the evaluation results 
was seen as offering initial support of the program's 
reported effectiveness. The results partially confirmed 
expectations derived from equity theory. The potential
vi
contribution of Glad's Sapient Intersystems theory to an 
understanding of community development and change was 
discussed, and suggestions were made for future research.
vii
INTRODUCTION
Social Ecology Equity Change Quests Background
The Social Ecology Equity Change Quest Program 
(hereafter referred to as SEECQ) was developed as part 
of an ongoing, fifteen-year series of psychotherapeutic 
and community development investigationsa These programs, 
based upon the Interpersonality and Intersvstems approach 
delineated by Glads, Glad, and Barnes (1959)@ were first 
directed towards an understanding of varied aspects of 
psychotherapeutic processes and change. These efforts 
have been extensively reviewed elsewhere (e.g.. Calhounp 
1971? Chennets, 1972? Glad et al.„ 1959? Glad and Glad, 
1963).
Earliest efforts in the investigation of 
community d evelopment/change occurred in the Midwestern 
area of the country (as reviewed recently by Glad, in 
preparation), and was continued in Louisiana, when two 
of the principals (Glad and Glad) relocated in Baton 
Rouge. In 1971, after approximately four years of 
intensive involvement in the community of Baton Rouge, 
a major program was designed and implemented, the 
Louisiana Community Laboratory Learning Institute
(hereafter referred to as the LCLLI)»
Louisiana Community Laboratory Learning Institute (LCLLI)f emowwa— n» ^ni  i * i ' v nuTTi II 111 ■■ n«■mm i n il » ■ n »»i« i i n f i  tog^a«aiai>u^Wiw« q tegin'n .R'Wp .ifiamn Ci' i k ii fiuin nmgni tunni I-Tin i-z^M'Tziir zS'r
The development 9 implementation9 and results of 
the LCLLI program have been reviewed elsewhere (Glad® 
Goldfeder® Bush9 and Floyd® 1972? Goldfeder® 197*0 •
Only a brief review of the most salient features of the 
program will be offered here.
With the aid of a grant from the Department 
of Healthp Educations, and Welfare (DHEW) , the LCLLI 
program developed a series of twelve learning laboratories® 
held throughout the state of Louisiana, The program was 
directed towards increasing participants9 personal and 
interpersonal capabilities® with the expectation that 
these improved skills would enhance participant 
effectiveness and involvement in the community. The 
laboratories were deliberately arranged to have a 
multi-cultural® multi-racial composition. It was 
anticipated such an arrangement would increase inter- 
cultural problem solving capabilities throughout the 
state of Louisiana, An evaluation of the program 
(Glad „ et al, „ 1972) indicated that participants were 
using their increased skills as facilitators of action 
in the community® including efforts directed towards im­
proving the quality of education in Louisiana9s
3increasingly integrated school systems (consonant with 
the primary funding objectives of DHEW). Specifically^ 
the program had been highly successful in achieving 
the following goalst (1) positively influencing 
participants" attitudes and commitments towards 
community problems? (2) increasing participants* 
confidence and skills in creatively influencing 
community systems? and (3) providing channels for the 
development of social action programs in the community 
(as reviewed in Glad0 Floyd„ and Ryan9 1973)°
In spite of the programs9 overall success (or 
perhaps because of it)s it became increasingly apparent 
that the efforts of the community participants could 
be considerably enhanced with additional training in 
structural community problem solving. Glad , et al. (1973) 
recognized this in their grant proposal for the SEECQ 
program:
Louisiana people of good willfl human 
concern, and commitment to change in the 
quality of life have demonstrated in the 
last few years that such attitudes are 
only a start towards their goal,,,(p, 1).,, 
many of the barriers and interferences 
with effective integration are located as 
much in the social ecology as in the 
emotional and attitudinal characteristics 
of peoples.,.(p. 5® both from Appendix I )
It was in light of this information that the
SEECQ program was developed.
Social Ecology Equity Chang© Quest Programg Program 
Structure
The Social Ecology Equity Change Quest Program 
(SEECQ) was developed partially in response to the 
need described by Glad® et„ al„ (1973) abovee The 
SEECQ Program was designed to explore and alter 
existing patterns of interracial and intercultural 
inequities® predominantly within Baton Rouge school- 
community relationso Similar to the LCLLI program®
SEECQ relied upon professional® para-professional®
and community participation in all phases of the program,,
The SEECQ Program was divided into twelve 
Task Forces (TF) 0 each designed to contribute equally 
to the overall success of the program® Each TF0 
designed as a temporary open system® consisted of 
these interacting phasest consultation® a scientific 
problem-solving learning laboratory© and a post­
laboratory period of social action/intervention® These 
interlapping phases included the following goalst
(1) Consultation phase (CONSULTQUEST)s During 
the consultation phase® a particular problem area or 
areas (constructs) viere identified as having potential 
for change in the community® The deliberate intent
was to focus attention upon a multi-dimensional approach 
to defining the problems* The constructs identified 
during the CONSULTQUEST phase of the program could 
focus on aspects of a particular system (as with Task 
Force VIIs concerned with relations in a particular 
junior high school); or they could be directed towards 
identifying a more general problem within the commun 
(Task Force 9® concerned with developing an under- 
standing of intercultural exchange)* In addition to 
the construct development* those involved in the 
CONSULTQUEST (typically one or more of the SEECQ technical 
staff1 and community participants interested and/or 
already involved in the particular constructs) 
identified and recruited key resource people whose 
involvement was considered crucial to the Task Forces’ 
success.
(2) Problem-Solving (Learning) Laboratory (LABQUEST) 
The problem-solving learning laboratories were designed 
and implemented to allow a multi-dimensional approach
1„ The SEECQ techn5.cal staff* consisting of 
professional* para-professional * and non-professional 
personnel* were people who had developed a continuing 
commitment to the program? generally* they were involved 
in all aspects of the program during its operation.
6to community problem discovery and resolution. This 
approach was typified by an interaction of personal § 
interpersonalB and group processes? cognitive problem 
solving processes? and planning opportunities for 
implementing social change after the laboratory week­
end (Gladp eto al® , 1973? Goldfeders 197*0»
(3) Post-LM§H£ST phase jjECOaUjS§n. Following 
the termination of the learning laboratory weekends 
members of the Task Force attempted to implement the 
plans for change developed during the weekend.
To highlight the unique features of the SEECQ 
Programj, it may be helpful at this point to compare 
some of the important similarities and differences 
between the LCLLI and SEECQ programs. Both programs 
relied upon the involvement of professional, para- 
professional* and community people„ and used a labor­
atory learning approach as one of the main structural 
elements®
A basic distinction was in the programs9 major 
emphasis, LCLLI was primarily concerned with 
developing the personal/interpersonal capabilities of 
its participants, It was expected that the development
of these skills would enhance participants® effectiveness
7in the community. Consistent with this goal© the 
learning laboratory weekend was the intentional 
focus for most of the program efforts.
The SEECQ Program can be viewed as a more 
semi“=structured, problem-generation and resolution 
organization than was the case for LCLLI. SEECQ 
placed its emphasis on an examination of social” 
ecological barriers to intercultural exchange in order to 
develop and implement plans to positively influence 
those factors having the most potential for change.
Just as the LCCLI program, with its personal skills 
emphasis© had led to involvement in the community; 
so it was expected that personal growth and development 
would occur for SEECQ participants. Consistent with 
the program®s emphasis on problem examination and re~ 
solution© the learning laboratories were conceptualized 
as being part cf a continuous process. Accordingly© 
participants were encouraged to become involved in all 
phases of the program9 from consultation through post 
laboratory problem resolution in the community.
This concludes the basic description of the 
SEECQ Program and its historic antecedents. A detailed 
account of the program is available in Glad© et al0©
1973? or Glad© Houck© Miller© Merrick, Flannagan, and
8Ryan, 197*0.
This basic overview provides a proper frame­
work for the following review of some of the basic 
theoretic structures of the program.
Social Ecology EgjujjLY fihaage fiu^§t Program: T h e o ^
There are several areas of psychology that 
contributed to the development of the SEECQ program,
A key element in the development and implementation of 
both the SEECQ and LCLLI programs was an adaptation of 
the laboratory training model. The relationship 
between laboratory training and the LCLLl/SEECQ programs 
has recently been the subject of an excellent review 
(see Goldfeder* 197*0 °
The name of the program9 the Social Ecology 
Equity Change Queste incorporates three of the key 
theoretic underpinnings of the program. One of the 
most basic principles involves the understanding of 
consultation and community change processes contained 
in Glad’s (in preparation) Sapient Intersvstems Theory 
(SIS),
SEECQt The Quest for an Understanding of Change^  |1T ~r~in ■ i i n umi ~ inimnir irr il,i lii'iir - -  r  h n r i in mrr.fp . itfTn.i,  ...... c&MIBwa,
Glad8s (In preparation) Sapient Intersvstems 
Theory is intended as a metatheoretic, organismal
9intersystems model of community development and change„ 
As a metatheoretie model® it incorporates a number of 
different theoretic conceptions into a systems model 
of applications* A systems definition of the domain 
involved would include aspects of early work by some 
personality theorists (notably Goldstein® 1939? and 
Lewin® 1939)» Also appropriate would be current work 
reported by Miller in his series of articles entitled 
Living Systems (e.g,. 1971a® 1971b® 1972). This 
aspect of the model would® in some respects® emphasize 
an examination of the actual interrelated structures 
involved in both the community and the program* Equally 
important would be Miller®s (1971a»b) contribution to 
an understanding of change® particularly in relation 
to open systems. He hypothesizes that as systems "grow®" 
they become increasingly capable of providing for 
diverse functions® through an increase in the inter­
dependent functionings of different components of the 
system*
Also relevant to an understanding of Glad®s 
SIS is the work of Bertalanffy (1968)® who stresses 
the importance of a multi-leveled conceptual model 
of investigation. Bertalanffy believes that the study 
of a potentially complex system (such as the community)
10
necessitates an appreciation for both (1) the properties 
of the different components of that system, and (2) how 
these different components interact and influence each 
other. This approach provides the foundation for 
Bertalanffy9s (1968) equifinality principals a given 
goal may be reached from a variety of starting pointsp 
using a variety of methods.
The SEECQ Program, as well as the earlier 
LCLLI program, was developed within this conceptual 
paradigm of an organismal (living) system. This is 
not meant to imply that the city of Baton Rouge was 
necessarily a living growing system. Like many 
cities in the United States, Baton Rouge contained 
many structural and process elements that contributed 
to non-participation in the creation of more viable 
living community arrangements.
What is meant here is that the SEECQ Program 
itself was deliberately designed as a series of temporary 
open, living systems, to serve as a catalyst for 
increased capability and involvement in the community. 
Consistent with a 1iving systems framework, the inter- 
dependent Task Forces were established with a diverse 
array of participants (parents, teachers, students, 
community members, blacks, whites, professionals, para-
11
professionalsB etc) . It was anticipated that this diverse 
population would maximize the potential for a growth 
of interdependent functions in the temporary "open 
systems."
The Sapient Intersvstems model was crucial to 
the operation of the program. In a more traditional 
theoretical structure, the program might have pursued 
an examination of simple (and possibly illusory) linear 
cause and effect relationships within the community.
The SIS theory provided a model for a multi-causational, 
multi-effectual conceptualization of community processes, 
thereby contributing to a more complete understanding 
of the effects of a given intervention. When planning 
for interventions, a two-stage process was typically 
employed, involving differentiation and integration.
First, the different components of a problem area 
(construct) that seemed to impede community progress 
were differentiatedn to highlight their differential 
effects on the community system. These components were 
then integrated into a series of potentially productive 
plans for active intervention in the community.
Consistent with the equifinality principle (Bertalanffy,
1968) these interventions were deliberately designed 
to maximally affect several levels of the system.
12
During the series of Task Forces, a number of 
construct areas were examined® including racial stereo™ 
types0 the distribution of power® and the understanding 
of different cultures (see Glad® et a L , 197^). A 
differentiation and integration of two major 
construct areas was considered essential to the 
program°s implementation and success® however* These 
two constructs were concerned with the effects of 
social-ecological barriers® and an understanding of 
the forces surrounding the development of community- 
wide patterns of equity®
SEECQi Social-Ecological Barriers
Concern over various aspects of the environment/ 
ecological systems has increased dramatically during 
the last ten to fifteen years® Within government® 
there has been a proliferation of increasingly complex 
legislation* at both the federal and state levels® 
designed to protect and safeguard the quality of the 
environment® Various citizen groups (e®g®„ the 
Sierra Club® Sloop Clearwater Association) have joined 
governmental agencies in cooperative efforts to enforce 
this legislation®
The same time period has seen a proliferation
13
of reports in psychology investigating various aspects 
of the relationship between man and his physical envir­
onment (the "ecology"), This work has includede but is 
not restricted to9 studies in environmental planning 
(e.g.. GutmanB 1966? Lindheim9 1966) and the need to 
provide for an acceptable quality of life when planning 
social institutions (e»g,, Jacobs^ 1969? Strausse 1962)® 
Most relevant to the SEECQ Program are studies 
investigating the extent to which the environmental 
surroundings influence a persons® behavior (e,g, a Barker9 
19685 Kounins Friesen® and N o r t o n „ 1966)» Sommer (1969) 
for example has noted that behavior in the natural 
setting can often be strikingly influenced by the 
interactions of the person and his setting. Barker and 
his associates have developed measurement techniques to 
explore this interaction between the physical setting 
and man's behavior.
One general goal of the SEECQ Program was to 
creatively explore and influence those elements of the 
social-ecology that served as barriers to change, This 
was meant to encompass particularly those elements of 
the ecology that were strongly influenced by social 
pre-conceptions9 such as racial stereotypes. Often» 
these ecological barriers could be extremely subtle,
14
but nonetheless virile® Glad et al., (1973) provided 
several examples of this subtle form of ecological 
barrierss among them?
...the passing out of name tags at a 
Parent Dialogue meeting in the Tri-Parish 
Consortium Program® One of.../the authors/®.. 
noticed that black women received tags with­
out a title such as Mrs,® Ms.® or Miss.
White women invariably had the "honorific" 
distinction before their names. No one had 
noticed because that * s the way it's always 
been done,..(Appendix I® page 7)
As Glad et al® (1973) point out® these subtle 
barriers often go unnoticed in "everyday" life. When 
considered by themselves® such barriers hardly seem 
particularly damaging or evil. They often occur® however® 
in concert with more overt barriers to social exchange® 
including racial/sexual stereotyping and discrimination. 
Within this context® the potential of the subtle social- 
ecological barriers to influence social interaction be­
comes considerable.
The import of these symbols was explored during 
all phases o" the Task Force® particularly during the 
learning laboratory. Glad (in preparation) has suggested 
that these weekend laboratories were properly concept­
ualized as behavior-settings (after Barker® 1968) and 
designed to have considerable overlap with other behavior- 
settings existant in the community. The weekend lab­
oratories were thus conceived as being human laboratories 
in a real sense: behavior-settings where the behavioral
15
influence of social-ecological barriers could be 
differentiated9 and then integrated into exploratory 
attempts at altering their influence. Those methods 
that appeared most promising during the laboratory 
could then be integrated into participants* behavior- 
set tings in the community.
SEECQ: Growth Towards Community Equity and Opportunity
Balance
The other central focus of the SEECQ Program 
was the exploration of existing patterns of equity 
in the community. During the time in which the 
program was being developed» there was ample evidence 
to indicate that inequities existed within Baton Rouge 
(see Glad et al., 1973) similar to many other cities 
across the country. A basic concern of the program was 
the development of partial resolution of the problems 
of inequity, building in part upon the findings of 
equity theorists.
Beginning with early work by Homans (1950s 1961y 
1962) and Adams (1962, 1963s 1965)» a considerable body 
of literature has developed concerning the concept of 
an equitable relationship*. Basically, equity theory is 
concerned with the exploration of how and in what 
manner a Person decides that his investments (inputs)
16
in a given s i tuat ion/relationship are equal to his 
rewards (outputs). Typically® Person is seen as 
arriving at a decision of equity/inequity when he 
compares the ratio of his investments and rewards with 
that of another person (Other). This comparison can 
lead to one of three decision patternsi (1) Person 
perceives the ratio between his inputs and outputs as 
equal to Other® in which case equity exists? or (2)
Person may perceive this ratio as unfairly under® or (3) 
over-compensating him® in which a state of inequity 
exists• There is evidence to suggest that the comparison 
can also be made among Persons (as in a group)® with 
the expectation of similar results®
Originally® equi ty theory was proposed as a 
guide to explorations of job satisfaction within 
industrial settings. Understandably® many of the early 
investigations were completed within industrial-related 
settings (for reviews® see Adams® 1965? Pritchard® 1969). 
Equity theory has also been explored within the context 
of helping relationships (e.g.® Goranson and Berkowitz® 
1966) exploitive relationships (e.g.® Brock and Becker® 
1966; Berscheid and Walster® 1967 ? Carlsmith and Gross®
1969)® and childrens' distribution of rewards for work 
done by others (e.g.„ Coon, Lane® and Schmidt® 1975?
1?
Long and Lerner, 197^; Lane and Coon, 1972).
Most of these investigations have tended to support 
basic hypotheses derived from equity theory® in samples 
ranging in age from older childhood through adulthood.
Among these basic hypotheses are the following*
(1) equity considerations do influence a 
wide range of social relationships?
(2) in most situations® efforts are 
usually exerted by all parties to maintain 
a state of equity?
(3) when a state of inequity exists® 
participants involved in the relationship 
will tend to move towards a restoration of 
equity, using a variety of methods,
Walster, Berscheid, and Walster (1973) summarized
much of the current equity literature, and derived a
number of propositions and conclusions based upon their
review. Two of their propositions are especially
relevant to an understanding of the SEECQ Program*
(1) All things being equal® when a 
technique is available to restore equity, 
the more adequate this technique appears, 
the more likely it is that the technique 
will be used;
(2) Under certain situations, an inequitous 
relationship will tend to be justified through 
faulty logic, rationalization, and similar 
mechanisms, thus restoring a sense of 
psychological equity. However, such justifi­
cation techniques become increasingly difficult 
to maintain when the injured party is known to 
the harm-doer.
The SEECQ Program was designed and implemented 
in accordance with these basic findings of equity researchers. 
Each of the Task Forces was designed to include a multi-
18
culturalp multi-racial mix of participants® Within the 
Task Force9 and particularly within the learning 
laboratoriesB various patterns of inequities8 including 
those created by social-ecological barriers wereV     WrimiT.—
differentiated by the participants® It was anticipated 
that many of these differentiated patterns of social 
inequity would involve many of the participants in a 
changing role-relationship: that is8 depending upon
the inequity examined„ a given participant could 
correctly perceive himself as victim or harm-doer® 
Regardless of the role played by the individual 
participant in the relationships» equity theory would 
suggest that the discovery of inequitable relationships 
would involve a cost to both the victim and the harm- 
doer9 and attempts would be mad© to re-establish 
equity. Attempts to restore equity through psycholog­
ical processes9 such as may occur often in the 
community (Walster8 at„al9. 1973) were less likely 
to succeed in the multi-racial8 multi-cultural 
laboratory settings® Within this contexts attempts 
were made to explore and develop interventions that 
would adequately and effectively restore equity among 
participants involved in the Task Forces. If these 
methods appeared to be potentially effective in
19
restoring equity balances, it was expected that they were 
likely to be implemented in the community by participants,, 
The fact that participants themselves worked at both 
the differentiation of these patterns of inequity and 
their integration with potentially viable means of 
restoring equity would suggest (within at least our 
theoretic framework) that it would be highly unlikely 
for participants not to use these techniques in the 
community (e.g.„ Festinger, 1957).
SEECQi Relation to Current Efforts in Community 
Psychology
Having reviewed the basic structure of the 
SEECQ Program, and its theoretic basis, it may be well 
to relate the program to other current affairs in 
community psychology.
In the relatively short period since its 
formal inception as a specific area of study (Bennett 
et al.. 1966) a community psychology orientation has 
come to encompass a wide range of investigations. The 
elasticity and diversity of the area Is reflected in the 
lack of agreement concerning a definition for the area 
(for representative attempts at definition, see 
Caplan, 1964; Cook, 1970? Spielberger and Iscoe, 19?0).
The diversity of the area is also shown in the
20
varied approaches used in the delivery of "services'* 
and the populations "served" within community 
psychology investigations. A representative (hut by 
no means exhaustive) sampling of these interventions 
includes rather traditional hospital programs (Sanford, 
1965)9 the development of crisis-intervention systems 
(e.g., Cuming and Cuming, 19665 Mohrs, 1971)» alternative 
education programs working with both severely disturbed 
children (e.g.. Donahue, 1967? Hobbs et al.. 1966) 
and less severely disturbed children with school 
adjustment problems (Rubin et al., 1966; Hesterly 
et al,. 1972), and some of the work done within the 
Headstart program (Christmas, 1972), Two recent 
articles (Cowen, 1973? Kessler and Albee, 1975) offer 
excellent reviews of much of the current work in 
community psychology.
The SEECQ Program has most similarity with 
other systems interventions reported in the literature. 
These interventions are based upon the belief (Cowen, 1973) 
that the well-being of nearly every individual in society 
can be markedly influenced by key institutions. System 
interventions are thus directed towards effecting change 
within these key institutions, to provide a multiplicative 
expansion of benefits. Exemplary of efforts here is
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the provision of training for the hard-core unemployed 
in the inner-city (Golderberg, 1968? KleinB 1967)0 
Another popular focus for systems-oriented interven­
tions has been the school system (e.g., Hesterly, et. 
al.B 197^1 Rae-Grant, 1969)9 particularly in developing 
in-service training programs for teachers.
Similar to these programs, the SEECQ Program 
was designed as a system intervention* concerned (at 
one level) with the quality of the school system.
Utilizing the aforementioned Sapient Intersystems model* 
the school was conceptualized as not only a system in 
itself* but also as an integral part of the community 
system known as Baton Rouge. Using the equifinality 
principle (Bertalanffy, 1968)* interventions by the 
SEECQ Program were planned to include a broad spectrum 
of the community (including school personnel) and thus 
affect the discovery and implementation of change in 
many different segments of the community. One of 
the program's supporters. Dr. Robert Aertker, Superintend­
ent of the Greater Baton Rouge School System, recognized 
the efficacy of this approach when he commented, " in 
helping either the schools or the community, both were 
helped as well.” (as reported in Glad, in preparation).
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SEECQ t Evaluating the Program8 s Effectiveness
A principal concern for those involved in the 
development and implementation of the SEECQ Program 
was providing for a comprehensive review of the program's 
effectiveness. Process review (our name for evaluating 
the effectiveness of the program) was deliberately 
included as an integral component of the program in the 
initial proposal (as reported in Glad et al.9 1973) 
and throughout all phases of program development® As 
an introduction to the evaluation efforts of the SEECQ 
Program6 a brief review of the current status of program 
evaluation efforts will be presented®
Similar to the study of community psychology, 
program evaluation has become an increasingly popular 
area of investigation within the last ten years®
Examples of this proliferation of reports include 
the recent publication of a two-volume Handbook of 
Program Evaluation (Guttentag and Struening, 1975)I 
the establishment of guidelines for ethical standards 
in program evaluation (Drew, 1975* National Academy of 
Sciences* 1975a* b ) ; an evaluation of 236 DHEW-funded 
programs reporting evaluation results (Bernstein and Freeman, 
1975)5 and predictably, a growing body of texts designed 
as an introduction to program evaluation (e.g® Rossi
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and Williams, 1972? Weiss, 1972).
This increase in published reports concerning 
program evaluation does not indicate unanimity of 
opinion about crucial issues in the area. Differences 
of opinion in the area range from the most fundamental 
issues (e.g., what purpose should program evaluation 
serve) to questions concerning the proper methodology 
and statistical analyses to apply to the data (e.g., 
the controversy surrounding the adequacy of the report 
entitled Equality of Educational Opportunity”"the "Coleman 
Report"— as reported in Cain and Watts, 1971? Coleman,
1972). Wortman (1975) offers an excellent review of some 
of the basic values, terms, and issues involved in program 
evaluation.
A basic area of disagreement concerns the 
proper priorities that should be established in program 
evaluation efforts. A number of authors (e.g.. Campbell, 
1969? Campbell and Stanley, 1966? Rossi, 1967? Stanley, 
1966 ? Suchman, 1967) have staunchly maintained the 
necessity for using rigorously experimental, or at least 
quasi-experimental, designs. Typically, these authors 
stress the need for pre- and post-testing of program 
participants 1 the inclusion of both treatment and no­
treatment (control) groups in the design, and maintaining
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continuity in the programs * "treatment" methodology in 
all phases of the program. Also heavily emphasized is 
the need for theory-directed research9 including hypo­
thesis formation and statistical analysis. In summary9 
these authors seem to view program evaluation as an 
extension of more classical laboratory studies.
Others in evaluation research (notably Guttentag, 
1973; Rivlin, 1971; Weiss® 1970; Weiss and Rein® 1969) 
have suggested that there are problems involved in using 
strictly experimental designs in program evaluation.
These authors generally agree that there are several 
methodologic and practical considerations that serve 
to make viewing program evaluations as "experiments" 
impractical. Among the criticisms they offer are the 
following:
(1) appropriateness of measures: Social
programs, as Suchman (19&7) and a host of others have 
pointed out, are often extremely difficult to evaluate, 
due to the problems they seek to modify. Such programs 
are often multi-dimensional in both their design and 
expected effects, and may involve aspects that are 
exceedingly difficult to evaluate directly (e.g., 
programs designed to effect institutional change). A 
not infrequent result of this complexity is that
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evaluators have chosen to experimentally study aspects 
of the program only tangentially important to the major 
program objectives (Guttentag* 1970* 1973). The 
unfortunate result of such practices is the amassing of 
methodologically sound results that explain little of 
the programs' actual endeavors.
(2) inflexibility of evaluation formatt Social 
programs are* in some respects* experiments in their 
own right* as Campbell (19^9* 1973) has appropriately 
pointed out. That is* the developers of the program 
identify a problem area within the community* devise 
what they believe will be an effective "treatment" (the 
social programs)* and then implement the program * in 
hopes of effecting change in the desired direction.
Until this point* a social program is easily conceptual­
ized as an "experiment" in the truest sense* amenable 
to experimental controls of methodology. Unlike an 
experiment, however* a social program is characterist­
ically committed to accomplishing certain objectives. 
Accordingly* if the original phase seems to be 
ineffective* program administrators are often quite 
willing to modify the course of the program. While this 
change of methodology may serve to strengthen the program, 
it often has disastrous consequences for the evaluation,
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particularly if the evaluation was somewhat narrowly 
conceived,
(3) timeliness of evaluation results? As 
mentioned above, program administrators often feel the 
need to assess the success of the program before its 
completion. Frequentlyj, experimentally-derived evaluation 
procedures have not provided indication of the programs’ 
on-going effectiveness9 due in part to the desire to not 
influence the "treatment" methodology. At its worst, 
this conflict of interest between administrator and 
evaluator can (and has) created the following disastrous 
situation, A program is established along with what 
seems to be an appropriate scheme for evaluation. As 
the program progresses9 administrators become concerned 
that the program is not attaining its ojectives. Unable 
to obtain information about the program’s effectiveness 
from the evaluators9 the administrators decide to modify 
the program "intuitively." At the conclusion of the 
program the evaluation team discovers its indices are 
no longer relevant to the program9 and administrators 
are convinced that evaluation is of no service to the 
operation of the program (such a scenario was recently 
described by Guttentag* 1971)•
As will be seen more completely in the Methods
2?
section, the evaluation of the SEECQ Program was originally 
designed to provide "both useful information during the 
program’s operations, and methodologically sound data 
to evaluate the overall success and failure of the 
program. This type of design can be considered highly 
consistent with much of the literature in program 
evaluation. In planning the research design, and 
interpreting the resulting data, the earlier research 
efforts of Glad et al,» (1972)9 Goldfeder (197^)® and 
Glad (in preparation) were crucialB
ZreyjpiAS, Sesgassh
As a part of the evaluation of LCLLI, members 
of the project constructed a 5 0 -item questionnaire, 
designed to measure change facilitated by the program. 
Developed from suggestions by program participants and 
technical staff, the 5 0  items were incorporated into 
a questionnaire, and mailed to participants and 
supporters of LCLLI. The procedures involved have been 
extensively reviewed elsewhere (Glad et al,, 1972; Bush,
1973) and will be reviewed here briefly.
The 50-item questionnaire was designed to be 
completed three times by each participant. For each 
administration, the participant/supporter was asked to 
indicate his perception of change on a seven point
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scale, ranging from EXTREME DECREASE to EXTREME INCREASE. 
The instructions for each administration were as follows %
(1) For the first administration, participants/ 
supporters were asked to indicate their "perception of 
change occurring in persons and in the community during 
the course of the year as a result of laboratory 
learning (change as a result of LCLLI).
(2) The second part of the questionnaire 
asked participants/supporters to indicate the change 
they felt would have occurred during the year without 
laboratory learning (change as usual).
(3) The last part of the questionnaire asked 
participants/supporters to indicate what changes they 
felt DHEW (funding agency of the program) would like 
to see occur as a result of the program (DHEW 
desirability).
Seventy-two participants returned completed 
questionnaires. In an attempt to parcel out the two 
possible response-set biases (change as usual and DHEW 
desirability, the analysis of the data commenced with 
a discriminate function analysis. This analysis was 
used to determine the function that maximally contrasted 
laboratory learning effects with the true response sets. 
This analysis demonstrated that 25 items had a significant
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loading on the identified function,, These 25 items were 
retained for the ensuing analyses,
A factor analysis using the 25 items was then 
conducted. This analysis showed that the 25 items 
loaded on seven significant factors® accounting for 62.2% 
of the variance.
As part of his doctoral dissertation® Goldfeder 
(197*0 used these 25 items® in appropriately modified 
form® to explore the relationship between involvement 
in the LCLLI and/or SEECQ programs® laboratory learning 
processes® and perceived personal change. As a part 
of his data analysis® Goldfeder factor analyzed these 
25 items® and demonstrated that the items loaded on six 
significant factors. No attempt was made to relate 
the results to those reported earlier by Bush (1973) 
and Glad® et al. ® (1972).
In preparing a manuscript based on the SEECQ 
Program® Glad (in preparation) re-analyzed the data 
from Glad® et al,® (1972) and Goldfeder (197*0.
Consistent with the SIS model® Glad first differentiated 
patterns of meaning emerging from the Glad» et al.
(1972) and Goldfeder (197*0 factor structures® 
naturalistic observations® and two canonical variates 
identified in the Goldfeder (197*0 analysis. These
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differentiated patterns were then integrated into six 
unifying constructs* relevant to the 25 items®
One aspect of the differentiation process 
involved the identification of cross-system stabilities* 
items present in both the LCLLI and Goldfeder factors 
that contributed to the same unifying construct. Three 
of the six constructs were shown to have more than one 
item common to both factorings® when the highest 
loading of the item was considered. These items are 
listed below* each identified by Glad®s (in preparation) 
integrated meaning for the cross-system stability 
(hereafter identified as a D.I.A.S.I„S. element* 
meaning "Differentiation and Integration Among Sapient 
Inter-Systems")t
D.I.A.S.I.S. Element I : Self-other awareness and
interpersonal sharing, 
awareness of my feelings 
ability to communicate 
let others know where I'm at 
awareness of how others see me 
D.I.A.S.I,S. Element IIt Intercultural openness, 
friends in other cultural groups 
relate to different values and beliefs 
understanding of different cultural groups
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D.I.A.S.I.S. Element Vs Laboratory methods* role
versatility* and productive 
commun. ’:y problem solving, 
analyze and work through group problems 
laboratory methods in community problem solving 
play variety of group roles.
In summary* twenty-five of the items developed 
by Glad et al. (1972) for their evaluation of the 
LCLLI program have been shown* through a series of 
analyses* to be highly relevant to programs developed 
within Glad9s SIS theory of consultation and community 
change. These items were shown to be independent of 
the influence of two important response-set biases* 
and had significant loadings in two independent factor 
analyses. Some of the items also demonstrated stability 
across factorings.
These twenty-five items formed the nucleus of 
the questionnaire used in the formal aspects of evaluation 
in the SEECQ Program. Additionally* the SIS process of 
differentiation and integration was used as a basic 
guideline for interpreting the results.
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STATEMENT OF PROBLEM
The present study is designed as an initial# 
multi-dimensional exploration of the effects of the 
SEECQ Program# Using the format of the SIS processes 
of differentiation and integration to guide the 
interpretation# it is anticipated that the study will 
contribute meaningful information to three major areas 
reviewed in the introduction#
Program Evaluation# The evaluation of the 
SEECQ program was designed as a reflection of the 
program9s multi-dimensional format# The intent was 
to provide a design that would be theoretically relevant, 
utilize sound behavioral science principles# and yet 
contribute materially to the program9s ongoing processes# 
Glad’s (in preparation) Sapient Intersvstem 
theory. Previous findings based on Glad’s SIS theory 
(Glad # et al.# 1972? Goldfeder# 197^? Glad# in prep­
aration) have been based primarily on data obtained 
following participation in the LCLLI and/or SEECQ 
programs# Because of this# the differentiated patterns 
of change have relied on what might be considered 
inferential data; i.e#« perceptions of change lacking 
a data base for pre-laboratory/Task Force comparisons#
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The present study is designed to contribute to 
an understanding of community laboratory change processes 
through a quasi-developmental study of the SEECQ Program,, 
By providing for data collection at three successive 
stages of the program9 it should be possible to identify 
patterns of meaning that are differentially salient 
during the Task Forces9 development. This design 
should also permit at least a partial examination of 
Miller's (1971a* b) open systems hypothesis: i.e.-
as the open systems (Task Forces) grow and develop9 
they will increase in their ability to provide for 
diverse functionings.
Also present in this design is the capability 
for comparisons of participants who completed only 
part of the evaluation process and those who completed 
all phases. Previous research efforts have been quite 
successful in eliciting complete cooperation from a 
significant number of program participants. There 
still remains some question about how applicable these 
results may be to a broader base of people* since the 
level of cooperation in past efforts was understandably 
less than perfect. The present study* in allowing for 
a comprehensive examination of variables that might 
be expected to display differences between those who
3*f
complete the evaluation (referred to as respondents) and 
those who do not (non-respondents), should aid in 
establishing how representative the respondents are 
of the program population.
Finallyg the present study will allow for an 
examination of the patterns of similarity/dissimilarity 
existant in reports of both personal and community 
change following participation in the program, Previous 
reports have either included both referents on the 
same questionnaire (Glad et al.n 1972), or included 
only the personal referent (Goldfeder, 197^), It 
is anticipated that, although there will be some degree 
of overlap, perceptions of personal and community 
change will not be identical,
Social-Ecological Barriers, Several items on 
the questionnaire were developed to measure participants’ 
perceptions of social-ecological barriers. The quasi- 
developmental format of the design will allow for an 
examination of how participants differentiate/integrate 
these barriers in the successive reported patterns.
Equity Theory, A comparison of the successive 
factor patterns should illustrate how participants® 
perceptions of community equity balance develops. It 
is expected that participants will develop an increased
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commitment to developing community equity balance as
the Task Forces5 progress*
The following statements are intended to 
serve as a set of guidelines to highlight and integrate
the interpretation of the data?
Respondent Sample
1? The comparison of respondents and non­
respondents will show some significant 
differences between samples* These 
differences will then indicate how 
representative the respondents are 
and guide the interpretation of the 
data?
Factor Structures
2? At least a majority of the items on 
the questionnaire will load on inter­
pret able factors for each of the four 
factor analyses?
3 s Due to the emergent pattern of change 
that is expected» some of the factors 
will evidence stability across 
factorings® while others will be 
salient for only part of the analysis?
bt The D 0I«AcS9IoS, elements identified
by Glad (in preparation) should evidence 
cross-factor stability for a majority
of the factors?
5? A comparison of the emergent factor 
structures will offer indirect con­
firmation of Miller’s (1971a® b)
Open Systems hypothesis?
6 ? A comparison of the emergent factor
structure will demonstrate an increased 




7 i The canonical correlation analysis for 
the LABQUEST-I and LABQUEST-II data 
will reveal several significant variates9 
confirming the existance of related
patterns between the two administrations %
8» The canonical correlation analysis for the 
ECOQUEST-I and ECOQUEST-II data will
reveal several significant variates* 
confirming the existance of related 
patterns between perceptions of personal 
and community changes
9* The number of significant variates 
discovered for the comparison of the 
ECOQUEST-I and ECOQUEST-II factorings 
will be less than the number discovered 
for the LABQUEST-I and LABQUEST-II 
comparisons, thus partially demonstrating 
respondents* ability to discriminate 
between personal and community change.
METHOD
Development of the Questionnaires
In developing the SEECQ questionnaires® the 
previous research of Glad et. al. (1972) provided the 
nucleus of the basic questionnaire® the 2 5  items that 
had been clustered into seven factors.*
Additional items were developed from a series 
of consultation meetings held with members of the SEECQ 
advisory board and key community resource people prior 
to the beginning of the program. These meetings® 
primarily devoted to developing the general goals of 
the program» were also part of a deliberate effort made 
throughout the program to involve community resources 
in all phases of program evaluation. This effort was 
consonant with the program policy of engaging with 
participants as collegues in research® rather than as 
"subjects." The philosophy was based upon the belief 
that participants® as members of the Baton Rouge community
1. When the present research design was construct­
ed® the work of Goldfeder (197*0 and Glad (in preparation) 
had not been completed.
37
38
intimately involved in the areas that we wished to 
explore„ could provide their own unique insights into 
these problem areas? it was anticipated that this would 
tend to increase the overall validity of the research 
efforts® Additionally® such participation in the 
formative stages of research was expected to increase 
the liklihood of voluntary participation in the later® 
more formal aspects of evaluation® It is worth noting 
the similarity between our stance and that advocated 
recently by others interested in program evaluation 
(e.g.® Klein® 1968? Guttentag® 1973)®
At the conclusion of these preliminary consulta­
tion meetings® members of the technical staff of SEECQ® 
along with interested community members® used the goals 
to develop additional items focused on social ecological 
change processes® Five additional items from the SPCC 
questionnaire were selected® and ten new items were 
developed directly from the results of the constultation 
meetings.
The basic questionnaire thus consisted of 40 
items? 25 had been used in previous research by Glad 
et al. (1972)? 5 additional items were taken from the 
SPCC questionnaire? and 10 new items were developed 
directly from the program goals. It must be noted here
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that the additional items were not subjected to the same 
refinement that the original 25 had been. The 25 
original items, and the 15 newly developed items are 
clearly identified in Appendix A.
In developing the questionnaire, it was recognized 
that the "standardized” quality of the questionnaire, 
though highly desireable , might not reflect the unique 
properties of each laboratory weekend, nor the unique 
perceptions of the participants- To access these 
additional important sources of information, three 
steps were implemented. (1) As part of the consultation 
period preceeding each of the laboratory weekends, 
additional items were developed to reflect the 
unique concerns of that particular Task Force. These 
items were then added to the end of the standard 
questionnaire before the laboratory weekend- (2) To 
further assess the concerns of participants at the 
beginning of the laboratory, seven (7) blank rating scales 
were provided at the end of the pre-laboratory questionn­
aire. Participants were asked to "...(add) other items 
that are important for you concerning (the focus of the 
laboratory)..." (see Appendix g, p. 2^8). After the 
questionnaire was completed, a member of the technical 
staff (usually TTR) reviewed the items that had been
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suggested. Using a brief method of content analysis,, 
additional item(s) were developed from this material as 
indicated9 and added to the end of the post-weekend 
questionnaires. (3) It was felt that a participant's 
spontaneous comments might provide valuable qualitative 
information that could be lost in numeric responses to 
quantitative items. To help elicit this information® 
space was provided at the beginning of each questionnaire » 
and/or at the bottom of each page9 for the participant 
to share his feelings or thoughts concerning the focus 
of the laboratory and/or the items in the questionnaire.
None of these sources of additional information 
have been included in the present analyses. The items 
that were developed for each weekend are presented in 
Appendix PF (p. 324),
Implementation of the Questionnaire
The basic questionnaire was designed to explore 
the effectiveness of the program both during the laboratory 
weekend® and later® when the participants began to 
apply their new skills in the community. To accomplish 
this® the instructions and scale for the 4© items were 
appropriately modified for use during the laboratory and 
post-weekend phases of the program. This design was 
implemented to allow the successive administrations of
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the questionnaire to serve as a "quasi-developmental"
exploration of participant's developing perception of 
community change.
Laboratory Questionnaires. The focus of the 
evaluation during the laboratory weekend was to explore 
the participant’s perceptions of ". •.what is involved 
in growth towards equity and opportunity balance in the 
community.. "  To accomplish this, a copy of the 
questionnaire was completed during the formulative 
stages of the weekend (LABQUEST-I). A second copy of 
the questionnaire was completed at the end of the 
laboratory (LABQUEST- II) „
For both the LABQUEST-I and LABQUEST-II 
questionnaires* the 40 items were phrased in the first 
person (e.g.* "my ability to facilitate the analysis 
and working through of group problems" - Ql). The 
participants were asked to indicate * for each item9 
"...how likely it is that (you) personally would behave * 
feel9 or believe as the item describes" (Appendix B * 
p. 231 ). Next to each item* a 60 point scale was 
reproduced for the participant’s response. This scale 
ranged from LEAST LIKELY (1) to MOST LIKELY (7).
Two-Week Poat-Laboratory Questionnaire * The 
intent of the two-week post-laboratory questionnaire was
kz
to search out patterns of meaning in the change 
experienced by participants as a result of the laboratory.
To accomplish this* the focus of the scale changed from 
a reflection of present feelings,, behavior0 etc. * to 
an emphasis of change since the end of the laboratory 
weekend. The 60 point scale used here ranged from 
EXTREME DEGREASE (1) to EXTREME INCREASE (7).
During this phase of the data collections the 
questionnaire was designed to examine two broad 
dimensions of changes perceptions of personal change 
involving only the participant? and perceptions of 
community change * change within the community that the 
participant was aware of. Earlier experience with th©
SPGC questionnaire demonstrated that participants9
perception of change for these two dimensions were not
2always identical. Accordingly, the two dimensions 
(personal - ECOQUEST-I, and community - ECOQUEST-II) were 
deliberately presented separately. The participants were 
asked9 for both sections* to address themselves to change 
that had occured since the end of the laboratory weekend.
For the ECOQUEST-I segment of the questionnaire




(see AppendixC * p® 238 ), the 39 iteras^ were again 
phrased in the first person (e.g. 9 "my ability to 
facilitate the analysis and working through of group 
problems" - Ql). For the ECOQUEST-II segment of the 
questionnaire® the 39 items were phrased in the third- 
person (ea_g®s "a person0 s ability to facilitate the 
analysis and working through of group problems" - QX). 
Here® the instructions indicated that "„.„your response 
should indicate changes that you have observed in people 
other than yourself" (Appendix D » p.243 )•
Procedure
Two hundred eighty-four (284) individuals 
participated in nine Task Force laboratories during a 
nine-month period (October® 1973 - May® 1974)®^ At the
3® Due to a typographical error® only 39 items 
were included in the ECOQUEST-I questionnaire (the item 
"my awareness of my feelings" was inadvertently ommitted). 
To keep the forms statistically comparable® this item 
will be deleted from all ECOQUEST-II analyses.
4. The first SEECQ laboratory® attended by 
approximately 30 people® was held in September, 1973• 
Participants in this laboratory had a very strong® negative 
reaction to the initial draft of the questionnaire ® and
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beginning of the first full day of the laboratory, 
all participants (including laboratory staff) were 
asked to complete the LAB QUEST™ I questionnaire,, It 
was constantly stressed that participation in the formal 
evaluation would provide one vital means of reviewing 
program processes. This informations in turn, would 
allow for systematic revision of the program as needed, 
to help insure an overall successful outcome. Two 
hundred fifty-seven (257) participants completed the 
LABQUEST-I questionnaire (90.4%),
At the end of the laboratory weekend, each 
participant was asked to complete a copy of the lABQUEST' 
II questionnaire. In seven of the laboratories, each 
participant was provided with an addressed, stamped 
envelope, and asked to return the questionnaire within 
five (5) days. Thirty-one (31) participants completed 
the LABQUEST-II questionnaire in this fashion. In two
encouraged further appropriate revision. The resuiting 
revisions, while improving the questionnaire, also seemed 
to invalidate the responses of these thirty participants: 
consequently, they were not included in the present 
analyses. The que stionnaire s from the fourth laboratory 
were mistakenly assembled without one page of items t 
these que stionnaires were also excluded from the analyses.
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of the laboratories (Task Forces VII and IX)» participants 
were asked to complete the questionnaire immediately 
at the end of the laboratory : fifty-four (54) participants
completed their copies of the LABQUEST-II questionnaire 
in this manner. A total of eighty-five participants 
(29.9$) completed a copy of the LABQUEST-II questionnaire t 
these participants will hereafter be referred to as 
LABQUEST respondents.
Two weeks following the end of the laboratory» 
a copy of the EGOQUEST questionnaire (Parts I and II) 
was mailed to each participant. A stampede addressed 
envelope was included with the questionnaire9 and the 
participants were asked to return the completed 
questionnaire within two (2) weeks of the mailing date.
Forty-three (43) participants returned 
completed copies of the ECOQUEST questionnaire (15.5$)•
One (1) of these forty-three (43) participants did not 
live in Baton Rougee and was unable to complete the 
ECOQUEST-II portion of the questionairei this 
participant will not b© included in the analyses. The 
forty-two (42) participants included in the analyses 
will hereafter be referred to as ECOQUEST respondents 
(14.7$).
Extended Evaluation Efforts. A continued concern 
for many in psychology has been the paucity of published
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longitudinal investigations® The study of personality 
development offers an example? although much has been 
written concerning the relative stability of personality„ 
there have been but few published empirical investigations 
of the developing personality (e.g.» Kagen and Moss, 1962§ 
Moss and Kagen„ 196^? Macfarlane, 196^).
A lack of even minimally extensive investigations 
of the effects of laboratory training has similarly been 
noted (e.g., Campbell and Dunnette» 1968). In recognition 
of the need for such studies, the original evaluation 
design for the SEECQ program included both a two-week and 
six-month administration of the ECOQUEST form of the 
questionnaire» It was hoped that emergent patterns of 
change could be examined for at least a six-month period 
following the laboratory weekend.
Unfortunatelye this plan for extended evaluation 
was less than successful. The time structure of the 
program permitted only participants of the first three 
laboratories to receive copies of the six-month ECOQUEST 
questionnaire prior to the termination of the initial 
funding period. Due to funding restrictions, it was 
impossible to provide money for the continuation of 
data collection beyond the initial funding period. These 
factors re suited in a severly limited sample of
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respondents, prohibiting any meaningful analysis? 
these respondents will not be included in the present 
series of analyses.
Use of a control sample. A continuing concern 
in the areas of both program evaluation and laboratory 
training has been the use of adequate control group 
comparisons (e.g., Nunnally, 1975; Campbell and 
Dunnett, 1968; Campbell and Stanley* 1966). Various 
strategies have been proposed and/or implemented to 
provide for control group comparisons in both settings, 
with varied success (Campbell, 1974; Suchman, 1967)0
In a large-scale, local social intervention 
such as the SEECQ Program, the problems involved in 
providing an adequate control group become legion.
One is faced with not only traditional methodologic 
and statistical problems, but also a host of new 
problems, including financial limitations (e.g., Cain 
and Watts, 19721 Kershaw, 1972). Such practical 
realities tend to confound methodologic concerns. One 
might envision, for example, comparing the SEECQ 
Program with an alternative social intervention, using 
a different methodology, as well as with a "no-treat­
ment" group, to provide a methodologically sound system 
of controls. Such a methodology has, in fact, been both
advocated (Campbell,, 1969) and practiced in modified 
form (Kershaw, 1972). Unfortunately , such a design 
is both prohibitively expensive and impractical (lack 
of professional resources for alternate strategy) 
with a local program such as SEECQ,
A more crucial theoretic question concerns 
the desirability of such control groups for a program 
like SEECQ, Within this program, we were most concerned 
in examining the various effects of the program, at 
different levels. In view of this, our attention 
seemed to be more properly directed towardsfsearching 
for program effects in the community? perceptions of 
change reported by others not directly involved with 
the program but predictably influenced by it.
In an attempt to accomplish this, the initial 
evaluation design of the SEECQ Program had a provision 
for the use of process-review partners. Each participant 
in the SEECQ Program was asked to provide, before the 
weekend laboratory, the name of a partner who would 
participate in all aspects of the formal evaluation 
process without becoming involved in the program. The 
participant was responsible for securing the cooperation 
of his process-review partner in the evaluation process 
as part of his preparation for the weekend. It was 
planned that the process-review partner would be someone
49
similar to the participant in terms of demographic 
characteristics,, who might legitimately be expected to 
be affected by many of the same social-ecological 
influences. Participants were encouraged to enlist 
members of their immediate family* or close friends* 
to serve in this capacity. It was anticipated that the 
process-review partners would serve as both a "controlled 
comparisons" group* experiencing little to no change over 
the weekend of the laboratory as expressed in the LABQUEST 
I and II questionnaires, and as indicators of actual 
change in the community due to the laboratory, expressed 
in their responses to the ECOQUEST-II questionnaire,
This phase of the evaluation was considerably 
less successful than desired, Process-review participa­
tion was actively encouraged by both program participants 
and members of the SEECQ technical staff (to the point 
of members of the technical staff hand-delivering and 
collecting questionnaires in the first three laboratories). 
In spite of these efforts, returns were poor, particularly 
in terms of continuous participation. Only two (2) 
process-review partners completed both a LABQUEST-I and 
LABQUEST-II questionnaire. For this reason, the process- 
review data was excluded from the present analyses.
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Statistical Analyses
The analyses of the data were pursued through 
three broad stages,,
Analyses of the LABQUEST data
A. Representativeness of the LABQUEST 
Respondents,, The eighty-five (85) LABQUEST respondents do 
not constitute a random sample of the total program 
population® It would be expected that those participants 
who chose to respond to the questionnaire would differ 
from those who chose not to0 possibly in terms of both 
demographic and attitudinal/behavioral characteristics. 
Accordingly» a series of analyses was conducted to determine 
how representative the LABQUEST respondent sample was of 
the total program; e.g® g an examination of demographic 
characteristics and responses to the original questionnaire, 
within which one might expect to identify some of the 
differences between respondents and non-respondents.
The results of these analyses were used as an aid in 
defining the limits of interpretation for the respondent 
questionnaire data®
One hundred seventy-two (172) participants 
who completed the LABQUEST-I questionnaire chose not to 
complete the LABQUEST-II questionnaire (60%)® These
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participants will be referred to as LABQUEST non-respondents0 
A stratified random sample of eighty-five (85)
LABQUEST non-re spondents was selected© following the 
procedure recommended by Edwards (1968)8 McNemar (19&9) 
strongly advocates the use of stratified random sampling 
as a means of increasing the accuracy of the sampling 
when the control variable is known to be related to the 
variable under examination. The SEECQ program was 
designed and implemented so that each of the Task Forces 
(control variable) contributed equally to the success 
of the total program (variable under examination)»
The LABQUEST non-respondent sample was stratified so 
that each Task Force was equally represented,^
Following the selection of the stratified 
random sample of non-re spondents© the LABQUEST respon­
dents and non-re spondents were compared© using the
5. One of the laboratories had only nine (9) 
LABQUEST non-re spondents„ All nine of these non-re spon­
dent s were included in the sample0 Seven (7) of the 
remaining laboratories yielded eleven (11) non-respon­
dents© and one (1) laboratory yielded ten (10)© to 
provide the eighty-five (85) LABQUEST non-re spondent s.
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following procedures?
X„ Demographic Comparisons. The respondent 
and non-respondent samples were compared along the 
following dimensionsi (1) sex? (2) race? (3) religion?
(^ ) marital status? (5 ) occupational status? (6 ) age 
level? (7 ) laboratory experience? (8 ) yearly Income? 
and (9) education® These characteristics have 
previously been identified (Glad et aloB 1972?
Goldfeder® 197*M Klein® 1968? Spengler and Duncan® 1956) 
as being particularly important in the identification and 
comparison of samples used in community research®
2® Factor Comparisons® Th@ LABQUEST non­
respondent sample was included in the factor analysis 
of the LABQUEST-1 quest ionnaire® Using the resulting 
factor scores® the respondent/non-respondent samples 
were compared for differences on each factor® using a 
series of simple analyses of variance % then® the 
samples were compared for an overall respondent effect 
by use of a multivariate analysis of variance procedure®
B. Analysis of the LABQUEST-I and LABQUEST-II 
questionnaires® A separate factor analysis (Barr and 
Goodnight® 1975) was performed on the LABQUEST-1 and 
LABQUEST-II questionnaires® The LABQUEST-I analysis 
included both the eighty-five (85) respondents and the 
eighty-five (85) non-respondents (total N = 170).
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The LABQUEST®II analysis included only the eighty-five 
(8 5 ) respondents,,
All factor analyses employed the oblique method 
of factor rotation,, A number of authors (e®g®, Fruchter0 
195^1 Harmon9 196?I Rummell@ 196?) have pointed out the 
advantages of using an oblique rotation when the variables 
are assumed t© be interdependent» Unlike an orthogonal 
rotations which may obscure some relationships» the oblique 
rotation permits high loadings for only a few variables 
on a factor and assigns low loadings to the rest. An 
oblique rotation results in correlation between factors 
that often highlights their similarities and differences®
C® Canonical Correlation® Following the 
factor analyses9 a canonical correlation (Barr and 
Goodnight» 1971) was performed between the LABQUEST-I 
and LABQUEST-II analyses9 using th© factor scores generated 
fo each respondent during the factor analysis. This 
procedure was used to examine the dimensions (variates) 
underlying participants’ perceptions of laboratory process 
during the corresponding stages of the program®
II® Analyses of the ECOQUEST data
The analyses of the ECOQUEST data were similar
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to the LABQUEST analyses? accordingly, this presentation
will be somewhat abbreviated®
A® Representativeness of the ECOQUEST 
respondents® There was no feasible way of determining 
if the ECOQUEST respondents were representative of the 
total program at the time they completed the ECOQUEST 
questionnaire® This series of analyses was directed 
toward exploring how representative the ECOQUEST respondents 
were of other participants during the LABQUEST-I and 
LABQUEST-II phases of the program®
1® Demographic Comparisons® A stratified 
random sample of forty-two (42) ECOQUEST non-re spondent s 
was selected from the LABQUEST-I population0 following 
the same procedures outlined for the LABQUEST-I 
demographic comparisons® The resulting ECOQUEST 
respondent/non-respondent samples were then compared 
along the nine (9) dimensions identified in the LABQUEST-I 
analysis®
2. Factor Comparisons® Thirty-two (32) 
of the ECOQUEST respondents completed the LABQUEST-I 
questionnaire (76%)® while eighteen (18) of the ECOQUEST 
respondents were also LABQUEST respondents (43$)® Two 
stratified random samples of thirty-two (32) and eighteen 
(18) ECOQUEST non-re spondents were selected from the
55
LABQUEST*” I and LABQUEST-11 sample s © respectively* The 
resulting ECOQUEST respondent/non-respondent samples 
were then compared for similarities of factor scores© 
following the same procedures outlined in the LABQUEST 
analysis®
Be Analysis of the ECOQUEST-I and ECOQUEST- 
II questionnaires* A separate factor analysis (Barr and 
Goodnight9 1975) was performed on the ECOQUEST-I and 
ECOQUEST-II questionnaires* As with the LABQUEST
analyses© an oblique factor rotation was used in both 
analyses*
C0 Canonical Correlation. Following the 
factor analyses© a canonical correlation (Barr and 
Goodnight© 1972) was performed between the ECOQUEST 
and ECOQUEST-II analyses© using the factor scores 
generated during the factor analyses. The procedure 
was used here to explore the dimensions underlying 
the participant’s perception of personal and community 
change.
III. XYZ Junior High School % The 
relationship between an empirical indice of change 
(rate of suspension) and scores on the LABQUEST/ECOQUEST
Questionnaires
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This analysis was directed towards exploring 
relationships between patterns of change revealed in 
responses to the questionnaire and empirical change 
within part of the community, XYZ Junior High School 
was the one school where the SEECQ Program made a 
direct intervention. The scene of much racial 
turbulence before the beginning of SEECQ involvements 
there were many verbal reports of improved relations at 
the school following the laboratory weekend (Houck8 1975).
One indication of improved relations was the principal’s 
impression of a striking decrease in the rate of suspensions 
for the school.
Seven (?) of the LABQUEST respondents (Q%) and six 
(6) of the ECOQUEST respondents {15%) participated in the 
XYZ Junior High School learning laboratory weekend 
(Task Force VII), Since this sample size was too small 
to be utilized in a statistical analysisg a brief exploratory 
examination of change was conducted9 using the actual 
change in rate of suspension and the mean factor scores 
for the seven (?) LABQUEST and six (6) ECOQUEST respondents.^
6. The author wishes to express his appreciation 
to Mr. Herman Marcellasg principal of XYZ Junior High
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This data is presented in Appendix GG (p. 331)*
School , and the Greater Baton Rouge School Board for 
providing the data on suspension ratest and Mr. Ray 
Houck, who arranged for and collected the necessary 
suspension data.
RESULTS
Guide to Interpretation of Factor Analyses
Each of the four factor analyses employed the 
criteria of accepting all factors with an eigenvalue 
greater than one, Ten (10) factors were derived from 
the LABQUEST*”I questionnaire (Table 3) % eleven (11) 
factors were derived from the LABQUEST-II questionnaire 
(Table 4)g nine (9) factors were derived from the ECOQUEST- 
I questionnaire (Table 5)i and ten (10) factors were 
derived from the ECOQUEST-II questionnaire (Table 6).
For each analysis* the values underlined are the values 
used for interpreting the factor.
In each instance * the factor on which the 
variable had the highest loading was used in the interpre­
tation. In some cases* a variable appeared to contribute 
meaningfully to an understanding of more than one factor* 
consistent with the purpose of using an oblique rotation. 
When this occurred* the lower loadings were included in 
the appropriate interpretations. For all interpretations* 
the factor loadings were at least .35. D.I.A.S.I.S. 
element items are shown for each factor in the body
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of the results immediately after the loadings of the items® 
under the column identified (DE)•
To aid in the understanding of the faetors0 an 
abbreviated form of the suggested interpretation will 
preceed the listing of the items (e.g. Factor Al@ Lack 
of Group Skills and Community Non-Involvement). It 
must be stressed at this point that each of the factor 
inte rpre tat ion s is the integrated meaning suggested by 
the authort As such,, they should be considered with 
appropriate caution and not as finite statements of 
fact per se.
Guide to Interpretation of Canonical Variates
The canonical correlation analyses were 
implemented to explore the relationships (variates) 
underlying LABQUEST-I and II, and ECOQUEST-I and II.
The following format was used to interpret the resulting 
variates. First® factors from each of the two question­
naires that contributed to the variate were conceptually 
integrated® to identify the predominant theme. The 
resulting two themes were then examined to determine 
their relationship. The conceptually integrated 
meaning that resulted from this comparison was the 
interpretation adopted for the variate.
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Phase Is LABQUEST-I Analysis
a® Respondent/Non-Respondent Demographic 
Comparisons, Table 1 presents a summary of the demographic 
characteristics of the LABQUEST respondents® In the 
respondent population» sixty-two (62) were black* while 
twenty-three (23) were white? sixty-four (6*0 were single* 
while twenty-one (21) were married* There were slightly 
more females (forty-five) than males (forty). In terms 
of religious affiliation* approximately one-half (*1-3) 
of the respondents were Baptist* Eighteen (18) respondents 
either had no religious affiliation or did not list one* 
Eleven (11) respondents were Catholic* while seven (7) 
were Methodist* Five other denominations were listed 
by two or less respondents* Sixty-five (65) of the 
respondents were 25 years of age or younger* while 
twenty (20) were 26 years of age or older* The average 
re spondent (mean score) had not attended any previous 
laboratories* earned approximately $2*000*00 per year* 
and had completed 1 3 years of education (slightly 
more than one year of college)* A majority of the 
respondents had not yet officially entered the labor 
force* as one might expect. A substantial number of 
the respondents were * however* in the upper two divisions
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of the labor force* (n=28® or 32%).
A series of comparisons was made between the
LABQUEST respondents and non-r©spondents. Chi-square
tests were computed for the discrete variables sex0
race» religion® marital status® occupational status®
and age level® Simple ANOVAs were computed for the
continuous variable previous laboratory experience®
yearly income® and years of education®
The results showed no significant difference
between re spondents/non-r© spondents for the chi square
2analyses ( Table 8  ) examining sex (x » 0.023)g race 
(x2 = 0 .8 1 7 )p religion (x2 = 6.889)? marital status
2 2
(x = 0o133)i occupational status (x « 7®01*0% and
2
age (x = 3®870). The ANOVA analyses (Table 9) showed 
no significant differences between r©spondents/non- 
respondents for the variables laboratory experience 
(p = 0.1*17) ? yearly income (p » o A 5 ^ ) $  and education 
(p = 0.352)e Table 10 presents the respondent/non- 
re spondent means for the ANOVA analyses.
In summary® there were no significant differences 
between LABQUEST respondents/non-respondents for the
1. This includes some respondents still enrolled 
in college. The students included in the sample also
affected (lowered) the mean income level.
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demographic variables® Any difference between the samples
must® at this pointe be presumed to exist in areas other 
than those represented by these demographic variables®
To facilitate a meaningful comparison of LABQUEST 
respondent/non-respondent factor score„ the factors for
LABQUEST*”! analysis will first be interpreted® Then the 
respondent/non-respondent factor comparisons will be 
reviewed®
b® LABQUESTrl Factor Analygjg 
The LABQUEST-I factor analysis included both 
the eighty-five ( 8 5 5  respondents and the eighty-five 
(85) non-respondents (total N = 170)®





3 . my use of laboratory learning
methods in community
problem solving -.69 (D5)
11. my participation in political
and community groups -.68
27. my use of cross-cultural
support systems as an aid 
to community understanding -.68
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18. my participation in programs
of legitimate interest t© 
both races so that their 
natural separation would 
be reduced <-.63
6 . my ability and willingness to 
play a variety of group
roles rao 58 (D 5)
3 7 ® my working towards equity for 
all cultural groups in a 
community -®6 ?
1 ® my ability to facilitate the
analysis and working through 
of group problems -®57
12. my satisfaction in being a
member of a group -.42
The D.I.A.S.I.S. element of community problem 
solving (D5) has a stronge negative correlation with this 
factor. A lack of working skills in facilitating group 
development is associated with a lack of satisfaction in 
belonging to groups and non-involvement in existing 
community groups® Other items similarly refer to a 
lack of community involvement in a quest for equity through 
intercultural programs 9 as well as a sense of intercultural
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isolation*
lBiaffi®E§SS§i X S & 3 & 2 &  ? M .  M s k  S i  Gs m m i & L  Prob­
lem Solving Skills Contributing to Non-Involvement in 
Community Development seems to represent the negative 
quality ©f this factor*
Factor B1 a £sfiifiSC SS££i££& H i  & m m i  I§2lk§E§Ms M l
Factor
ifitl
30* my tendency to accept the symbols of 
my "in-group1'® and reject the 
symbols of all "out-groups” *?6
33 * my use of false impressions based
on racial stereotypes *73
2 6 o peer pressures limiting my efforts
to effect reduction of inequities 
among the races *68
34, my being resistant to change .67
1 5 * my participation in the formation,
of black service clubs and 
organisations to keep out 
the "lily white" , 5 8
36. m y communication with other racial
groups being cut off by fear# apathy# 
ignorance# and hopelessness .57
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Tfe@ MSS s£ ig-Ql.at.ing Intexcjiltuml groMIs
and racial stereotypes have a high loading on this 
factor® Associated with this use of symbols is a 
personal resistance to change„ expressed in the 
erection ©f structures to protect one's own cultural 
identity© There is also a perception that others 
support this stance by frustrating attempts to 
facilitate intercultural exchange® One result is 
that such exchange is effectively prevented®
of this factor®
Factor Clt lack of Awareness and Non-Involvement
Factor
to ®£ Sssial- Barriexs and .Peer
SHmaflgfc A iding; fln& ia M t e l  Id e a lity  sad M asM ss
Item
16. my ability to communicate with 
others
L m A j n m  IfiSl
“ o?6 (Dl)
2 1 ® my willingness to work with others
to solve community problems -o?0
29® my understanding of what it takes 
for a group to maintain itself 
and to work productively “ ®66
9 ® my willingness to relate to people 
whose values and beliefs are
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extremely different from my own ®„65 (D2)
1 0 ® m y understanding of different
cultural groups -®58 (D2)
7® my placing value on gut level
communication between persons 
as a means of solving community 
problems - ® 5 7
2 2 ® my ability to see where others
are at * » ® 5 5
17® my willingness to let others know
where I®m at »®54 (Dl)
14. my awareness of my feelings -®54 (Dl)
2 3 ® my sense of being part of a
community -«51
1 2 ® m y satisfaction in being a member
of a group ~®4l
The D.I.A.S.I.S. elements self-other awareness 
and interpersonal sharing (Di) and intercultural openness 
to change (D2) have strong negative loadings on this 
factor® This combinaticat would suggest an absence of 
self and other awareness associated with a lack of 
understanding and willingness to relate to people of 
different beliefs and attitudes® Other item loadings 
seem to support this interpretation* referring to a 
lack of knowledge about ©ne®a self* lack of community
6?
membership® and lack of involvement and satisfaction in 
community problem solving» Similarly absent is the use 
of affective communication as a means of community 
problem solving.
Absence of Self“Other Awareness Associated With
4a GmmmXii, appears t©
meaningfully report the sense of this factor®
Factor D1 a Zmgtiiatjpn M  M l ® g  1 X S M S
feature of this factor® Associated with this is a 
willingness to set aside expected norms that interfere 
with obtaining group/community goals® as well as an
absence of satisfaction in group membership®




35« my frustration with the system 
1 2 ® my satisfaction in being a
• 71
member of a group 
2 A® my willingness to set aside




EEflBtr&tlfln £ & &  t M  is the most salient
System Frustration Facilitating: Innovative
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El’ M M  Sasiax QMmms.
Factor
H a  M M Iag i iSEl
2 o lay feeling ©f powerlessness in
bringing about social change - 0 6 8
289 my perception of the tendency of
community learning laboratories 
to become ends in themselves a 5 2
This factor associates learning laboratories 
becoming ends in themselves with the absence ©f feeling 
powerless in facilitating social change0 Apparently0 
at the beginning of the learning laboratory weekend® 
participants anticipated that the learning laboratories 
themselves would provide needed social change. Learn ing
l a M t t M M  as 4 Items of JSfifiJLaJL £2taog& is
the suggested interpretation of this factor©
m o t o r  U s  firmm itt&Mg. for HnflgggfeiafliBg 3M§E£MiSa£Sl
Factor
Item Loadings. IDE)
5® my feelings of mistrust and 
suspiciousness in the 
community .59
25. my awareness of my own
prejudices .55
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29® ray understanding of what it
takes for a group to maintain 
itself and to wo r k productively 044
14. my awareness of ray feelings .39 (Dl)
M  understanding of how t© maintain productive 
group functioning is associated here with sensitivity 
to one0® feelings© particularly in relation to personal 
prejudice and mistrust in the community. This would 
seem to suggest that,, at the 'beginning ©f the laboratorye 
participants anticipated that understanding group 
processes would tend to be associated with productive 
self“knowledge© particularly as it relates to inter- 
cultural relationso
m l  S a m  i s M a  £m M e s s t g M !  
Community Mistrust seems to convey the meaning of this 
factor»
£ & £ & £  Sis l a M m i l t a m l  Muighmgnl Mthsal
Factor
i im M M m m  IM1
40. limited opportunities for meaning­
ful social mingling among the 
races preventing my own 
cultural enrichment -.70
14. ray awareness of my feelings -»37 (Dl)
70
This is a difficult facter t© interpret» due t© its 
limited item content and the negative loadings ©f these 
items. A n absence of limited opportunities for inter- 
cultural sharing is associated with what appears to be 
a lack of self-awareness. The suggested interpretation 
would involve the recognition that opportunities for 
cultural enrichment can occur in spite of a lack of 
self-awareness.
the meaning of this factor.
Hi* t e i a a l M il isfl ia
Suite of §. Lack of Self-Awareness seems to represent
Shmm
Factor
19. my awareness of how others se© me
20. my sense of who I am and where I
U m h s M M m  i M i  
.71
am going
13. fear of the outcome of change in
58
terms of my own risk and the 
risk of what is closest t© a© 
as a strong motivating force 
to personal inaction in the 
community 57
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24® my willingness to set aside the 
rales when they seem t© block 
group or community goals .53
8. ray reliance on the community® s 
leaders for solutions to 
community problems ®35
Sensitivity to the perceptions ©f others and an 
understanding of one's life directions are associated 
here with non^involvement in the community,,, partially due 
to a fear of the personal consequences of change® The 
integrated meaning suggests a personal investment in 
maintaining the established community order® bolstered 
by a fear of the reactions of important others should 
one's inactive stance in facilitating change be altered® 
Consequently0 one supports existing structures through 
a variety of means® including relying upon the established 
order to direct community affairs.
Esse ©x Emslim a£ fiSfesra mi In o l i
BliJs. M M i a g  iSL fiJBHAAs: seems to convey
the meaning of this factor®
EmMs Uj fe s ia g . m i £sM m s£ Zmss&Msa
Factor
X-taa? i M l
38. my willingness to use confrontation
72
and conflict in bringing about
social change ® ? 6
32. my involvement in developing 
new political and commun­
ity groups and organizations .64
31. my willingness to question 
established beliefs and 
practices .50
39. my awareness of the tendency 
of the power structure to 
be only in the hands of 
whites .40
seems to be an important meaning for this factor. A 
willingness to examine existing beliefs is coupled with 
a willingness to use powerful methods to bring about 
those changes deemed necessary. Associated with this 
is an awareness of the inequities of existing 
structures9 and involvement in developing new political 
and community groups© possibly to resolve these inequities.
in temiss Mi
seems to characterize this factor.




4. the number of friends or
acquaintances that 1 have 
in other cultural groups 
expanding 59 (D2)
1 0 ® my understanding of different 
cultural groups 48 (D2)
On this factor» two of the three items in the 
D.l.AoSoXoS® element Intercultural Opera®se t© Chang© 
(D2) have a significant positive loading® One of these 
items (1 0 ) was shown t© have a negative loading on
Factor ci,
la  £ssM h  M i I m ° i«
the present instance© item 1 0  is associated with the 
other item (4) from DE 2 to suggest an expansion of 
intereultural resources associated with an understanding 
of different cultures®
Following the completion of the factor analysis® a set 
©f ten factor scores was automatically generated (Barr 
and Goodnight© 1975) for each participant® These 
factor scores were then used in a series of univariate©
1q £s£!
seem© t® convey the meaning of this factor®
c® ReBpmd^/Kten^BggBiaafifiBi Z a d a r
7k
and one multivariate9 ANOVAs to determine if the 
respondents were significantly different from the non- 
respondents on the basis of their LABQUEST-I factor scores.
A variance-ratio test (Li® 1966) 
was performed for each factor to determine if the 
sample variances were equal (test for homogeneity of 
variance). The results (Table 11 ) indicate that® for 
all factors except Factor El® the sample variances were 
not significantly different® thus supporting the 
appropriateness of using the ANOVA and MANOVA procedures 
to compare the samples.
The sample variances were significantly 
different (p< .05) for Factor El® learning laboxatpries 
8i§ a Means of Generating Social Change. Due to the 
robustness of the ANOVA procedure that was employed®
Factor El was still included in the ANOVA and MANOVA 
procedures. As an additional precaution® a t-test for 
equal samples having unequal variances (Edwards® 1968) 
was also employed for Factor El.
Table 12 presents the results of the univariate 
analyses. The results show no significant difference 
between respondents and non-respondents for factors 
A1 (p = 0„6?4)j Bi (p = 0.262)% Cl (p = 0.539)s Dl 
(p = 0.930)? or El (p “ 0.419).
The t-test (Edwards® 1968) for Factor El
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confirmed (t =* -0.81367) the univariate ANOVA result 
(two-tailed t at .05® with 84 d.f. - 1.959).
There was a significant difference between 
respondents and non-respondents for Factor FI (p = 0.028), 
Sslf-AgaE^afiaa M  firaim Methods fo£ Understanding Sim- 
munitv Mistrust® Table 13 shows the mean factor scores 
for respondents/non-respondents for the univariate analyses® 
The respondents® mean factor score was significantly less 
than® and in the opposite» negative direction from® the non- 
respondents® mean factor score® This suggests the interpre­
tation that® at the beginning of th© laboratoriese respon­
dents were significantly less likely t© associate the under­
standing of group processes with productive self-knowledge ® 
particularly as it relates to intercultural relations®
The results further indicate no significant 
differences on Factors G1 (p = 0.844)9 ©r HI (p » 0 .8 3 0 ).
There was a significant difference between 
respondents and non-respondents for Factor li (p - 0.029)®
MUlMmmm  to  E rn ie s  M  fis a lto iii is & fflH to a * Table 13
shows that the respondents® mean factor score was again 
significantly less than® and in the opposite® negative 
direction from® the non-respondents9 mean factor score.
This would suggest that® at the beginning of the 
laboratories® the respondents were significantly less 
likely to be willing to question and confront
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inequities•
Tlie final univariate ANOVA aliened no significant 
difference between r©spendents/n©n®respondents for 
factor Ji (p =* O09275®
Following til® univariate ANOVAs© a multivariate 
analysis of variance (Barr and Goodnight© 1972) was 
performed to test for an overall respondent effect® The 
resulting Hotelling=»Lawl@y®s trace (Table 1*0 was not 
significant (p = 0®535)<> There was no overall significant 
difference between respondents/non-respondents for the 
LABQUEST-I factor analysis®
do s m M m M  a& MlflMffiM, An&Lxfiia
The demographic comparison© between LABQUBST 
respondents/non^respondents showed no significant 
difference® The comparison of respondent/non^respon”
dent factor scores demonstrated that respondents w®r@ 
significantly!
1 q less likely to associate the understanding 
of group processes with productive self- 
knowledge® particularly as it relates t© 
intercultural relationei
2S less willing t© examine and confront 
inequities 
(both based on the univariate ANOVAs).
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An integrated interpretation of thee© differences 
would b e that respondents m e m  possibly s (1) a@r© naivei 
(2) less likely t© associate group methods with self- 
awareness and c o m m u n i t y understanding $ and (3) less 
militant than non-respondents # at the beginning of the 
laboratoryo
In addition® a aultivariate analysis of 
variance failed to detect a significant overall 
respondent effect® In summary*, with the exception of 
the univariate M O Y A  differences of Factors Fi and II® 
the analyses failed t© establish significant differences 
between the samples® It would seem fair to conclude 
that® in most respects® the respondent aaaple was 
reasonably representative ©f the total LABQUEST-I 
population for the variables analyzed®
Th© factors derived f r o m the LABQUEST-I 
questionnaire m e m  t© ©©mot© a powerful mixture of 
feelings of despair® mistrust® and interpersonal/community 
isolation and non-involvement9 together with hope for 
change through th© acquisition of needed skills and 
intercultural enrichment® Participants appear t© 
acknowledge their sense ©f interpersonal isolation (Al) ® 
as well as a lack of weaningjBttl ftelf-o.th.er awarmega. (Cl) „
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Associated with the©© feelings of Isolation is a lack
s£ mtilsimMm In geiite A£x&sm£ia& <ai* ci)@
partially du© to a lack M .  necessary skills (Al). 
Although they acknowledge feelings of interpersonal 
isolation and ineffectiveness in dealing with others® 
participant© also claim ignorance concerning how to 
effectively ehsng® their situations, On® important 
eonseqnenc® i@ a umrXmmMmmt to jummmlissL fiflEfe&ga 
(Al@ Cl0 HI)® in either existing structures and/or 
in working towards creating new ones®
At th® gaa© tiae© participants acknowledge 
their own part in maintaining established systems® due 
in part to their own apprehension about the ©onsequences 
of ehang®o One factor indicates an active utilization 
of existing 3qq ial-ecological barriers (Bi) and 
participation in th® creation of new barriers to block 
intarealtural exchange (Bl). This practice seems to be 
brought about for two reasons® First® it may serve to 
foster a sens® ©i comfort and identity with on@9@ own 
culture® At th® sail© time® it reflects a realistic 
concern for the potential consequences of change® both 
personal and interpersonal® One factor addresses a fear 
of the reaction of others. (HI) to an active personal 
involvement in change® particularly when one has a
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personal investment in maintaining the established commune 
ity order® A reliance upon the eosiramxty9® designated 
leaders t© direct community affairs is apparently 
perceived as one means ©f insuring a continuation of 
existing systems and effectively impeding change®
In spite of the fear and ambivalence about 
potential change© there emerges a definite sense that 
existing system© are not meeting the needs of the total 
communitye Frustration with the system facilitating 
innovative -practices (Dl) was a powerful factor© along
with a M M i m m & m  M  mmmkm. &g£ateUgfeg& M M M a  § M  
practices (11)® Despite the risks© participants ar© 
willing t© seek alternative solutions to their problems®
It is within this framework that participants 
earn© to th© learning laboratory weekends with the 
expectation that the learning lakfigsfcffiEififl might in 
themselves serve as a means of generating social change 
(El)® There seems to be hope that this opportunity for 
intcrcultttral enrichment can occur in spite of a lack 
of self^awarenese (Gt)® At the same time© there was an 
expectation that the acquisition of group me.tko.da sight 
also lead to m  increased self-awareneg s <» as well as 
an understanding of the reasons for feelings of community 
mistrust (PI)® Understandably© participants were seen
8 0
as having the expectation that the weekend experience 
would increase jjjjfesaaayiBSl ££§£&£££& S M  unde^stasgJaf 
(Jl)t thereby reducing feelings of isolations
Efaaiit. H« LMSMSMX M&imls
For the LABQUEST®!! analysis9 only th© eighty® 
five (85) LABQUEST respondents were included in the 
factor analysis9
Injfefigpjgatatiffin sl
Eafijfaar ImxaxajLto Emeriences to Achigva BflHlfac
Factor
Item M M i m m  ifiBi
29® my understanding of what it takes 
for a group to maintain itself 
and to work productively .79
31. my willingness to question 
established beliefs and 
practices .73
9. my willingness to relate to 
people whose values and 
beliefs are extremely different 
from my own .72 (D2)
21 my willingness to work with others
to solve community problems .66
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22® sty ability to see where others
are at * 66
24, ray willingness to set aside the 
rules when they seem to block 
group or community goals ,63
37® my working towards equity for all
cultural groups in a community ,61
23, my sense of being part of a
community ®„6l
7, my placing value ©n gut level
communication between persons 
as a means of solving community 
problems ® 59
25® my awareness of my own prejudices .56
M  .QBg.me.sg 1ft innovation afellg 
established wavs seems highly important for this factor 
structure, A willingness to question established ways 
and set aside accepted rules0 while working with 
others to solve community problems and achieve inter® 
cultural community equity are all strongly correlated
with this factor® Associated with this is an under­
standing of group maintenance and a willingness to 
participate in innovative group experiences with 
people of diverse backgrounds. Not surprisingly9 there
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are also indications of a self«other awareness associated 
with this factors
On this first factor© participants appear to 
acknowledge the efficacy of innovative group skills 
in achieving desired social change. Moreover© the 
structure ©f th© factor conveys a sense of personal 
comfort in the usage of thee© skills®
JMffifitsg M  Susffiiiizs, & m m  s s B s s i s a s m  l& 
Afifejfiga Bsm&jat seeras to represent th®
meaning of this factor®




26, peer pressure limiting my effort
to effect reduction of inequities 
among the races ,70
40. limited opportunities for meaningful 
social mingling among th® races 
preventing my own cultural 
enrichment ,70
15, my participation in the formation of 
black service clubs and organiza­
tions to keep out the "lily white" ,64
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13® fear of the outcome of change in 
terns ©f ray own risk and the 
risk of what is closest to rae 
as a strong Motivating force 
to personal inaction in the 
community .61
36. ray communication with other racial 
groups being cut off by fear0 
apathy0 ignorance@ and 
hopelessness a$6
30. ray tendency to accept the symbols 
©f ray in-group*" and reject 
the symbols of all 5 out­
group©'" ® 53
This factor appears quit© similar to the second 
factor in the LABQUEST-I analysis. Erection of social- 
ecological barriers to maintain intercultural isolation 
is again one of the chief components of the factor. This 
is accomplished through the retention of the symbols ©f 
one's own culture® as well as movements towards new 
structures that serve to perpetuate isolation® Absents 
however® is the reliance upon false 5.rapressions based on 
racial stereotypes. There also seems to be a somewhat 
increased sensitivity to the isolating properties of such
8#
barriers* This is expressed through the realization 
that the resulting fear and sense of hopelessness 
accompanying this practice serves to limit opportunities 
for meaningful intereultural social mingling and 
communication. Interestingly„ this increased sensitivity 
to isolating properties occurs in association with a 
continued fear of change due to personal risks® thus 
perpetuating inaction in the community,,
Increased Sensitivity to the Isolating Properties 
of Maintaining Seelal°Ecological Barriers appears to 
convey the meaning of this factoro
Factor Q2% Lack si Q o i m m i M  Problem golfing SMJ2&
Factor
IAem M mMmsm, SSSl
11o my participation in political
and community groups -.85
32. ray involvement in developing new 
political and community group 
and organizations -.81
1. my ability to facilitate the
analysis and working through
of group problems -.6^ (D5)
3. my use of laboratory learning methods
in community problem solving -.58 (D5)
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the number of friends or acquaintances
that I have in other cultural
groups expanding - 058 (D2)
As in the first factor of LABQUEST-I9 the
D.I,A.S»I0S. element of Community Problem Solving (D5) 
has an important negative loading® There is also a 
negative loading of item 119 involvement in groupse 
along with a negative loading of item J 2 9 developing 
new groups. Combined in this factor these items seem 
to suggest a lack of involvement in community developments 
Th© meaning of this factor seems to associate the absence 
of the use of community problem solving skills in 
community development with the non-expansion of inter- 
cultural friends and acquaintances„
Absence g£. M ®  Mm . St£ -C.o.mmunltv Pjfpblem Solving 
Skills in Community appears to capture the
sens© ©f this factoro
Pg§ Interpersonal Insensitivity and Non-Confronta-
M m  s £  I m
Factor
19® my awareness of ho?# others see me -<,69
28® my perception of the tendency of
community learning laboratories 
to become ends in themselves -®68
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38o my willingness to use confrontation 
and conflict in bringing about
social change «=>®6l
This factor is characterised by an absence of 
willingness to use conflict in confronting social 
inequities9 as well as an absence of accurate inter- 
personal perception*. Associated with this is a lack 
of awareness ©f the tendency of learning laboratories 
to become ends in themselves0 The pattern of meaning 
in this factor would appear to emphasize the association 
of decreased interpersonal sensitivity with an unwill­
ingness to confront existing inequities to the extent 
©f participating in futile exercises that offer no 
real change9
Absence Of X n M m @ m m 3 l  Associated
With Unwillingness to Confront Existing Inequities seems 
to convey the spirit of this factor«
Factor I2j System Frustration
Factor
It® £&§&£&££ iS S l
35. my frustration with the system „?2
l k e m y  awareness of m y  feelings <.37 (Dl)
This factor associates a positive* powerful
loading of frustration with the system with a moderate 
awareness of feelings. This suggests that a sense of
8?
SSS&m t o a t a M s S  was a very poignant 0 real force for 
respondents at the end of the laboratory weekends9 only 
mildly associated with personal feelings*
System Frustration preserves the central theme 
of this factor.
13.
£&* &Sg£g£S&££ la Ch
Item
340 ray being resistant to change 
2. my feeling ©f powerlessness in 
bringing about social change 
fear of th© outcome of change in 
terms of my own risk and the 
risk of what is closest to me 
as a strong motivating force 
t© personal inaction in the 
community 
my participation in programs of 
legitimate interest to both 
races so that their natural 
separation would be reduced 









here with a fear of the potentially negative consequences
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of such change in one’s life® This fear and resistance 
seems to aid a stance of personal inability to mow towards 
changing existing inequities. Moreover© it mediates 
against involvement in innovative intercultural 
programs designed to produce cross-cultural sharing.
at the end of the laboratory3 respondents possessed a 
more complete understanding of some of the dynamics 
involved in resistance to change. Strong resistance 
to change is associated with a fear of it’s potential 
consequences© aided by a sense of personal powerlessness 
in directing the course of change. If change holds the 
promise of negative consequences in life© and cannot be 
controlled© social programs that might induce change 
must be avoided if at all possible.
the meaning of this factor.
Factor Stereotypes Inhibiting Onen Communication
The structure of this factor suggests that©
to and Fear of Change Interfering
With Intercultural Exchange in the Community denotes
Factor
Z3ig&
17, my willingness to let others 
fenow where I’m at 
33, my use of false impressions based
«®, 86
89
on racial stereotypes „63
A reluctance to engage in open interpersonal 
communication is associated here with a continued 
reliance upon racial stereotypes in one®s relationships $ 
figHsnfift HSSS Racial gter@o_typ.es Inhibiting Open
seems to describe the content of this factor®
£S£t£X gg* IntermltMral Op.emigss to Change.
Factor
l£s& IdSMmrn i££ l
27 o ray use ©f cross-cultural support
systems as an aid to community 
understanding .79
10. my understanding of different
cultural groups e?4 (D2)
6® my ability and willingness to play
a variety of group roles ,66 (D5)
lA® my awareness of ray feelings ,62 (Dl)
7® my placing value on gut level
communication between persons 
as a means of solving community 
problems . 55
M  imxemM  am&XSiziix. M  and ms. o£ £133.er
cultural- .systems &£ support is a salient feature of 
this factor® An understanding of cross-cultural groups
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is associated with their use as a support systemB 
facilitated by the use of affective communication in 
community problem solvings This is associated with an 
increased self-awareness and an ability and willingness 
to fulfill a variety of group roles.
The Dol0A 0S0I..S. element name Intercultural 
Openness to Qfeange seems to be a most appropriate 
description of this factor's components.
£&etp£ 12 s g£LICT£the£ Awarmejtg; and Grom/Jlmmmijgt.
Factor
itjgs hsMsms. iS S l
20• my sense of who I am and where
I am going ®85
16. my ability to communicate with
others .69 (Dl)
12o my satisfaction in being a member
of a group 065
230 my sense of being part of a
community „ 59
14. my awareness of ray feelings o51 (Dl)
25. ray awareness of my own prejudices A ?
&M. .awareness of feelings and ability to commun­
icate with others are associated here with group member­
ship satisfaction. In this respect® the factor is
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somewhat similar to Factor Cl® Absence of Self "-other 
Awareness AjgBoe5.ate.fl yd»th Non-Involvement 
Problem delving® from the LABQUEST®! analysis., An 
important distinction between this factor and Factor 
Cl of LABQUEST®! is that this factor is characterized 
by positive loadings of the items. Additionally® there 
is acknowledgement that increased knowledge of one®s 
self and ©n@®s feelings of comfort with his lif©9g 
direction adds to a sense ©f satisfaction in both 
group and community membership.
At the end ©f the laboratory® respondents 
report a clear understanding of the importance of self® 
other awareness? that such awareness encompasses an 
increased sense of comfort© both with oneself and within 
interpersonal relationships®
aglf-ffifiifir imssmm LmAMSMMi  fisaas/
.Comgiunlty. gaM.ifacJl« m &  MgE&S£Sfei& seems to convey 
the spirit of this factor®
Factor J2 s Q-pen Communication Lessening Mistrust
Factor
Item LjoMlngi. iDll
5® my feelings of mistrust and 
suspiciousness in the 
community -.70
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7. mj placing value on gut level
communication "between persons 
as a means of solving 
community problems
This factor associates the absence of feelings 
of mistrust and suspiciousness in the community with an 
appreciation of wgut level c©affiunicationra as a means of 
solving community problems® Is one becomes perhaps 
more directly open and frank in community situations0 
he experiences a marked decrease in feelings of 
auspiciousness and mistrust» eag®„ ”The more open and 
honest I ame the less reason I have t© be suspicious 
of others® motives®81
ODemess to CTGut Level” Communications With 
Decreasing Feelings of Mistrust and Suspiciousness in the 
Community is the suggested interpretation of this factor®
E&ct©£ M i  o£ lasmiMffi
Factor
I M i K §  ifill
8® my reliance on the community’s 
leaders for solutions to 
community problems .69
39. my awareness of the tendency of the 
power structure to fee only in the
93
hands of whites -059
For this factor® a reliance on existing 
patterns of community leadership is closely related 
to a denial of the inequities of the present system.
This factor provides an interesting contrast 
to Factor Hi of the LABQUEST-X analysis® A reliance 
on community leaders for solutions to community 
problems was associated on Factor HI with inactivity in 
the community due to a fear of personal risk and the 
reaction of others. At the end of the laboratory® 
respondents did not associate reliance on community 
leaders with fear® but rather with a denial of system 
inequities®
Support of Existing Structures Through Denial 
of Inequities is the suggested interpretation of this 
factor.
Brief Synthesis of Analmtl. .
The LABQUEST«II factor analysis conveys a 
sense of growth towards a realistic fulfillment of pre­
weekend expectations. Respondents seem to acknowledge
a sense of partially accomplishing these goals® while 
still retaining some reservations about the realistic 
possibilities for change.
On the positive side® respondents seemed to
9 4
acknowledge the importance of self-other awareness (12) 
in attempts to facilitate group/eommunity change. In 
a related developments there was a decrease in feelings 
of mistrust and suspiciousness associated with an 
openness to wgut level1w communications to solve community 
problems (J2). At the same time© there appears to be an 
increased openness to both intereultural change (H2) and 
m s M M m M m  is <A2)» in
the expectation that such practices might facilitate the 
creation of a more equitable community®
In spit© of these optimistic signs© respondents 
appeared to b© willing t© recognize their own ambivalence 
towards facilitating change in the community® It is 
important to note© however© that there seemed to be a 
heightened conscious awareness of their reluctance®
There were indications of an increased sensitivity to 
the isolating -properties involved in maintaining social- 
ecological barriers (B2)„ Including racial stereotypes 
(G2)e Similarly© respondents became aware of how a fear 
o£ sac| rmiM.tmce. to c k m m  can hinder Intexcnltural 
exchange (F2)®
A continued9 perhaps intensified© sense of 
frustration with the system (E2) was evident at the end 
of the learning laboratories® This sense of frustration
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may have tended to increase impatience to Mget on” with 
an aetiv© movement towards change 9 however® The factor 
structure indicated an increasing concern with the 
inequities of the system, coinciding with the emergent 
belief that only by frank denial could such inequities 
be justified and supported0 Furthermore9 only with 
an absence ©f interpersonal sensitivity (D2) would one 
be unwilling to confront these inequities®
The LABQUEST-1X factor structure does indicate 
a continued non^uaeag© of community problem solving 
skills in community development (C2), This nay indicate 
an uncertainty as t© the effectiveness of these skills 
in accomplishing change® Equally plausible explanationse 
however® are that respondents had not yet (a) developed 
the skills» or (b) put these skills to a real test®
LABQUEST"! and LABQUEST«°II Comparison
A brief comparison of the highlights of the 
LABQUEST=>I and LABQUEST^II results may be helpful in 
accessing some perceived patterns of change® Before 
this comparison is made0 a word of caution about this 
interpretation should be offered® It will be remembered 
(p0 77 ) that significant differences between the 
respondent and non50respondent samples were founds as 
predicted® Specifically@ the respondents were (1) more
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naivei (2) less likely to associate group methods with 
self-knowledge and community understanding3 and (3) 
less Militant than non-respondents® This seems to 
limit the present interpretations in the following 
manners
1® Since both respondents and non®*respondents 
were included in the MBQUEST-1 analysis© 
the finding of differences between samples 
for two factors somewhat restricts inter­
pretations of respondent change that 
involve these LABQUEST-I factors (PI and II)® 
However© as this comparison will examine 
the data for safefefizaa of change (similar 
t© all other interpretations in this study)® 
this finding of difference will be somewhat 
less restricting than would be the case for 
a direct linear comparison of factor 
structures®
2. The interpretation of change9 although
reasonable for the respondent sample© cannot 
be assumed to be an accurate reflection of 
identical change processes for those 
participants who were not respondents®
Mindful of these cautions© three broad patterns 
of change will be examined®
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A » JatoaBfiMSQSi Xaal&L&sn £&l£r Q £ & & r  
in thei» »aua ew-oototSEe.'O
Participants at the beginning of the laboratory 
were quite definite in their acknowledgement ©f inter­
personal isolation (Al) and a lack of meaningful self-
other awareness (Cl) ® The factor structure indicates 
a l&cfc s£. logotoagat jn cAiaiaitM Mmlitment (Al® cl),
due in part to a lack ©f the (perceived) requisite 
skills (Al)® Associated with this pattern is a stance 
of non-involvement in community affairs (Al9 Cl, HI).
There appeared to be some expectation that the 
afiflttiai&LBB m m  sMUfi might lead to both 
increased self-awareness and an understanding ©f the 
reasons for j&elinea of j^manijby mig&gust (Fl).
At the end of the laboratorye the factor 
structure indicated that respondents recognized the 
importance of self-other awareness (12) in facilitating 
community development® There were indications of in­
creased openness to intercultural change (H2)6 partially 
through par±Lo±P_at.iqn in .innovative, group experiences (A2). 
One factor seems t© indicate an increased self-awareness 
through more open communication (J2)„ At the same time® 
however^ there were indications of continued non-usage 
of community problem solving skills in cor 
development (E2)„
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B. Maintenance of SocialHBeological Barriers
At the beginning of the weekends, participants
acknowledged their own ambivalence and apprehension 
about changes© particularly through the maintenance 
of Sficiai“£colagijsal barriers, (Bl), Existing barriers 
were utilised9 and new ones created© in an attempt to 
block intercultural exchange (Bl)* Maintenance of 
these structures served to foster a sense of identity 
with one0s own culture. At the same time it reflected 
a perhaps realistic concern about the consequences of 
change8 particularly a fear of the reactions of others
(HI) e
At the end of the laboratory© respondents 
recognized their ambivalence about resolving these 
barriers. The factor structure indicated© howeverp an 
acknowledgement of some ofthe consequences of this 
stance. There were indications of increased sensitivity 
to the Isolating BEgBfigfcifiS. involved in maintaining these 
barriers. (B2)0 including rasMI (G2),
Similarly© respondents were aware of how a fear of and 
reslstmce. to otengg. ©an hinder Intercultur ^  exchange 
(F2),
C, System Frustration
A powerful sense of system frustration was 
present at both the beginning and the end of the
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laboratory weekend. At the beginning of the weekend„ 
there was a definite sense that existing systems were 
not meeting the needs of the total community,, A 
sense of system frustration was seen as facilitating 
innovative practices (Dl)§ as well as a willingness to 
examine ©MabJlghM beliefs a&g. practices (11) a
At the end of the laboratory® a continued® 
perhaps intensified sense of system frustration (E2) 
seemed to increase impatience to Mget on*5 with an 
active movement towards change® The sense of .system 
frugtxatlm seemed t© be associated with an increasing 
concern about system inequities® There were indications 
that only through an absence of interpersonal sensitivity 
(D2) and frank denial would one continue to be unwilling 
to confront inequities®
This brief series of integrative comparisons is 
intended to serve as a beginning step in understanding 
the processes of change that have been partially 
differentiated up to this point® The next series of 
analyses 9 the canonical correlations between the 
1ABQUEST-I and II factor scores9 will further enhance 
this understanding®
Phase III i Canonical Correlation Analysis» LABQJJE.S^ 'S”.!.
M  H
1 0 0
The first five canonical variates are significant
at the o01 level or less® This confirms the hypothesis 
that there are at least several ways in which respondents® 
perceptions at the 'beginning of the laboratory weekend 
are related to their perceptions at the end ©f the 
weekend* The correlation coefficients between canonical 
variate I and LABQUEST™! factors and LABQUEST™II factors 
are presented in Table 26* The correlation coefficients 






Tables 27 through 30» respectively*
S m m A p A  I X *
MBAMg-T-I Ig£t2SS 
Al Interpersonal isolation and lack of 
community problem solving skills 
contributing to non™involvement 
in community development 
Cl Absence of self™other awareness
associated with non™involvement 
in community problem solving
MSSSSSSrJl Me&LVA
H2 Intercultural openness to change
A2 Openness to innovative group experiences 
to achieve intercultural equity 
12 Self-other awareness facilitating group/
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community satisfaction and member- 
ship - A 8
C2 Absence of the use of community problem 
solving skills in community devel­
opment „ ¥?
K2 Support of existing structures through
denial of inequities A 5
The LABQUEST-I factors contributing to the 
meaning of this variate emphasise personal isolation^ 
due to both external and internalised structures» The 
absence of useful skills in facilitating group and
community changee along with a non-involvement in equity
change processes in the community (Al) is positively 
correlated with the variate? as is the absence of 
willingness to freely engage in an open communication 
system associated with a lack of sense of personal 
direction and membership in the community (Cl) * Both 
factors seem to suggest a strong sense of confusion 
and bewilderment as t© how to facilitate change in the 
community9 without rejecting the need and desire for 
such information*
The three LABQUEST-II factors having the high­
est correlation with this variate all have negative 
correlations? (1) H20 Intercultural Openness to Change?
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(2) A2® Openness to Innovative Group Experiences to 
Achieve Intercultural Equity? and (3) 12® Self“Other 
Awareness facilitating Group/Community Satisfaction 
and Membershipo Associated with these negative factors 
are two positive factors? (1) C2® Absence of the Use 
of Community Problem Solving Skills in Community Devel­
opment? and (2) K2® Support of Existing Structures 
Through Denial of Inequities® The integrated9 conceptual 
meaning of these factors§ in contrast t© the LABQUEST- 
I factors® seems to convey a rather direct® deliberate 
rejection of potentially viable means of community 
change to support existing structures and inequitous 
systems®
On variate Ie therefore® the LABQUEST-I factors 
suggest an acknowledgment of personal isolation and 
lack of skills to facilitate community development® 
which is related in LABQUEST-II with a deliberate 
rejection of potentially viable means of community 
change® in order to support existing structures®
Recognita,on of Rigid® Non-Involved Ljfe-^tyle 
In the. Community seems to represent the relationship 




J1 Increased intercultural resources and
understanding «»e57
B1 Use of social-ecological barriers and 
peer support aiding one’s cultural 
identity and blocking intercul- 
tural exchange -«55
D1 System frustration facilitating
innovative practices « 0*s4
II Willingness to examine and confront
inequities -o^2
El Learning laboratories as a means of
generating social change ®22
Al Interpersonal isolation and lack of 
community problem-solving skills 
contributing to non-involvement 
in community development ®22
i M i s m
C2 Absence of the use of community problem- 
solving skills in community develop­
ment «57
B2 Increased sensitivity to the isolating 
properties of maintaining social-
104
ecological barriers «%53
12 Self-other awareness facilitating group/ 
community satisfaction and 
membership .4?
The first four LABQUEST-I factors contributing 
to the meaning of this variate have negative correlations e, 
seeming to emphasize the lack of either system frustration 
or a willingness to examine and confront inequitiese 
along with a lack of intercultural resources and 
supports. At the same tim@„ the use of social-ecological 
barriers to perpetuate intercultural isolation is also 
absents, Associated with these factors is the perspective 
that learning laboratories may represent a viable 
means of social change 9 helping participants acquire 
the requisite skills involved. The integrative meaning 
suggested represents an openness to explore learning 
laboratories as a means of generating needed problem 
solving skills in the community.
The 1ABQUEST-II factors contributing to this 
variate suggest a partial realisation of LABQUEST-I 
expectations. The isolation of problem solving skills 
that can lead to community development (C2) suggests a 
heightened appreciation for their special qualities9 
which coincides with an increased sensitivity to 
self-other perspectives in community/group membership
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and satisfaction (12)» The negative correlation 
of Factor B2S increased sensitivity to isolating 
properties of maintaining social^ecologieal barriers® 
seems to suggest that such interpersonal growth can 
proceed without relenting one9s own cultural identity..
From this emerges the conceptualization that following 
the conclusion of the laboratory weekend0 respondents 
were increasingly aware of the rich potential for change 
involved in both heightened interpersonal sensitivity 
and increased skills in community problera®soIving0 
without necessitating a loss of cultural identity0
For variate II9 the LABQ.UEST™! factors represent™ 
ing an openness t© explore learning laboratories as 
a means of generating needed problem solving skills in 
the community seem related to the LABQUEST™!! factors 
suggesting an increased respect for the importance of 
these problem solving skills and increased openness in 
interpersonal„ intercultural exchanges.
InnovativeB Interpersonal Skills™ 
Based Community Problem Solving Techniques seems to 
present the relationship that emerges from this variate,
fiano&ical Varigtg X H «
LABQ.UEST-I Factors Correlation
D1 System frustration facilitating
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innovative group practices „56
HI Fear of the reaction of others and
personal risk leading to community
non-involvement »3^
M B f i M S M X  £S£$2£Si 
K2 Support of existing structures through 
denial of inequities 
J2 Openness to ”gut level55 communication 
with decreasing feelings of mis­
trust and suspiciousness in the 
community -o^9
C2 Absence of the use ©f community problem 
solving skills in community 
development ®^ 7
The LABQUEST-! factors contributing to the 
meaning of this variate emphasize an openness to 
innovative group practices in spite of* partially 
because of9 system frustration and a fear of the 
reaction of others<. Respondents® frustration with
the existing state of affairs and willingness to
question established ways and experiment with 
innovations (Dl) coincides with their acknowledgement 
of the possible dangers existant with this stance 
(HI). Innovation in response to inequities
10?
in the face of perceived personal danger seems to 
present the integrated quality of these factors®
The three LABQUEST^II factors having the 
greatest correlation with this variate seem to suggest 
a tentative endorsement of innovative practicesB 
along with a recognition of continued potential 
danger® Inequitous structures that exist in the 
community are not supported (K2)9 although there is 
still some fear that might be associated with opposing 
these structures (J2)a Although innovative skills have 
yet to be fully tried in the 59real world” of the 
community (C2)9 there may be hope for change through 
their implementations
Variate III suggests an integration of the 
LABQUEST^I factor meaning of innovation to combat 
inequities in spite of perceived dangers related to the 
LABQUEST-II factors suggesting continued hope in the 
efficacy of innovative processes and a realistic 
retention of some personal apprehension® Innovative 
.experimenting In .SP.it.e. o£ personal risk seems to preserve 
the relationship that emerges from this variate»
Canonical Variate IVt
1ABQUEST~I Factors Correlation
Cl Absence of self«»other awareness
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associated with non™involvement 
in community problem solving 06l
HI Fear of the reaction of others and
personal risk leading to community 
non-involvement -.60
L&BQHESE-XI Factors 
G2 Reliance upon racial stereotypes
inhibiting open communication o55
A2 Openness to Innovative group experiences
to achieve intercultural equity - 047
Interpersonal insensitivity aiding non-involve­
ment in community affairs seems to be an important quality 
involved in the LABQUEST-I factors contributing to the 
meaning of this ■variate0 As in variate 1 9 there is an 
absence of willingness to freely engage in an open 
communication systeme associated with a lack of personal 
direction and membership in the community (Cl)• Herep 
however9 the lack of willingness is unrelated to a lack 
of skills in facilitating group/community change . 
Consequently9 it would appear to be based more on 
predilictions than on level of skill® which would be 
amenable to modification through learning® Further 
support for this interpretation can be seen in the 
fact that this stance is adapted without any
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perception of external pressures reinforcing such a 
stance» demonstrated in the negative loading of factor 
HI9 fear of the reaction of others and personal risk 
leading to community non-involvement. Personal aloofness 
from community living seems to convey the sense of 
meaning here.
The two LABQUEST-II factors associated with 
this variate tend to reinforce this sense of aloofness.
A closed personality system becomes a very predominant■rm— mnuja. i i jw a—  ... . mmnaMW'>»wa»i..j.»iin iiii inm1 nail ' ll* tfVuii , gni,iiTn^aBifr» v  A.
theme here. Racial stereotypes are relied upon as a 
means of rejecting innovative forms of meaningful inter­
cultural communication (G2)„ particularly those new systems 
that might lead to more intercultural equity (A2).
Reliance upon social-ecological barriers to deny equity 
conveys a meaningful sense of these factors.
Variate IV„ therefore9 seems to relate the 
LABQUEST-I factor meanings of personal aloofness from 
community living with the LABQUEST-II structure of 
reliance upon social-ecological barriers to deny equity.
Social-Ecological Barriers to 
Isolation from the Community seems to 
represent the emerging relationship of this variate.
Canonical Variate V*
LABQUEST-I Factors Correlation
J1 Increased intercultural resources and
understanding .50
G1 Opportunities for intercultural
enrichment in spite of a lack 
of self-awareness «48






J2 Openness to "gut level" communication
with decreasing feelings of mistrust 
and suspiciousness in the community -o44
12 Self«other awareness facilitating group/
community satisfaction and 
membership .40
Increased intercultural communication and
change represents an important component of 'the LABQUEST-
I factors that contribute to the meaning of this variate
An increased understanding of intercultural processes 
and a reliance upon the resulting support from inter­
cultural sharing (J1p G1) is associated with a
Ill
knowledge of group processes® Moreover® group skills are 
seen as aiding in acquiring increased self-awareness 
and an understanding of reasons for community mistrust 
and suspiciousness (PI)0 The DoI.A„S.I.S, element 
name Intercultural openness to change seems to mean­
ingfully convey this portion of the variate®
The LABQUEST-XX factors that contribute 
meaningfully to an understanding of this variate offer 
an appraisal of change following the laboratory 
weekend® Interpersonal sensitivity facilitating 
group/community satisfaction and membership is shown 
to aid in decreasing feelings of system frustration® 
although this is accomplished with some retention of 
the possibilities of personal risk®
This last variate seems to relate the LABQUEST- 
I factors representing intercultural openness to change 
with the LABQUEST-II factors suggesting increased 
community membership through interpersonal sensitivity® 
Intercultural Openness to Change Facilitating Increased 
Active Involvement in the Community presents the emergent 
quality of this variate®
Synthesis of LABQ.UEST-I and II Canonical Correlation
The canonical correlation procedure® in addition
1 1 2
to confirming the existence of several related perceptions 
■between the beginning and end of the laboratory weekend ® 
further highlights the process of change encountered by 
respondents, There is an overall sense that growth 
towards change» not accomplished by all® involves 
deliberateb potentially risky decisions® made without 
full knowledge of all possible consequences.
There emerges an initial acknowledgment that 
the experiential style of learning laboratories will 
not facilitate change for all people® In this manner® 
one variate suggests a recognition of a rigid® non­
involved life style in the community. For some® the 
rejection of the skills offered through learning labor- 
atories is not only deliberate® but also consciously 
adopted to maintain desired elements of the established 
order. Respondents recognize the possibility of continued 
support of ineauitous social-ecological barriers to 
maintain isolation in the community. Apparently® the 
price for change is too high for some people.
Indeed® the variate structure seems to suggest 
a recognition that when steps are taken towards change, 
there are certain risks involved. In this manner, 
respondents seem to acknowledge a willingness to engage 
in exploring: innovative methods in spite of personal risk.-fto-v fjiVvm » 11 m  wiyri i fl „ |  tf i'i* n  imu n nriinrini.MB,itn rnf i n n n i r iririr fi <
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Another portion of the analysis indicates, 
however9 that the learning laboratories were highly 
successful in facilitating growth towards increased 
effectiveness in the community0 There emerges a 
sense of openness to innovative skill«°based community 
•problem solving« facilitated in part by increased 
intercultural openness to changee At the same time,iT   uiiiiLa»"ngiM mi «■» —— — I miiii i r i ill i mil mi run 1 mi tf
there appears to be an expectation that these skills 
will lead to a more active* productive involvement in 
the community.
Factors Not Associated with Canonical Variates
Brief mention will be made of those few 
factors that did not have a significant loading on 
any canonical variate* since in one sense* they 
represent characteristics that are unique to the 
separate phases of the program. All of the factors 
in the LABQUEST»X data loaded on at least one of 
the Canonical Variates.
Factor D2 (Absence of interpersonal sensitivity 
associated with unwillingness to confront existing 
inequities) and Factor F2 (Resistance to and fear of 
change interfering with intercultural exchange in the 
community) from the LABQUEST-II data failed to load 
significantly on any variate. A cautious speculation
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about these factors would suggest that some forces 
acting against confronting intercultural inequities 
were salient for respondents after the laboratory weekend9 
perhaps stimulated by continued interpersonal insen® 
sitivity and resistance to change.
Efa&aa II?  IC O fiM g^X A nalysis
a, Resnondent/lon-Resoondent Demographic 
Comparisons 0 The ECOQUEST-I r.e spondent/non-respondent 
demographic analysis was made on the basis of eompar® 
ibility at the beginning of the LABQUEST weekends 
Thirty®two (32) of the LABQUEST participants who were 
not ECOQUEST respondents (including some LABQUEST 
respondents) were selected as the stratified random 
sample for the series of comparisons (see page 54)®
Table 2 presents a compilation of demographic 
characteristics for the ECOQUEST respondents*
Twenty (20) of the ECOQUEST respondents were 
black„ twelve (12) white? eighteen (18) males„ fourteen 
(14) females? twenty®one (21) single0 and eleven (11) 
marriedo Similar to the LABQUEST respondents* slightly 
less than one-half the respondents were Baptist (15)* 
seven (?) either had no religious affiliation or did 
not list one* and six (6) were Catholic* Three other 
denominations were listed by two or less respondents*
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Twenty (20) of the respondents were 25 years of age or 
youngere while twelve (12) were 26 years of age or 
oldero The average ECOQUEST respondent (mean score) 
had not attended any previous laboratories® earned 
approximately $39000o00 per year® and had completed 
14.9 years of education (slightly less than three 
years of college). .As was the case for the LABQUEST 
analysis® many of the ECOQUEST respondents had not yet 
officially entered the labor fore®. A substantial 
number of the respondents were® however® in the upper 
two divisions of the labor force2 (N = 13» or 40$).
A series of comparisons between the ECOQUEST 
respondents/non-respondents was made® identical to that 
performed for the LABQUEST analysis (see page 6 l ) » The 
results show no significant differences between respondents/
non-respondents for the chi square analyses (Table 15)
2 2 examining sex (x = 1.586)5 race (x = 1.197)? religion
(x2 = 3.426)% marital status (x2 = 3.134)? occupational
status (x2 = 2.956) ? and age (x2 - 3 ® H ? ) « The ANOVA
analyses (Table 16) show no significant difference between
respondents/non-respondents for the variables laboratory
experience (p = 0.201)$ or yearly income (p = 0.605)«
2. This includes some respondents still enrolled 
in college.
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The difference between respondents/non™
respondents for the variable education is highly 
significant (p = 0®008?)» Table 17 presents the 
respondent/non-respondent means for all ANOVA analyses® 
The results show that while the average educational 
level for ECOQUEST respondents was 14®90 years 
(nearly three years of college)® the average educational 
level for non-respondents was only 12®37 years (slightly 
more than a high school degree)®
In summary® the ECOQUEST respondents were 
significantly more educated than the non-respondents„
There were no other significant differences between the 
samples for the remaining eight demographic variables®
b® Respondent/Non-Res'pondent Factor Comparisons® 
It will be remembered (p® 54)'that thirty-two (32)
ECOQUEST respondents completed a LABQUEST-1 questionnaire ® 
while only eighteen (18) completed a LABQUEST-II 
questionnaire ® A separate stratified random sample 
was made for the comparison of LABQUEST-II factor scores® 
Similar to the LABQUEST respondent/non-respondent 
analysiso factor scores were used in a series of 
twenty-one (21) univariate„ and two (2) multivariate® 
ANOVASb to determine if the respondents were 
significantly different from non-respondents at the
11?
beginning and completion of the laboratory weekend 
(LABQUESTS I and II respectively). A variance-ratio 
test (Lis 1 9 6 6 ) was performed for each 
factor® similar to the LABQUEST analysis (p. 7 ^ ) 0 
to test for homogeneity of variance,,
LABQUEST-I. The results of the variance- 
ratio tests (Table 18) indicate that® for all factors 
save Factor El® the sample variances were not signif­
icantly different® thus supporting the appropriateness 
of using th© ANOVA and MANOVA procedures to compare the 
samples.
The sample variances were significantly 
different (p <  .01) for Factor El® Lemming Lab.oratorle.g. 
as jl Means of Generating Social Change. As in the 
LABQUEST respondent/non-respondent analysis* Factor 
El was still included in the ANOVA and MANOVA procedures.
As an additional precaution® a t-test for equal samples 
having unequal variances (Edwards® 1 9 6 8 ) was also 
employed for Factor El.
The univariate ANOVAs (Table 1 9 ) 
for the LABQUEST-I data show no significant difference 
between respondents/non-respondents for Factors A1 
(p = 0o5^1)8 Bl (p = 0.313)i Cl (p = 0o307)i D1 (p = 0.637)? 
or El (p = 0.53*0°
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The t-test (Edwards9 1 9 6 8 ) for Factor El confirmed 
(t = 0o63508) the univariate ANOVA result (two-tailed t 
at O05o with 31 d,f, = 1,959)*
The results further indicate no significant 
differences for Factors FI (p = 0,195)? G1 (p = 0,4^9)?
HI (p = 0,206)3 II (p = 0,172)3 or J1 (p = 0,231)*
Table 20 presents the mean factor scores for respondents/ 
non-respondents for the univariate analyses.
Following the univariate ANOVAs9 a multivariate 
ANOVA was performed to test for an overall respondent 
effect. The resulting Hotelling-Lawley®s trace (Table 
2 1 ) was not significant (p - 0 ,6 6 8 ) 3  no overall 
significant difference between EC0QUEST respondents/ 
non-respondents was found for the LABQUEST-I data,
LABQUEST-II. The results of the variance- 
ratio tests (Table 22) indicate that the sample variances 
were not significantly different for all factors except 
E2 and G2„ thus supporting (in most instances) the 
appropriateness of using the ANOVA and MANOVA procedures 
to compare the samples«
The sample variances were significantly 
different (p <  ,01) for both Factor E2* Syerfeem 
Frustration, and G 2 P Reliance Upon Racial Stereotypes 
Inhibiting Open C ommun i-e at ion. Consequently,, a t-test
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was employed for Factors E2 and G2„
The univariate ANOVAs (Table 23) for the 
LABQUEST™!! data show no significant difference 
between respondente/non°respondents for Factors A 2 
(p = 0,737)? B2 (p = 0,760)? C2 (p = 0,952)? D2
(p = 0,753)» E2 (p = 0,313)? F2 (p = 0,591)? and Gi
(p ~ 0,169)o
The t-tests (Edwards® 1968) for Factors E2 
(t = 1,05231? t at ,05® with 17 d,f, = 2 ,1 1 0 ) and
G2 (t = -1,44624? t at ,05® with 17 d.f. = 2,110)
confirmed the univariate AN0¥A results.
The univariate ANOVAs also show no significant 
differences for Factors H2 (p = 0,401)? 12 (p = 0,854)? 
J2 (p = 0,881)? or K2 (p = 0 ,8 9 6 ), Table 24 presents 
the mean factor scores for respondents/non-respondents 
for the univariate analyses,
Following the univariate ANOVAs® a multivariate 
analysis of variance was performed to test for an 
overall respondent effect for the LABQUEST”!! data.
The resulting Hotelling Lawley® s trace (Table 25) 
was not significant (p = 0,905)* There was no overall 
significant difference between EC0QUEST respondents/ 
non-respondents for the LABQUEST”!! factor score 
comparisons.
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Brief Summary of ECOQUEST Respondent/Non*
The ECOQUEST r@spond©nt/non-r@spond@nt 
analyses showed that the respondents® although 
significantly better educated than non-respondents t 
were not significantly different on any other demographic 
comparison* The comprehensive univariate and multivariate 
analyses of variance comparing respondents/non-respondents 
on the basis of factor scores failed to show any 
significant differences between the samples for either 
the LABQUEST*-1 or LABQUEST**!! data* It would seem fair 
to state that0 on the basis of these analyses, the 
ECOQUEST respondents were probably at least fairly 
representative of non-respondents at both the beginning 
and end of the laboratory weekend in all comparisons 
save education*
It seems important to inject a not© of caution 
at this point* In spite of the favorable results of 
these analyses» it must be remembered that only 
thirty-two (?6%) of the total ECOQUEST sample was 
included in the LABQUEST-I comparisonsi and only 
eighteen {kZ%) were included in the LABQUEST-II com­
parisons* A portion of the ECOQUEST sample remains 
unaffected by these results* Additionally® the
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LABQUEST-II respondents have already been shown to be
somewhat different from non-respondents®
C. ECOQUEST-I Factor, Analysis -(Self-:
Referent! „ For the ECOQUEST-I factor analysis9 only 
the forty-two (42) ECOQUEST respondents were included®
9J, Z s s S s m
Factor A33  Problem Solving Skills Developing
Factor
Itgja Loadings iDEl
36. my working toward equity for all
cultural groups in a community ®83
1. my ability to facilitate the analysis 
and working through of group
problems .81 (D5)
20. my willingness to work with others
to solve community problems .79
3. my use of laboratory learning methods
in community problem solving »77 (D5)
7. my placing value on gut level
communication between persons
It must be remembered throughout the ECOQUEST
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as a means of solving
community problems .77
11o m y participation in political and
community groups .75
31. my involvement in developing new 
political and community groups 
and organizations .75
26. my use of cross-cultural support 
systems as an aid to community 
understanding ^
22. my sense of being part of a
c o m m u n i t y .72
the number of friends or acquaintances 
that I have in other cultural 
groups expanding .71
9. my willingness to relate to people 
whose values and beliefs are 
extremely different from my own .70
(D2)
(D2)
discussion that only j Q the 40 LABQUEST items are 
included. Items 13 - 39 are one number lower than they 
were on the LABQUEST instruments.
123
21o my ability to see where others 
are at 69
12. m y  satisfaction in being a member 
of a group
17. my participation in programs of
.69
legitimate interest to both 
races so that their natural
separation will be reduced 68
This is an extremely powerful factor0 so rich in item 
content that it almost appears uninterpretable at 
first glance 0 The processes of differentiating 
patterns of meaninge and then integrating these 
patterns into a meaningful relationship became 
extremely critical here. There is an overwhelmingly 
positive sense of innovative group skills facilitating 
cross-cultural respect, understanding„ and support 
present in the factor structure. The D.I.A.S.I.S. 
elements Community Problem Solving (D5) and Intercultural 
Openness to Change (D2) are associated on the factor 
with the items suggesting community developments It 
is important to note the positive loadings of these 
item elements. A knowledge of innovative group 
problem solving techniques9 and a willingness to use 
these skills in community development is associated
mwith an increased intercultural understanding and support 
system,, That these new skills and relationships are 
put to use in a quest for equitable community 
development is further reinforced by the association 
of cross-cultural support systems and active working 
towards community equity systems concepts„
Community Problem Solving Skills Facilitating 
Intercultural Exchange and Equitable Community Develop­
ment conveys a meaningful sense of this factor*
Factor B3s Fears of Change and Social-Ecological Barriers
Factor
Item Loadings (DE)
13o fear of the outcome of change in 
terms of m y  own risk and the 
risk of what is closest to me 
as a strong motivating force 
to personal inaction in the 
community .78
14* my participation in the formation 
of black service clubs and 
organizations to keep out 
the "lily white” .^5
On this factor9 fear of the possible negative 
outcomes of change leading to non-activity in the
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community is associated with the erection of ecological 
barriers dedicated to perpetuating existing systems®
The factor retains some of the meaning that was found 
in Factors B1 and B2, Use of Social-Ecological Barriers 
and Peer Support Aiding One*s Cultural Identity and 
Blocking fechasgg. an<* i n s m m M  Sen^t^vitx to h^g,
laalating Si MaAntaisiQg So^ iaJL-SsSljDgisSl
Barrierso respectively® On this factor9 however, all 
pretense of external forces helping the perpetuation/ 
creation of these structures is abandoned# and fear 
of change becomes a predominant theme associated with 
this activity®
Fear o£ Change Leading to the Erection of 
Social-Ecological Barriers seems to convey the revised 
meaning of this factor.
Factor C3» Systems Inequities and Openness to Innovations
Factor
Item Loadings jDgl
3*K ray frustration with the system .76
23. ray willingness to set aside the
rules when they seem to block 
group or community goals .75
25. peer pressures limiting my efforts
to effect reduction of inequities 
among the races .68
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3 0 * my willingness to question established
beliefs and practices *61
2A„ my awareness of my own prejudices *55
A EUAimmm to £halleng£ ejgiati&g st£U£jtuj£@j, 
and engage in alternative methods of community change 
is one of the most salient features of the items 
associated with this factor* This is related to 
increased interpersonal sensitivity to the inequities 
of existing systems e as well as an awareness of one 9s 
own prejudices® Respondents meaningfully redintegrate 
their sense of system frustration and the efforts of 
peers to block their attempts at community change* This 
would suggest a renewed dedication to community problem 
solvinge perhaps partially in spite of and/or because 
of9 increased indignity at the inequities of established 
patterns of intercultural relations*
Openness to Innovations Due to Increased 
Sensitivity to System Inequities seems to meaningfully 
convey the sense of this factor*
Fac-tox Pereonal DlsaaMMBctip.n and Community
Factor
Item Loadings (PE)
15* ray ability to communicate with
others ~*91 (Dl)
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19* ray sense of who I am and where I
am going - 0 8 5
6e my ability and willingness to play
a variety of group roles *»0y8 (D5)
1 6 „ ray willingness to let others know
where I Bra at =»„73  (Dl)
2 0 , ray willingness to work with others
to solve community problems - o 7 0
2 8 a my understanding of what it takes 
for a group to maintain itself 
and to work productively - „ 6 9
10® my understanding of different
cultural groups -.67 (D2)
18. my awareness of how others see
me -.66 (Dl)
22, my sense of being part of a
community -.57
9. my willingness to relate to people 
whose values and beliefs are
extremely different from my own «%55 (D2)
The DoleA.S.I,So elements Self-other awareness 
and interpersonal sharing (Dl) and Intercultural openness 
to change (DIO) both have powerful9 negative loadings 
on this factor, A lack of self-other awareness is
12B
associated with a sense of a lack of knowledge about 
one8s self and sense of directions decreasing a sense 
of satisfaction in both group and community memberships 
This is seen to exist in concert with a lack of 
intercultural openness to change» as well as a lack 
of either group skills or personal involvement in 
community problem solving®
This factor seems to convey an important 
component of community involvement and community change.
A pronounced insensitivity to the self-other dimension 
in one9s life is seen to be associated with a lack of 
knowledge about one98 self9 and satisfaction in the 
direction one’s life is going® This seems to be connected 
with a lack of useful skills to utilize in such concerns» 
leading to decreased personal involvement in the community® 
A sense of personal anomie seems to be associated with 
an increasing entrenchment within one’s own self? not 
too surprisingly® when one seems most to need input and 
involvement with others in solving life’s problems® he 
lacks the requisite skills and ability to facilitate this 
process®
Personal Dissatisfaction and Isolation 
Associated with Community Non-InvoIvement poignantly 
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35• my communication with other racial 
groups being cut off by fear® 
apathy® ignorance® and hope­
lessness 86
39® limited opportunities for meaningful 
social mingling among the races 
preventing my own cultural 
enrichment -a83
A difficult factor to interpret® both because 
of its limited item content and it®s negative loadings* 
These items were associated in LABQUEST-II with Factor 
B2® Increased Sensitivity to the Isolating Properties 
of Maintaining Social-Ecological Barriers9 One 
plausible interpretation of this factor lies in a 
partial realization of the need expressed in Factor B2® 
the need for increased intercultural information sharing 
and understanding* On the present factor® there is a 
negative loading of the items linked with decreased 
intercultural communication and understanding due to 
limited opportunities® created by fear and associated 
affective components*
This would seem to suggest the interpretation
13 0
Increased Opportunities for Intercultural Sharing and
C oMrounx c &*fc x on ©
Factor F3s Cross-Cultural Innovation
Factor
Item Loadings (D£)
8. my reliance on the community’s 
leaders for solutions to 
community problems -.83
38. my awareness of the tendency of
the power structure to be only 
in the hands of whites .65
17. my participation in programs of 
legitimate interest to both 
races so that their natural 
separation would be reduced .53
This factor represents an important reverse in 
meaning from the associated factor in the LABQUEST-II 
analysis0 K2 (Support of Existing Structures Through 
Denial of Inequities). Herep participation in the 
creation of intercultural programs to reduce racial 
inequities is closely associated with sensitivity to 
these inequities. At the same tiraep a decrease in 
reliance upon the existing order is clearly shown.
Sensitivity to System InequitLes Aiding Cross-
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Cultural Innovation is the suggested interpretation of 
this factor*
Factor G3; Resistance to Change
Factor
X£em Loadings i£El
33* my being resistant to change *61
9. my willingness to relate to people 
whose values and beliefs are 
extremely different from my
own “■e49 (D2)
This factor appears to relate a continued 
resistance to change with a lack of willingness to relate 
to others with different cultural backgrounds *
Resistance to Change and a Lack of Intercultural 
Openness appears to convey the sense of this factor*
Factor H3t Confrontation and Learning Laboratories Failure
Factor
Item Loadings (DE)
37 * my willingness to use confrontation 
and conflict in bringing about 
social change *72
27. my perception of the tendency of
community learning laboratories 
to become ends in themselves .66
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This factor is potentially quite powerful in 
understanding commitment to group-process based learning 
laboratories as part of a system for community change.
In the LABQUEST-X analysis9 a factor that would appear 
to have some similarity (El) had the quality of 
viewing LfiaZB&Bg Laboratories a§ a Means of generating 
Social Change. For LABQUEST-IX 9 at the end of the
fl lllTMIII1 — f  I I T l M  III V
laboratory weekends a factor containing the central item 
(26) was seen to have the meaning Absence of Inter­
personal Sensitivity Associated with Unwillingness to 
Confront Existing Inequities.tP^ -iT rmTiT1<-^T f^i^«-T,,~Wirnrl 'i|»ii|i ui ii*MgBLXlauii>.tpBM6a»*w3BMttaaB3agg
In the present factor structure® ECOQUEST 
respondents clearly place the value of learning laborator­
ies within the greater context of community change,
When innovative group-process community laboratories 
fail to provide viable means of effecting community 
change „ respondents are quite willing to resume a 
more combative stance in the community to obtain the 
goals they feel are important0
Reliance Upon Confrontation as a Response 
to the Failure of Learning Laboratories conveys the 
meaning of this factor.
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Factor 12* Lasls s£ InMrcjaltiaal
Factor
U s a  M M i s g s  I S H
32. my use of false impressions based
on racial stereotypes -,78
29. my tendency to accept the symbols 
of my "in-group” and reject the 
symbols of all "out-groups'8 -.71
2. my feeling of powerlessness in
bringing about social change -.64
5« my feelings of mistrust and 
suspiciousness in the 
community -.53
This factor shows the re-emergence of two 
items (30 and 33) that figured prominently in Factor 
B1 of the LABQUEST-I analysis9 Use of Social-Ecological 
§B2d £eejz gujgBQEt aiding .Qnejs, .Qu.ltux.al 
and ElAQking lnt.ejcultural Exchange. These 
two items 9 concerned with the maintenance of social- 
ecological barriersp are here found to have a negative 
correlation. Associated with this are negative 
correlations of feelings of personal powerlessness 
and mistrust in community interactions. The overall 
factor seems to indicate an increased sense of personal 
well-being in the communityu associated with a decreased
13^
reliance on social-ecological barriers that block
intercultural exchange«
Lack of Intercultural Barriers and Decreased 
Feelings of Personal Malaise in the Community seems to 
portray the meaning of this factor®
d® Brief Summary of BCOQUEST-I Factor Analysis 
The present factor structure appears to display 
a continued growth towards intercultural equity-develop- 
raent and change„ Two factors convey an openness tow  v  OMCiji'mw IHJ   BCggtsmair’itm-n imassjs**
innovation (C3) and a use of problem solving skills to 
facilitate community development (A3)• This occurs in 
association with increased opportunities for intercultural 
sharing (E30 F3)9 which may have been facilitated by a 
lessening of intercultural barriers (13)« The increased 
opportunities for intercultural problem solving seemed 
to simulate both personal growth and a sense of 
increased commitment to community involvement„ Respondents 
report an increased sensitivity to existing system 
inequities (C3)9 as well as a decrease in feelings of 
personal malaise in the community (13)®
ECOQUEST respondents seem appreciative of the 
gradual quality of change. There are continued 
indications of a fear of change that can lead to the 
construction of social-ecological barriers (B3)• At
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the same time9 the factor structure seems to indicate a 
growing sophistication in understanding possible 
reasons for non**involvement in community change 
processes. There is a recognition that a lack of 
intercultural openness (G3) can help foster a continued 
isolation in the community. There is also recognition 
that life's problems can become so engrossing and 
overwhelming that involvement with others is an 
impossibility© hence aiding a sense of isolation 
associated with community non-*involvement (D3)°
In this analysiso one of the factors seems to 
indicate that respondents came to view the learning 
laboratories as a means of acquiring needed skills 
and not as a panacea in themselves. Should these 
new skills and innovative practices fail to effect 
meaningful change in the community© a more confront- 
ative (H3) community style may be adopted.
@o Comparison of LABQUEST-Ie LABQUBST-II and
The ECOQUEST-I factor analysis was designed as 
the final analysis of respondents' self-perceptions.
It was expected that this analysis would provide a 
perspective of personal change experienced by respondents 
after returning to the community.
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It was also anticipated that a comparison of 
the LABQUEST-*!,, LABQUEST-II„ and ECOQUEST™! analyses 
would further enhance an understanding of the changes 
experienced by participants. For reasons already 
reviewedb a direct linear interpretation of change e 
as one might expect from a true longitudinal design® 
is somewhat inadvisable. Accordingly,, the following 
comparison is intended as a brief quasi cross-sectional 
differentiation of the participants ®/respondents9 
changing perceptions during the different developing 
stages of the Task Forces.
In the synthesis of the LABQUEST-I factor 
analysis9 It was suggested that participants began the 
weekend with a sense of despair„ mistrust» and personal 
isolation, mixed with hope for change through the 
learning laboratory process. The factor structure 
indicated a lack of skills needed to facilitate change 
in the community® along with a strong sense of system 
frustration leading to a responsiveness to innovative 
practices.
At the end of the weekends (LABQUEST-II analysis)e 
the factor structure seemed to indicate a sense of 
partial fulfillment (for respondents) of pre-weekend 
expectations. There was an increased sensitivity to
13 7
to the importance of self-other awareness in facilitating 
change in the community's and an increased openness to 
innovative9 intercultural group experiences* Although 
there was a continued maintenance of social-ecological 
barrierss respondents appeared to be increasingly aware 
of the isolating properties of such barriers* A non­
usage of community problem solving skills in community 
development was interpreted as possibly reflecting a 
lack of opportunity to use these skills in the community.
The ECOQUEST®! analysis indicated a continued 
growth towards intercultural equity-development and 
change. The factor structure suggested a use of problem 
solving skills to facilitate community development© as 
well as increased opportunities for intercultural 
sharing. There appeared to be an increasing sensitivity 
to existing systems inequities© as well as a decrease 
in feelings of personal uneasiness in the community. 
Respondents indicated their continued reluctance to 
completely relinquish maintenance of social-ecological 
barriers to intercultural exchange. There also 
appeared to be an increasing sophistication in under­
standing the reasons for isolation in the community.
13b
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Only the forty-two ECOQUEST”!! respondents were 
included in this analysis.
It will be remembered (p. k2) that this portion 
of the questionnaire was completed at the same time as 
the ECOQUEST”! questionnaires but with the emphasis 
placed on community change, Although some overlap 
between perceptions of personal and community change 
was expected, it was also hypothesized that these 
perceptions would not be identical. Accordinglye a 
comparison of these analyses should serve to highlight 
the process of change»
Interpretation of Factors
Factor A4: Self-Awareness and Community Membership
Factor
Item Loadings (DE)
19. a person's sense of who he is and
where he is going 
2k, a person's awareness of his own 
prejudices 
22. an individual's sense of being 
part of a community 






For this factor* an item cluster (19* 24* 22) 
concerning a personas feelings of self-comfort and 
knowledge associated with community involvement is 
positively correlated* in contrast with its negative 
loading on the ECOQUEST-I factor D3* Personal 
Piesatisfact ion and Isolation Associated with Community 
Non-Involvement. The meaning of this factor seems to 
relate this element with the growth of equity in a 
community, As a person9s knowledge about and comfort 
with himself and his life9s direction becomes positive* 
he becomes more comfortable with his place in the 
community. Under these conditions* community-wide 
equity is more likely to be experienced.
Self-Awareness and Comfort Aiding Community 
Membership and the Development of Equity conveys the 
meaning of this factor*
Factor B4t Fear of Change Blocking Intercultural Exchange
Factor
Item Loadings (DE)
33. a community9s resistance to change .82
35® communication between racial groups 
being cut off by fear* apathy* 
ignorance* and hopelessness .80
13. fear of the outcome of change in
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terms of one’s own risk and risk 
of what is closest to him* as a 
strong motivating force to in­
action in the community ,78
32. a person’s use of false impressions
based on racial stereotypes .71
8. the community’s reliance on its 
leaders for solutions to 
community problems .57
Fear of change aiding intercultural isolation 
£Qd j^iff&ainjjag existing sx§£@ms forms an important 
component of this factor. Community resistance to change 
is associated with people fearing the possible negative 
consequences of such change, as well as a reliance upon 
false racial stereotypes. At the same tim@B intercultural 
communication is seen to be cut off by these processes.
In what appears to be a desire for no change in the 
community9 a reliance on leaders is preferred to 
individual action,
Fear of Change Aiding Intercultural Isolation 
and Maintaining Existing Structures seems to convey the 
meaning of this factor.
Factor C4t Cross-Cultural Involvement
        T - r i f ’ -—  .M i n i n «■ » m u  x t .mii. , , —  . ■ ■ ■»  iw n r t n w i M w i n m .  ■ " ■ m m m M M M . a k M H M M M H i
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Factor
Item Loadings (DE)fao*Ja&^ gft»»iMP-»,a5nri )»iiw ry'u p^, .i mi KriTfrtpfi ■ 11 nn .■
17. a person’s participation in programs
of legitimate interest to both 
races so that their natural 
separation would be reduced .71
26, a person’s use of cross-cultural 
support systems as an aid to 
community understanding .70
5® the level of mistrust and 
suspiciousness in the 
community .62
18. a person’s awareness of how others
see him ®6l
This factor associates a person’s participation
in viable intercultural groups with an increased under­
standing of the processes involved in the community.
The cross-cultural involvement is seen as occurring in 
spite of a recognition that others may not approve of 
these actions. The suggested synthesis here is that 
involvement in cross-cultural groups can occur in 
spite of a clear perception of community attitudes 
unfavorable and suspicious of such involvement.
Cross-Cultural Involvement in Suite of 
Community Suspiciousness seems to preserve this integrated
W in .  >|H» m» ICTrnlrtVaw . » '« '»  nWr —•— >“ »
meaning.
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Non-Involvement•arp^-at-%___________ <nw>gM'n_________________ _
Factor
Item Loadings. l S H
9. a person’s willingness to relate to 
people whose values and beliefs 
are extremely different from his 
own -.85 (D2)
12o a person’s satisfaction in being a
member of a group -»79
20. community members willingness to 
work with others toward the 
resolution of community 
problems -.75
10. a person’s understanding of different
cultural groups -»07^ (D2)
6. a person’s ability and willingness
to play a variety of group roles -.73 (D5)
16, a person’s willingness to let others
know where he’s at -.63 (Dl)
3. the use of laboratory leam5.ng 
methods in community problem 
solving -.58 (D5)
18. a person’s awareness of how others
see him -.57 (Dl)
15« an individual’s ability to communicate
with others ~,45 (Dl)
Both of the D.I.A.S.I.S. elements Community 
Problem Solving (D5) and Intercultural Openness to 
Change (D2) are represented here0 as they were on Factor 
•A 3 s Community Problem Solving Skills Facilitating Inter” 
cultural Exchange a^ K| Equitable Community Development in 
the ECOQUEST”! analysis® On the present factors however, 
they have a negative correlation. Conspicuously absent 
is the element concerning Community Development (items 
11 and 31)° There is also a negative loading of the
D.I.A.S.I.S. elements Self“Other Awareness and Inter® 
personal Sharing (Dl). The sense of this factor 
associates the absence of community problem solving 
skills with a lack of s@lf®other awareness and 
increased personal isolation. This is seen to exist in 
conjunction with an unwillingness to work with others 
in productive community development.
Lack of Community Problem Solving Skills 
M§ojS,lated with .Mara.SwolX©ffigat ijn the Community is 
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the number of friends or
acquaintances a person has 
in other cultural groups
11. participation of community members 
in political and community
groups «„70 (D6)
31e involvement of community members
5„n developing new political and 
community groups and
organizations -.63 (D6)
A lack of involvement in community development 
is suggested on this factor. Associated with this 
lack of action in the community is a corresponding
absence of friends or acquaintances one has in other 
cultural groups. As the amount of association one 
has with other cultural groups decreases® so does one’s 
perception of the necessity of involvement in community 
development and change.
Lack of Intercultural Awareness Associated 
with Community Non^InvoIvement seems t© portray the 
meaning of this factor.




30a community member’s willingness to
question established beliefs 
and practices -.79
7« the value community members place 
on gut level communication 
between persons as a means 
of solving community problems -.73
38. the tendency of the power structure
to be only in the hands of whites -.62 
1. a person’s ability to facilitate 
the analysis and working
through of group problems -.62 (D5)
8. the community reliance on its0 
leaders for solutions to 
community problems -.62
A lack of willingness to question established 
patterns is associated on this factor with the absence 
of both a culturally restricted power structure and 
reliance on community leaders. This factor9 in terms 
of item structures has some similarity with the LABQUEST- 
I factors yii l l m m e m .  1© Examine and Confront. InecLU.lti.es 
(II)9 except that the present factor is characterized 
by negative loadings. The ability to facilitate group
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problem analysis and the use of affective communication
for community problem solving also have negative loadings® 
The emergent pattern of meaning from these items does 
appear positive® As the power structure in a community 
becomes less inequitably defined and reliant upon 
designated leadership, there may be less need for 
willing community members to question established beliefs 
and facilitate community problem-solving ventures® 
D ecreased Questioning of Established Wavs 
Associated with More Equity seems to convey the sense 
of this factor®
Factor G4s Learning Laboratories and Lack of System 
Frustration
Factor
I t m  loadings IfiH
34. an. individual9s frustration with
the system -.7^
25. peer pressures limiting the efforts 
of well-meaning individuals and 
groups to effect reduction of 
inequities among the races -.65
2„ people9s feeling of powerlessness
in bringing about social change “ <,59
27. the tendency of community learning
laboratories to become ends in 
themselves -,58
The abj^ee of system frustration characterizes 
this factor.. A person’s frustration with existing 
systems9 including peer pressures limiting cross-cultural 
exchange and a feeling of personal inadequacy in pro­
moting change in the communitys is negatively loaded 
on this factoro Although system frustration remains 
meaningfully integrated for the ECOQUEST-XI analysis» 
it has a powerful negative correlations whereas in 
ECOQUEST-I a similar factor (C3) was positive. There 
is also an important negative loading of the perception 
of community learning laboratories becoming ends in 
themselves. This would tend to suggest that when 
learning laboratories are not seen as becoming self- 
serving entities® there co-exists an absence of feelings 
of system frustration and personal powerlessness in 
the community. There are indications that under 
this condition peer pressures are no longer as success­
ful in deterring efforts to reduce inequities in the 
community. As will be seen@ this factor and the next 
(H^ -) seem to illuminate respondentse perceptions of the 
laboratories within the context of community living.
Community Learning Laboratories and the Absence
1 4 8
of System Frustration 5.s the suggested interpretation of 
this factor®




14. formation of blade service clubs 
and organizations to keep out 
the "lily white" 085
27. the tendency of community learning 
laboratories to become ends 
in themselves .50
Similar to the ECOQUEST-I analysis® this 
factor clearly places the value of community learning 
laboratories in the context of social and community 
change. For the ECOQUEST-I analysis® a similar factor 
was interpreted as conveying the meaning Reliance Upon 
£ontronlatfnn as a SfiSESQSfi la & £  Failure of Jjgaiming 
Laboratories., suggesting that respondents would not 
be patient with "long-term® unproductive memberships" 
(Glad® in preparation), This factor again has a 
similar meaning® suggesting an erection of social 
barriers to maintain one's own cultural identity in the 
face of learning laboratories becoming a non™viable
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means of change®
The .interpretation of this factor permits an 
examination of participant/respondent perceptions of 
community learning laboratories during the successive 
stages of the program.® At the beginning of the laboratory 
weekend8 participants seemed to view learning Laboratories 
.Si S Mgjffis of G e m m b Social jpjange in their own right. 
By the end of the laboratory® respondents acknowledged 
that the laboratories themselves would not be likely 
to generate lasting change. Moreover® a lack of 
sensitivity to this fact might result in an Absence 
.off Interpersonal Sensitivity Associated with Unwilling”* 
ness to Confront Existing Inequities,
In the ECOQUEST analyses® respondents are seen 
to develop a realistic understanding of the place of 
learning laboratories in the community. They clearly 
demonstrate that a failure of learning laboratories might 
result in the continuation of things as they are. For 
ECOQUEST“I0 this takes the form of Reliance Upon 
Confrontation as a Response to the Failure of Learningr-- i-j; ■ iirr-m rrr-- r  i ifflrr ~Tn 1%-■l*J—Iifr-■ tl , ft**-* rn’iawtujgi'i m tMsftan,
Laboratories, The suggested 5.nterpretation of the present 
factor is £ailB,E§. 8 l  Manning AMing
M m M  telsMaa- the same time®
the structure of the previous factor seemed to suggest
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that a successful learning laboratory program, might be 
expected to decrease a person’s feelings of both 
personal powerlessness and frustration within the system®
Factor Ij£i G r o m .  Proceeds
Factor
Jaa&iasa iE IlItem
28® a person’s understanding of what 
it takes for a group to main­
tain itself and to work 
productively .82
21. a person’s ability to see whete
others are at .78
23. a person’s willingness to set aside 
the rules when they seem to 
block group or community 
goals .77
1.5* an individual’s ability to
communicate with others 069 (Dl)
37. an individual’s willingness to use 
confrontation and conflict in 
bringing about social change *58
4 willingness to question established ways and 
to set aside rules blocking group or community goals Is 
a prominent feature of this factor. This willingness
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to question established ways is associated with a person®s 
understanding of group maintenance and problem solving 
shills0 possibly facilitating interpersonal sensitivity 
and the development of communication skills»
For this factor® then® a willingness to 
question established ways is associated with an increased 
understanding of group-process/maintenance skills® 
facilitating the enhancement of interpersonal sensitivity 
and communication skills.
Grout? Pro,cess Understanding Aiding a Questioning 
Pf 15 atablished Ways seems to convey the integrated mean­
ing of this factor.




39. limited opportunities for meaning­
ful social mingling among the 
races preventing intercultural 
enr I chment - 0 7 4
29. the tendency of people to accept
the symbols of their "in-group" 
and reject the symbols of all 
"out-groups” -.66
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32. a personas use of false impressions 
based on racial stereotypes 
Thp absence of limited o-p-portunities for 
intercultural interaction associated with decreased 
m  £MltU£§l Sobols is the prevailing 
sense relayed by this factor. Two of the items on 
this factor (29 and 32) have previously been 
associated, in the second factor of both LABQUEST-I 
and II, with the maintenance of interpersonal isolation. 
For this factor, however, they are shown to be 
associated with an absence of limited opportunities.
This suggests that as a person’s cultural enrichment 
increases through meaningful intercultural interaction, 
his reliance upon the symbols of his own group as a 
means of maintaining isolation will decrease.
Creative Intercultural Interaction Lessening 
M i M I  M s a  Stej^otypic Symbols is the suggested 
interpretation of this factor.
Brief Synthesis of ECOQUBST-IX Factor Analysis
The ECOQUEST-II factor structure appears to 
depict those aspects of the community that can both 
complement, and frustrate, respondents’ own growth.
The factor structure appears to highlight 
how the development of self-awareness and community
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problem solving skills in the community can create a 
climate receptive to intercultural change„ Thusj, group 
process understanding on a community-wide basis is seen 
as aiding a questioning of established wavs (1^) and 
helping to create intercultural interaction that 
lessens community reliance on stereotypic symbols (J4)a 
At the same time0 there is recognition that self-awareness 
and comfort can contribute to this process» and serve 
to foster feelings of community membership (A*0 „ This 
pattern of involvement in the community seems related 
to a quest for more equitable community structures®
Indeed9 respondents indicate that community-wide 
questioning of established wavs will become less 
necessary as community structures become more equitable 
(F*0.
There are aspects of the community that may 
serve to continually frustrate such growth towards 
intercultural involvement, however® Respondents
indicate that cross-cultural involvement in the 
community occurs i& spite of continued community 
suspiciousness (^)® There are indications of a continued 
fear of change» serving to maintain existing structures 
(B^)» This sense of community mistrust and fear of 
change is perhaps fostered* in part* by a .lack <jf
cultural awareness (E4). Both of these are seen as 
aiding community non-involvement«.
The structure indicates clearly how respondents 
came to view the learning laboratories within 
the context of the community. On the po itive side9 
respondents seemed to indicate that successful learning 
laboratories could drastically decrease feelings of 
system frustration (04) in the community0 A failure of 
learning laboratories. on the other hand9 was associated 
with the maintenance of both existing community inequities 
and an increase in cross-cultural isolation (H4).
Phase VIi Canonical Correlation AnalysisB ECOQUESTS-I
The first three canonical variates in the 
ECOQUEST canonical correlation analysis are significant 
at the ,01 level or less. This confirms the hypothesis 
that there are several ways in which respondents* 
perceptions of personal change are significantly related 
to their perceptions of community change. It also 
supports the corresponding hypothesis that there is 
not a direct relationship between these perceptions9 
and respondents are capable and able to differentiate 
meaningfully between personal and community change.
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In order to highlight the patterns of similarity
and difference between the two perceptions® this analysis 
will he completed in two stages. First® the canonical 
variate structure will he examined for patterns of 
similarity between the personal and community referents 
of change. Then® a brief examination of those personal 
and community factors that did not load on a variate 
will be pursued® in an attempt to clarify the differ™ 
ences between the respective perceptions®
variate I and the ECOQUEST™! factors and ECOQUEST-II 
factors are presented in Table 31« The correlation 
coefficients for canonical variates II and III are 
presented in Table 32 and 33» respectively.
Canonical Variate X*
The correlation coefficients between canonical
gCO&UJggX"! Factogs. Correlation
B3 Fear of change leading to the erection 
of social-ecological barriers 63
E3 Increased opportunities for 
intercultural sharing and 
c ommunication -.62
E.CO_QUEg.T-XI Factors 




Th© ECOQUEST-I factors contributing to the 
meaning of this variate emphasise the maintenance of 
existing systems due to fear of change * A fear of 
change leading to the erection of social-ecological 
barriers (B3) is positively correlated? Under these 
conditions® there is little chance for increased 
opportunities for intercultural sharing (E3)9 which 
is negatively correlated„ These elements suggest that 
the fear of change can lead to the support of social- 
ecological barriers that frustrate attempts at inter­
cultural communications and thereby tend to perpetuate 
existing structures.
There is but one very powerful association of a 
factor with this variate from the ECOQUEST-II analysis? 
the fear of change aiding intercultural isolation and 
maintaining existing structures. Within the community 
referent , fear of change is also found to aid inter­
cultural isolation and maintain existing structures.
On variate I, the ECOQUEST-I factors suggest 
that a personal fear of change can lead to the support 
of social-ecological barriers that frustrate attempts 
at intercultural communication, which is related to 
the ECOQUEST-II factor of a community's fear of
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change aiding intercultural isolation and maintaining 
existing structures* When an individual fears th© 
consequences of change to the extent that he will 
actively engage in constructing barriers to intercultural 
exchange» there is likely to be an element within the 
community that will actively support and aid him 
in this stance*
§ S & Coranunity Pear of and Resistance 
to Change Maintaining Intercultural Isolation Through 
Sfifii^^Molqgisal gargLer^. faithfully presents the 
relationship that emerges from this variate.
jSaoonlsal laxlatg Us
EGOQUEST-I Factors Correlation
B3 Fear of change leading to the erection
of social-ecological barriers -.47
13 Lack of intercultural barriers and 
decreased feelings of personal 
malaise in the community -.^5
F3 Sensitivity to system inequities aiding
cross-cultural innovation „42
SSOaUEST-II Zactesa 




A4 Self-awareness and comfort aiding 
community membership and the 
development of equity ,5^
Oh Cross-cultural innovation in spite
of community suspiciousness ,42
The first two ECOQUEST-I factors contributing 
to the meaning of this variate have negative 
correlations. These factors seem to suggest a lack
of fear of change associated with the erection of
social-ecological barriers (B3)® in spite of the 
suggestion of the existence of such barriers and 
accompanying feelings of personal malaise in the 
community (negative loading of 13)8 Associated with 
these two factors is a positive correlation of Factor 
F3e sensitivity to system inequities aiding cross- 
cultural innovation. The emergent meaning 
suggested by this structure implies a sensitivity to 
system inequities that can lead to cross-cultural 
innovation and decrease the fear of change that leads 
to the perpetuation of barriers to intercultural 
communication* This is accomplished in spite of a 
perhaps realistic appraisal of the existance of such 
barriers and the possible negative consequences that 
can result from such acts.
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The ECOQUEST-II factors contributing to the 
meaning of this variate imply similar trends in the 
communityo Two of the factors (A49 CM-) seem to 
emphasize community involvement in innovative social 
change aided by self-awareness and intercultural exchange. 
A sense of people knowing where they are going and 
feeling comfortable seems to aid cross-cultural inno­
vation and feelings of community membership. This® in 
turn® aids in the development of more equitable 
community arrangements* This is accomplished with an 
acknowledgement of continued resistance in the community® 
The integration of the third factor (J4) suggests that 
these innovative cross-cultural experiences are 
accomplished in spite of continuing community 
suspiciousness that supports intercultural barriers®
For variate II® the ECOQUEST-I factors 
suggest a person’s sensitivity to system inequities 
can serve to decrease barriers to intercultural 
innovation® This is related in the ECOQUEST-II 
analysis to involvement in constructive social change 
for the development of a more equitable community® 
aided by self-awareness and accomplished in spite of 
continuing community resistance® Involvement in 
innovative social change is aided by a growing self-
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awareness and accomplished in spite of continued community 
resistance®
Personal mA £ o ™ l k  InyoXYement In 
Constructiveo Innovative Social Change Aided by Self- 
h m s e s m m .  la M  S s m m i & L  £e&lst§Gce seems to
preserve the relationship that emerges from this 
variate.
Canonical Variate i u «
ECOQUEST-I Factors Correlation
H3 Reliance upon confrontation as a 
response to the failure of 
learning laboratories ,77
E3 Increased opportunities for inter­
cultural sharing and communication -.39
BSSQHES3L-XI Factors 
H4- Failure of learning laboratories 
aiding increased intercultural 
isolation .59
A4 Self-awareness and comfort aiding 
community membership and
the development of equity -.^4
This last variate seems to support earlier 
interpretations of the potential importance of learning
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laboratories in a community quest for equity® The 
two ECOQUEST-I factors contributing to the meaning 
of this variate would seem to suggest that a reliance 
upon confrontation in response to the failure of 
learning laboratories (H3) is associated with the 
absence of increased intercultural opportunities®
An individual confrontation style in the community is 
associated with the failure of learning laboratories 
to increase possibilities for intercultural change»
The two ECOQUEST-II factors contributing 
to the meaning of this variate have a similar quality®
In the community at large s a failure of learning 
laboratories to aid in community development accompanies 
increased intercultural isolation (H4) and decreased 
self-awareness and community equity (A4),
For variate III9 a failure of community 
learning laboratories to aid the community is 
associated in th© ECOQUEST-I factors with increased 
personal confrontation and intercultural isolation? 
which in turn is related9 in the ECOQUEST-II factors9 
with a community-wide sense of increased intercultural 
isolationj decreased self-awareness9 and lack of 
equity®
Failure of Learning Laboratories Associated
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& U &  Personal m &  fifiSSBSffiiil IsS®mtitural Isolation
and Lack q £  Equity portrays the relationship that 
emerges from this variate0
Sz±s£ s m S m s M .  as, ssfi9HSSE"i xx Canonical
The final canonical correlation procedure 
appears to clarify some of the processes of change 
experienced by respondents and reflected by the community„ 
There are valences involved that either assist® or 
guard againste respondent and community growth 
towards intercultural change.
There is a clear recognition of powerful 
forces® existant both within oneself and within the 
community® that act against intercultural change» 
Apparently® at least part of this resistance to change 
is motivated by a fear of the possible consequences of 
such change. One result is a maintenance of existing 
barriers9 as well as a construction of new ones® to 
block intercultural explorations,, Any movement 
toward change must both recognize and positively 
respond to this resistance to change.
At the same time® there are both personal 
and community forces that can facilitate change.
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There is a realization that increasing feelings of 
comfort in the community,, including self-awareness» can 
aid in feelings of community membership. MoreoverB this 
in turn helps one to become involved in innovative social 
change« An increasing sensitivity to one’s own 
needs9 as well as the needs of others9 can result 
in vigorous movement towards the development of 
more equitable community arrangements, Indeed5 there 
is the implication that such feelings of comfort and 
community membership can serve as powerful motivators in 
spite of a recognition of the continuing maintenance of 
intercultural barrierse
Finally9 the analysis tends to support earlier 
interpretations of the importance of learning 
laboratories in the community. The third significant 
variate demonstrates that a failure of these laboratories 
to stimulate movement towards change may result in 
both a continued lack of equity and increased inter­
cultural isolation. This variate seems to imply 
a worsening of conditions if the laboratories should 
fail. One might expect that such failure® after a 
high amount of personal investment„ would be quite 
dissonant for the respondents.
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Fact or s Not Associated with Canonical Variates
Four factors (A3® C3» D3® G3) from the 
ECOQUEST-I analysis* and five factors (D4-0 e4-9 f4>@ G k s 
140 from the ECOQUEST-II analysis were not significantly 
related to any of the canonical variateso Since these 
factors may be assumed to be particularly relevant 
to their respective referents of changee the second 
stage of the canonical correlation analysis will briefly 
identify poss5.ble patterns of meaning associated with 
the factorso
S S S S S S S S r I  Fa£tQ£g
Factor A3® £©jmun|Jx Sailing sJdJJLS
f^dUL.itatjlig ilieECUl^ur&l ejgehangg. a^d eguitable 
community developments was one of the more powerful 
factors from the ECOQUEST-I analysis. It will be 
remembered (p. 123) that respondents integrated on this 
factor many of the seemingly diverse perceptions encount­
ered in the earlier phases of the program. The isolation 
of this factor suggests that respondents® complex 
appreciation of various facets of community problem 
solving and community involvement were not reflected in 
their perceptions of community change.
The failure of Factor C3» openness to innovation 
due to increased sensitivity to system inequities,, to load• m m » .  m b !■<. . » »  i— II— I . M  ...in  K m  n  «t .ui niiii-»i »i »  tnuqiw i n  iw  ■ > » »». ' w h iM 'b j h h  t m m o n ( n . n m m w m  •*
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on a variate suggests that this sense of increased 
sensitivity was perceived by respondents as applicable 
to themselves and not reflected in the community.
Factor D3» personal dissatisfaction and 
isolation associated with community non-involvement, 
and G3i> resistance to change and lack of Intercultural 
openness, also failed to load on the canonical variates. 
The combination of these factors seems to suggest 
that a sense of personal rigidity perpetuating«nnimrr~i~~'niiTiM>'TiTi—t gmmcw*  « tan»-»ptf»S»wCTn,iiiia ii i /Tf? Imx’.m liin in   i —rr mu i nunn hi n hi ii n hi hi i iiiiii m i mil
community isolation was perceived by respondents as 
peculiar to themselves® and not reflected in the 
community. It is worth noting the similarity between 
these factors® emergent meaning and the integrated 
meaning suggested for the two LABQUEST-II factors 
(D2, F2» p. 11^) that did not load in the previous 
canonical correlation analysis.
ECOQUEST-II Factors
An inspection of the non-loading factors from 
the ECOQUEST-II analysis reveals two distinct themes 
that appear to be mutually exclusive. Two of the 
factors seem to identify aspects of the community 
that can serve to impede progress and growth. Both 
a lack of community problem solving skills (D*0 and 
a lack of intercultural awareness (E^) are seen to be
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associated with non.”involvement in the community.
The other three factors seem to depict aspects 
of community change that might lead to the development 
of equity. One factor indicates that successful 
community learning laboratories are associated with 
a lack of system frustration (G^)s while another points 
to a lessening of reliance upon „stereotffiic symbols 
facilitated by intercultural interaction (J^)» When 
conditions are seen as being improved and more equitable, 
there is less need to question established ways (F4)„
Summarizing briefly9 the ECOQUEST-I factors 
that did not load on any canonical variates suggest 
that respondents felt they had acquired a complex 
appreciation of various aspects of problem solving and 
community involvements and an increased sensitivity to 
system inequities9 that were not reflected in the 
community. At the same time9 a sense of personal 
rigidity perpetuating community isolation was perceived 
as being peculiar to themselves and not reflected in 
the community.
The isolate EC'OQUEST-II factors revealed 
forces that can promote or deter community change.
There was a recognition that a lack of community problem
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solving skills and intereultural awareness could be 
associated with non-involvement in the community. 
Successful learning laboratories were associated with 
a lack of system frustration? a lessening of reliance 
on stereotypes was associated with intereultural 
interaction. -As community living arrangements became 
more equitable9 there was less need to question 
established ways.
Both of these broad perceptions were seen as 
being restricted to the community change referent. A 
tempting synthesis would be that the factors impeding 
progress are those existant nows while those describing 
progress and change are probably potentially possible. 
A more realistic synthesis would be that both forces 
exist in the community.
DISCUSSION
The results of the present study seemed 
consistent with most of the major theoretic guide­
lines® Due to the complexity of the study® a portion 
of what would normally be presented in the discussion 
section was included in the results® to provide maximum 
clarity® The present discussion will focus on high­
lighting and integrating these resuits9 and offer 
suggestions for future research®
Representativeness of Sample
A continuing concern of those involved in the 
LCLLl/SEECQ Programs has been the representativeness of 
the samples involved in the evaluation phases of the 
programs® The design of the present study has allowed 
for a direct® comprehensive comparison of a stratified 
random sample of non-respondents with those who chose 
to complete the post-laboratory questionnaires.
The comparison of the LABQUEST respondent and 
non-respondent samples demonstrated areas of significant 
differences between samples® as was predicted® Since nearly 
80$ of the ECOQUEST respondents were also LABQUEST respond­
ents® it is reasonably safe to assume that these differences
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apply equally well to most of the ECOQUEST respondents,,
The results indicated that respondents were apparently 
more naive® less militants and less likely to associate 
group methods with either personal growth or community 
understanding at the beginning of the laboratory 
weekend® when compared with non-respondents,.
In view of these differences® It was considered 
most appropriate to restrict the interpretation of the 
results as being completely applicable only for the 
respondent sample, At the same time® the trends in the 
data increase ones curiosity about those who did not 
respond to the second or third questionnaires,, One 
cannot help but wonder about the developing perceptions 
of those who were less naive and more inclined to perceive 
these group methods as being valuable at the beginning 
of the weekend. Unfortunately® a suggestion of either 
more or lees growth is quite defensable without additional 
clarifying data. It is conceivable that the increased 
sensitivity of the non-respondents might have enabled 
them to respond more quickly to the program® thus leading 
to greater gains. It is equally plausible® however® 
that respondents greater naivete® particularly concerning 
the efficacy of group process methods® would lead them 
to be more impressed with the experience. This® in turn® 
might result in a more enthusiastic involvment in the
1 7 0
programc including completing additional questionnaires.
The only significant finding in the ECOQUEST 
respondent/non-respondent comparisons seemed to indicate 
that for a portion of the Task Force population® the 
only significant factor involved in a continuing 
committment to the evaluation process was a higher level 
of education., This seems quite important to an under- 
standing of the evaluation process® particularly in 
view of the criticism by some (see Glad in preparation) 
of the complex language structures sometimes involved in 
the SIS programso At first blush® the present finding 
would tend to offer some support for this criticism,,
When viewed in context® however® there is an equally 
plausible explanation of these results. First® the fact 
that the initial two factor structures were quite 
interpretable would seem to advise against a simple 
explanation of language difficulties per se® In view of 
this® an alternative explanation might focus on another 
widely known characteristic of more educated people ? jus.® 
their greater willingness to engage In tasks that have 
no immediate apparent personal reward (such as repeatedly 
completing a questionnaire). This explanation® in view 
of the data0 seems more adequate than an explanation 
stressing only language difficulty.
1?1
A synthesis of these resuits indicates that
there were important differences between respondents 
and non®respondentsB and consequently^ the reported 
changes are probably most appropriately thought ©f 
as applying primarily to respondents,, Equally important0 
however, is the realization that both respondent samples 
were probably more nearly representative of the non­
respondents than they were significantly different for 
a majority of the variables examined.
Interpretation of Change
Before highlighting the processes of change 
revealed in the analyses, it may be well to again 
insert a note ©f caution. The present results have 
demonstated the usefulness of an oblique rotational 
method in searching for patterns of meaning in the 
interrelated Task Force structured learning laboratories. 
This finding is consistent with earlier SIS based 
studies (Glad® @t al.9 1972 j GoldfederB 197^)« In 
all cases0 the pro-offered interpretation of the factors 
was believed to accurately reflect their emergent 
qualityD and are considered demonstrated accurate. The 
possibility for re-interpretation should and will not be 
excluded.
The present results seem to be highly congruent
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with previous LCLLl/SEECQ analyses. As predicted® the 
previously stable D 0IsA 8S«I,S„ elements displayed 
reasonable cohesion for a majority of factorings? i„e8 „ 
the constructs indicating self-other awareness® inter- 
cultural openness and group process skills facilitating 
community understanding were shown to be crucial to 
an understanding of the change process.
There is clear support for the interpretation 
of increased involvment in community development as one 
comes to positively regard and understand these processes. 
At the beginning of the laboratory weekend® a predominant 
sense of frustration ® hopelessness® and despair was 
associated with the lack of these D»IoA0SoI„Sa elements®
In the ensuing analyses® a growing understanding and 
positive acknowledgment of these processes was associated 
with increased involvment in community problem-solving and 
efforts to create intereultural equity. There seems to 
be little reason to doubt that respondents experienced 
positive change as a result of involvment in the Task 
Force weekends.
Respondents also appeared to be quite capable 
of meaningfully differentiating be tween personal and 
community referents of change. Although there were 
patterns of similarity between individual and community 
change® as had been predicted® the results tend to suggest
1 73
a more complete understanding by respondents of the 
interrelated community processes than they reported, 
for the community.
The results also demonstrate indirect support 
for Miller5s (1971a©b) open systems hypothesis. For 
each successive analysis of the data© there appeared to 
be an increased interdependent patterning of responses. 
Respondents appeared increasingly aware of the complex 
factors that are involved in personal and community 
processes© including an increasingly sophisticated 
understanding ©f the reasons for resistance to change. 
This increased sophistication was seen to be related 
to increased reliance on intereultural support systems© 
in turn related to reports of increased personal 
effectiveness in facilitating community development,
Soclal~Ecological Barriers and Equity Growth
As was predicted© the successive analyses
demonstrated an increasing awareness of the isolating 
properties of social-ecological barriers, A decreased 
reliance on these barriers was seen to help facilitate 
the development of both increased intereultural awareness 
and involvment in a community quest for equity.
At the same time© the results seem to suggest 
that respondents were realistic in their reported change.
17 ^
The final analysis of personal perceptions (ECOQUEST”!) 
indicated a continued support of some barriers to inter*» 
cultural communication® This finding lends itself to 
the interpretation that respondents were aware of some 
of th© realistic hazards to op®n intereultural change 
and moreover® appreciative of the gradual quality of 
meaningful change.
Th© present findings also suggest a partial 
confirmation of equity theory predictions® It is 
important to remember that participants acknowledged some 
sensitivity to system inequities at the beginning of 
the weekend» and that this knowledge helped to create 
a willingness to question established practices. At the 
same time® a lack of useful group problem solving skills 
coincided with non-invo1vment in community processes.
In the ECOQUEST analysis® a growing appreciation 
and use of these problem”solving skills was associated 
with increased understanding of existing inequities and 
active involvment in attempts at change. This supports 
the equity prediction that a demonstratably useful technique 
(group problem” solving skills) will be used in attempts 
to restore equity in situations of perceived inequity.
The pattern of results seem to demonstrate the 
advisability of using a multidemensional model when
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attempting to understand complex processes like community 
equity development0 The existance of a rigid non­
involved life-style both before and after the weekend 
illustrates that the establishment of interracial 
problem-solving groupsD along with the provision of a 
potentially effective technique for restoring equity» 
will not necessarily lead to involvment in a quest for 
equity® It seems still possible under these conditions 
to remain unconvinced of the existance of inequitiess or 
possibly9 to continue using psychological processes as 
an. equity-re storing procedure® The acknowledgment of 
powerful community forces acting against equity development 
would tend to suggest that a committment to equity 
development involves justifying the disregarding of 
possible personal risk.
Summarizing9 involvment in a quest for community 
equity development may involve a much more complex 
interaction of personalB group® and community 
considerations than a simple linear model of equity 
theory might suggest.
Learning Laboratories in Community Change
The present series of analyses clarify the place 
of learning laboratories in facilitating personal and 
community growth towards intereultural equity. At the
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beginning of the laboratory weekend® participants seemed 
to view involvment in the laboratory itself as a means 
of generating social change0 At the end of the weekend® 
respondents indicated they believed involvment in the 
laboratories was not in itself likely to lead to social 
change„ consistent with the program’s emphasis on the 
Task Force structure.,
The final analyses indicated that respondents 
were willing to rely upon a more combative stance in the 
community if the Task Force laboratories failed® and 
that such failure could lead to increased intereultural 
isolation in the community„ At the same time® respondents 
recognized the potential effectiveness of the laboratories 
to decrease system frustration®
These results indicate partial support of Glad®s 
(in preparation) characterization of similar previous 
factors (Glad et al.® 1972? Goldfeder® 197*0 as indicating 
"youthful impatience with short-term failure of learningfm rm « ■- ir  a i r  I Li   r»i ■ li iiil, .■ ■ „  ■ i l l  ■mini nmi m~ — ~ mbuM Him' IT' in mu M S H W B B M0* n w a a « «  M M  n r » ««m n ■ —  ■ n«— in  r'flTT
laboratories.," Additionally® there is an increased 
understanding of how and why such impatience might 
develop® as well as a recognition that the Task Force 
laboratories are perceived as having the potential for 
facilitating meaningful community change.
Suggestions for Future Research
1 7 7
The present study was intended as a preliminary 
investigation of the SEECQ Program9 and has by no 
means exhausted the possibilities for further evaluation. 
Three potentially fruitful suggestions are offered below?
1. It has been nearly two years since the 
termination of the SEECQ Program. It might be valuable 
at this time to reassess the respondents, to determine 
if the increased involvment in the community reported in 
the ECOQUEST analysis has continued. In such a study, 
the effective use of a controlled comparisons group 
would0 of course, be essential.
2, Th© present analysis has examined patterns 
of changing perceptions accross the series of learning 
laboratory weekends, using the total respondent population. 
This was consistant with the conceptualisation of the 
weekend as an interdependent component of the SEECQ
Task Force structure. It is also potentially possible 
to examine the effects of differently designed learning 
laboratory weekends, to discover their effect on 
participant perce pt5.ons. Goldfeder’ s (197;t) study 
indicated that a laboratory's design can exert some 
influence on the outcome experienced by participants. By 
using several existing Indicators of laboratory designs 
used in the SEECQ Program, it may be possible to identify 
the laboratories in terms of their predominant design
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features® A comparison of these laboratories may then
be possible® using the LABQUEST data® This would be an 
expansion of Goldfeder’s (197*0 initial work® since he 
treated the SEECQ and LCLLI programs as representing two 
broad design elements (a "pooled comparisons" model® 
similar in that respect to the present study)®
3® The participant-generated items contained 
in the Appendices offer a third possibility for future 
researcho Little information is existant in the laboratory 
training literature that explores the effect of 
participant pre-laboratory expectations on perceived 
outcomes of the laboratory® It should be possible to 
develop a classification scheme for categorising 
partici nt expectations on the basis of these items®
By interfacing these categories with those developed 
for the analysis listed above (2), and again using the 
LABQUEST-data® an initial investigation could examine 
the interaction between participant expectation® laboratory 
design® and reported outcome®
SUMMARY
The Social Ecology Equity Change Quest Program 
(SEECQ) was created to develop community member's problem 
solving skills in conflict resolutions particularly 
conflicts prompted by racial and cultural inequities,,
Based on Glad's Sapient Intersystems meta-theory of 
community consultation and change » the program conducted 
twelve laboratory learning based Task Forces during one 
year, A total of 284 individuals participated in nine 
Task Forces designed to explore social-ecological barriers 
and plan effective strategies for change.
All participants were encouraged to participate 
in an evaluation of the program's effectiveness. A total 
of 257 participants completed a pr@•“-laboratory 
questionnaire8 85 completed a post-laboratory question­
naire , and 42 completed a two-week post-laboratory 
questionnaire * A complex series of comparisons using 
the pre-laboratory data indicated that participants 
completing either post-laboratory questionnaire tended 
initially to be more naive9 less militants and less likely 
to associate group methods with personal growth and 
community understanding. Those who completed the two-week
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post-laboratory questionnaire were significantly better 
educated than other participants,,
A series of four oblique factor analyses was
4
conducted as a quasi-developmental study of participants’ 
changing perceptions associated with involvment in the 
program® Ten significant factors were derived from 
the pre-laboratory questionnaire 9 while eleven significant 
factors were derived from the post-laboratory question­
naire . A canonical correlation analysis revealed five 
significant variates between the pre- and post-laboratory 
data.
The two-week post-laboratory questionnaire 
elicited participants’ perceptions of personal and 
community change resulting from involvment in the 
program. The factor analyses revealed nine and ten 
significant factors for the personal and community 
referents of change0 respectively. A canonical 
correlation analysis demonstrated three significant 
variates between personal and community referents of 
change in the two-week post-laboratory data.
The interpretation of the evaluation results 
was seen as offering initial support of the program’s 
reported effectiveness. The results partially confirmed 
expectations derived from equity theory. The potential
contribution of Glad* s Sapient Intersystems theory to an 
understanding of community development and change was 
discussed, and suggestions were made for future research.
1 8 2
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3 and 4 13
5 25
6 and 7 14
below 18 32
18 - 25 33
26 - 35 9
36 - 45 6
46 - 55 4
56 - 65 1
Average Laboratory Experience less than 1 (0.81) 
Average Yearly Income $2,000.00
Average Years of Education 13®^0
1. The category "single" includes one (1) person 
who reported being separated, divorced, or
widowed.
2. Occupational levels based upon McGuire and 
White, 1955- Levels progress from lowest (7) 
to highest (1) status.
3. Five (5) respondents not reporting occupation 
were deleted.
TABLE 2













Marital Status Single 21
Married 11
Occupational Status1 1 and 2 13
3 6
5 9
6 and 7 4
Age Level below 18 8
18 - 25 12
26 - 35 4
36 - 45 3
ii6 - 55 3
56 - 65 2
Average Laboratory Experience less than 1 (0.81) 
Average Yearly Income $3®000.00
Average Years of Education 14,90
1. Occupational levels based upon McGuire and 
White„ 1955» Levels progress from lowest (7)
to highest (1) status.
TABLE 3
LAEQUEST-I FACTOR"-STRUCTURE MATRIX
Items A1 B1 Cl D1 El PI
my ability to facilitate the analysis and 
working through of group problems -±ZL -.19 -.46 .18 ,11 .41
my feeling of powerlessness in bringing about 
social change .10 .32 -.00 .04 -.68 ,04
ray use of laboratory learning methods in 
community problem solving - , 6 9 -.10 -.25 .14 -.01 ,21
the number of friends or acquaintances that I 
have in other cultural groups expanding -.41 .01 -.17 . 0 6 -.03 ,09
ray feelings of mistrust and suspiciousness in
the community ,07 . 1 6 .01 .07 -.07
my ability and willingness to play a variety 
of group roles -.58 .00 -.53 ,02 -.13 .28
my placing value on gut level communication 
between persons as a means of solving 
community problems -.45 -.14 ~^57 .20 ,01 ,04
my reliance on the community's leaders for 
solutions to community problems -.01 .33 - o Q4 -.31 -.33 -.12
my willingness to relate to people whose values 
and beliefs are extremely different from 
my own -.40 - . 0 6 .20 -.22 .14
TABLE 3
LABQUEST-I FACTOR”STRUCTURE MATRIX
Items G1 HI 11 J1
my ability to facilitate the analysis and 
working through of group problems - o 02 ,40 .30 -.11
my feeling of powerlessness in bringing about
social change .07 , 0 5 ,04 . 21
my use of laboratory learning methods in 
community problem solving ,04 ,10 ,23 -.12
the number of friends or ac qua intanc e s that I 
have in o ther cultural groups expanding ”,09 .13 .17 .59
my feelings of mistrust and suspiciousness in 
the community ”o03 ,13 ,07 *C2
ray ability and willingness to play a variety 
of group roles .09 -.05 ,20 .12
my placing value on gut level communication 
between persons as a means of solving 
community problems -.09 ,17 ,02 -.05
ray reliance on the community's leaders for 
solutions to community problems -.13 *35 ,20 . 1 6
my willingness to relate to people whose values 
and beliefs are extremely different from 
my own -.08 .19 ,11 ,08
my understanding of different cultural groups
my participation in political and community 
groups
my satisfaction in being a member of a group
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community
my awareness of my feelings
my participation in the formation of black 
service clubs and organizations to keep 
out the "lily white"
my ability to communicate with others
my willingness to let others know where I'm at
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced
ray awareness of how others see me
my sense of who I am and where I am going
my willingness to work with others to solve 
community problems
my ability to see where others are at
-.18 ,09 -.sa -,04 .01 .14
-.68 -.03 -.28 .02 . 0 5 .07
-.42 .09 - A -.38 .12 .34
05 A l ,10 -.01 - . 0 6 .08
“ . 29 -.26 -.15 . 1 6
,02 ,02 -.10 -.08 ,26
-.25 -.08 -.76 -.08 .13 .12
- . 5 0 -.14 ,11 .02 ,17
- , 6 3 -.19 -.39 .25 -.03 -.09
- . 0 6 .08 -.25 .00 -.05 ,19
-.28 -.12 - , 5 6 -.02 ,31 .20
-.39 -.08 -.70 -.05 ,20 .31
-.50 .09 -*55. . 3 6 .09 .14
ray understanding of different cultural groups
ray participation in political and community 
groups
ray satisfaction in being a member of a group
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community
my awareness of ray feelings
my participation in the formation of black 
"service clubs and organizations to keep 
out the "lily white"
my ability to communicate with others
my willingness to let others know where I'm at
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced
ray awareness of how others see me
ray sense of who I am and where I am going
my willingness to work with others to solve 
community problems
my ability to see where others are at
. 1 1 . 14 . 1 2 .48
- . 0 0 . 1 6 .26 .13
.29 .17 . 2 0 .13
- . 0 0 .57 -.04 .04
-*2Z . 2 0 . 0 6 - . 1 2
.09 .19 .18 ,04
.08 . 2 0 .19 -.13
. 0 0 = 37 .23 -.38
. 0 8 .24 . 0 6 .05
-.11 .26 . 0 6
-.18 -2-511 .21 -.05
.11 .06 • 31 .19
.27 .42 .19 -.10
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my sense of being part of a community
my willingness to set aside the rules when 
they seem to block group or community 
goals
my awareness of my own prejudices
peer pressures limiting my efforts to effect 
reduction of inequities among the races
my use of cross-cultural support systems as 
an aid to community understanding
my perception of community learning
laboratories to become ends in themselves
my understanding of what it takes for a group 
to maintain itself and to work productively
my tendency to accept the symbols of my "in­
group" and reject the symbols of all "out­
groups"
my willingness to question established beliefs 
and practices
my involvment in developing new political and 
community groups and organizations
my use of false impressions based on racial 
stereotypes










































































my sense of being part of a community -.04 .16 .28
my willingness to set aside the rules when 
they seem to block group or community 
goals .28 i5! .19
my awareness of my own prejudices -.39 .28 ,44
peer pressures limiting my efforts to effect 
reduction of inequities among the races .11 .11 -.01
my use of cross-cultural support systems as 
an aid to community understanding -.04 ,14 .10
my perception of community learning
laboratories to become ends in themselves .21 .15 .20
my understanding of what it takes for a group 
to maintain itself and to work productively -.15 .26 .38
my tendency to accept the symbols of my "in­
group" and reject the symbols of all "out­
groups" -.09 , o 6 .23
my willingness to question established beliefs 
and practices -.11 .14 .50
my involvment in developing new political and 
community groups and organizations .00 ,05 . 64
my use of false impressions based on racial 
stereotypes -.14 .14 -.08














my frustration with the system -.10 .11 -.06 .71 -.07 .15
my communication with other racial groups being 
cut off by fear0 apathy* ignorance and 
hopelessness .02 .57 -.02 .20 -.16 .26
my working towards equity for all cultural 
groups in a community -.6? -.05 -.02 .00 .39
my willingness to use confrontation and
conflict in bringing about social change -.26 .07 -.18 .12 .05 .13
my awareness of the tendency of the power
structure to be only in the hands of whites -.26 -.19 -.13 .32 -.3^ .39
limited opportunities for meaningful social
mingling among the races preventing my own 
cultural enrichment -.02 .17 .00 .10 -.07 .07
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my frustration with the system
my communication with other racial groups being 
cut off by fear, apathy» ignorance and
hopelessness
my working towards equity for all cultural 
groups in a community
my willingness to use confrontation and
conflict in bringing about social change
my awareness of the tendency of the power
structure to be only in the hands of whites
limited opportunities for meaningful social

















Items A2 B2 C2 D2 E2 F2
my ability to facilitate the analysis and 
working through of group problems
.5^ .19 -.64 -.00 .13 -.00
my feeling of powerlessness in bringing about 
social change .09 .28 -.03 -.21 -.04 .76
my use of laboratory learning methods in 
community problem solving .55 oil -.58 -.36 -.06 .05
thei number of friends or acquaintances that I 
have in other cultural groups expanding .30 -.04 -^58 -.43 .10 .0?
my feelings of mistrust and suspiciousness in 
the community -.06 °33 -.03 -.11 .06 .28
my ability and willingness to play a variety 
of group roles .5^ .23 -.46 .05 .26 -.28
my placing value on gut level communication 
between persons as a means of solving 
community problems .59 .12 -.38 -.15 .42 -.0?
my reliance on the community's leaders for 
solutions to community problems .13 .43 -.03 .11 .0? .19
my willingness to relate to people whose values 
and beliefs are extremely different from





my ability to facilitate the analysis and 
working through of group problems
my feeling of powerlessness in bringing about
social change
my use of laboratory learning methods in 
community problem solving
the number of friends or acquaintances that I 
have in other cultural groups expanding
my feelings of mistrust and suspiciousness in 
the community
my ability and willingness to play a variety 
of group roles
my placing value on gut level communication 
between persons as a means of solving 
community problems
my reliance on the community•s leaders for 
solutions to community problems
my willingness to relate to people whose values 
and beliefs are extremely different from 
my own
G2 H2 12 J2 K2
-.42 .53 .37 .2 7 .13
-.01 -.02 -.06 -.18 .06
-.25 .  56 .25 .30 -.12
-.19 .52 .19 .33 -.34
.06 -.00 -.2? -.70 .06
-.4? . 66 .42 .06 ,00
-.14 °55 .02 ,44 .03
-.10 .24 .01 -.02 .69
-.24 .35 .47 .17 .03
NO
-P-
my understanding of different cultural groups
my participation in political and community
groups
my satisfaction in being a member of a group
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community
my awareness of my feelings
my participation in the formation of black 
service clubs and organizations to keep 
out the "lily white"
my ability to communicate with others
my willingness to let others know where I*m at
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced
my awareness of how others see me
my sense of who I am and where I am going
my willingness to work with others to solve 
community problems
my ability to see where others are at
41 ,27 -.34
,35 .07 “ 0 85
, 62 . 17 -, 22
,11 . 6 1 .23
,24 -. 03
000a8
.20 „ 64 .01
,45 . 04 -.34
,40 .01 -. 1 6
,40 .20 -.36
,31 • 19 .00
,35 -.13 - . 1 5
, 66 .08 -.44
.66 .2? -.43
44 .00 .19
.21 . 0 7 -.05
02 .11 -.17











my understanding of different cultural groups
my participation in political and community 
groups
my satisfaction in being a member of a group
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community
my awareness of my feelings
my participation in the formation of black 
service clubs and organizations to keep 
out the "lily white"
my ability to communicate with others
my willingness to let others know where I'm at
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced
my awareness of how others see me
my sense of who I am and where I am going
my willingness to work with others to solve 
community problems
my ability to see where others are at
-.25 .74 .31 ,22 -.02
-.14 .4? ,28 ,28 ,03
-.24 .30 .65 .18 ,18
.06 -.00 -.10 -.35 ,18
-.23 . 62 • I I ,03 ,18
-.09 -.31 -,44 -.21 ,07
-.43 .44 ,69 .17 -.13
-. 86 .28 o35 04 -, 06
-.14 ,24 ,43 .15 -.00
-.0? .24 .29 ,00 -.13
-.22 .30 .85 ,10 -.09
-.28 .46 ,64 .25 -.08
-.45 .48 .48 -.11 -,24
my sense of being part of a community .61 .14 -.33 .18 .00 -,23
my willingness to set aside the rules when 
they seem to block group or community 
goals
<,63 .14 — . 09 -.15 -.01 .09
my awareness of my own prejudices .01 - .12 .00 .02 •* .04
peer pressures limiting my efforts to effect 
reduction of inequities among the races .07 .70 -.02 -.12 . 26 ,24
my use of cross-cultural support systems as 
an aid to community understanding .41 .17 -.36 -.14 ,00 -.18
my perception of community learning
la’ooratorie s to become ends in themselves 0 28 .27 -.25 -.68 ,22 ,00
my understanding of what it takes for a group 
to maintain itself and to work productively .79 .14 -.29 -.11 -.18 -.15
my tendency to accept the symbols of my "in­
group" and reject the symbols of all "out­
groups" -.05 .53 -.2 7 -.37 ,30 .41
my willingness to question established beliefs 
and practices .73 .15 -.42 -.29 .11 -.07
my involvment in developing new political and 
community groups and organizations 0 28 ,15 -.81 — . 09 —. 11 —. 04
my use of false impressions based on racial 
stereotypes -.07 .44 .15 -.37 . 06 .45
my being resistant to change -.25 .25 .07 -. 06 .03 .80
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my sense of being part of a community -.18 Ck z59 .09 .15
my willingness to set aside the rules when 
they seem to block group or community
goals -.0? .12 .23 -.24 -.06
my awareness of my own prejudices -.35 .29 A 7 -.39 -.16
peer pressures limiting my efforts to effect 
reduction of inequities among the races .25 , 06 .20 -.12 .31
my use of cross-cultural support systems as 
an aid to community understanding -.17 .79 .15 .05 -.13
my perception of community learning
laboratories to become ends in themselves -.01 .32 .08 .10 . 06
my understanding of what it takes for a group 
to maintain itself and to work productively -.43 .50 .46 .02 -.14
my tendenty to accept the symbols of my "in­
group" and reject the symbols of all "out­
groups" o 06 .09 -.17 .33 .36
my willingness to question established beliefs 
and practices -.32 .49 .27 .22 -.0?
my involvment in developing new political and 
community groups and organizations -.23 .17 .02 -.02 -.12
my use of false impressions based on racial 
stereotypes .63 -.09 -.11 -.24 .26
my being resistant to change .3** -.17 -.26 -.12 .22
my frustration with the system
ray communication with other racial groups being 
cut off by fear* apathy, ignorance and 
hopelessness
my working towards equity for all cultural 
groups in a community
my willingness to use confrontation and
conflict in bringing about social change
my awareness of the tendency of the power
structure to be only in the hands of whites
limited opportunities for meaningful social
mingling among the races preventing my own 
cultural enrichment
.15 »10 -.01 -.14 _j_72 -.02
-.05 ^  -.12 -.34 ,24 ,44
.61 ,24 -.56 -.02 -.12 -.16
,10 .25 -.45 -.61 ,17 .03
,19 .14 -.12 -.02 ,21 -.08
.13 .70 -.16 -.29 -.00 .00
199
my frustration with the system
my communication with other racial groups being 
cut off by fear, apathy, ignorance and 
hopelessness
my working towards equity for all cultural 
groups in a community
my willingness to use confrontation and
conflict in bringing about social change
my awareness of the tendency of the power
structure to be only in the hands of whites
limited opportunities for meaningful social
mingling among the races preventing ray own 
cultural enrichment
-.02 .13 .07 -.03 -.12
.36 .07 -.32 -.07 .10
-.52 .39 .01 .00 -.17
-.11 .10 -.03 .04 -.17
-.19 .31 .06 .04- -.59




Items A3 B3 C3 D3 E3 F3
my ability to facilitate the analysis and 
working through of group problems .81 .15 018 -,42 -.11 -.19
my feeling of powerlessness in bringing about 
social change -.03 .50 .39 ,12 -.23 -.23
my use of laboratory learning methods in 
community problem solving o 77 . 09 . 12 -.38 -.10 -.04
the number of friends or acquaintances that I 
have in other cultural groups expanding .71 -.10 ,23 -.36 ,15 -.20
my feelings of mistrust and suspiciousness in 
the community ~°23 .4? ,10 ,18 -.48 -.15
my ability and willingness to play a variety 
of group roles • 58 . 22 ,09 -.78 -, 06 .09
my placing value on gut level communication 
between persons as a means of solving 
community problems .77 -. 06 .48 -.54 -01 -.07
my reliance on the community•s leaders for 
solutions to community problems .15 , 29 .05 -.05 -.18 “^83
my willingness to relate to people whose values 
and beliefs are extremely different from





my ability to facilitate the analysis and 
working through of group problems
my feeling of powerlessness in bringing about 
social change
my use of laboratory learning methods in 
community problem solving
the number of friends or acquaintances that I 
have in other cultural groups expanding
my feelings of mistrust and suspiciousness in 
the community
my ability and willingness to play a variety 
of group roles
my placing value on gut level communication 
between persons as a means of solving 
community problems
my reliance on the community's leaders for 
solutions to community problems
my willingness to relate to people whose values 
























my understanding of different cultural groups
my participation in political and community
groups
my satisfaction in being a member of a group
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community
my participation in the formation of black 
service clubs and organizations to keep 
out the "lily white"
my ability to communicate with others
my willingness to let others know where I'm at
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced
my awareness of how others see me
my sense of who I am and where I am going
my willingness to work with others to solve 
community problems
my ability to see where others are at
my sense of being part of a community
.44 ,40 .33 -.67 ,18 -.19
- . 1 1 ,22 “.73 ,02 -,03
. 6 9
CM ,28 -, 66 ,25 -.15
,08 ,78 ,15 -.05 -. 28 -,20
■. 19 .45 . 08 ,38 , 0 6 ,07
, 64 -.10 ,25 - • 91 ,07 .18
. 49 ,02 . 6 0 “.73 -.10 -.24
,68 -,27 .37 -.51 ,00 .53
.32 -.12 ,40 - . 6 6 ”, 1 7 .03
, 46 -, 21 ,50 - . 8 5 ■r06 .05
.79 .01 .43 -.70
0
01—1 0 ,08
. 6 9 - . 2 7 . 6 1 -.50 -.22 .12
.72 ”.09 .21 “.57 ,13 ”,10
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my understanding of different cultural groups -.21 — g .20
my participation in political and community 
groups -.00 - . 0 3 .04
my satisfaction in being a member of a group -.24 -.45 . 1 6
fear of the outcome of change in terms of my 
own risk and the risk of what is closest 
to me as a strong motivating force to 
personal inaction in the community .02 .09 -.29
my participation in the formation of black 
service clubs and organizations to keep 
out the "lily white" .28 .32 -.13
my ability to communicate with others -.08 .00 .13
my willingness to let others know where I'm at -.34 -.19 . 0 6
my participation in programs of legitimate 
interest to both races so that their 
natural separation would be reduced -.04 - . 0 6 .20
my awareness of how others see me -.09 .17 -.08
my sense of who I am and where I am going -.33 -.08 .05
my willingness to work with others to solve 
community problems -.08 -.07 .24
my ability to see where others are at -.08 .28 .01
my sense of being part of a community .29 .09 . 2 3
il
OZ
my willingness to set aside the rules when 
they seem to block group or community 
goals
my awareness of my own prejudices
peer pressures limiting my efforts to effect 
reduction of inequities among the races
my use of cross-cultural support systems as 
an aid to community understanding
my perception of the tendency of community 
learning laboratories to become ends 
in themselves
my understanding of what it takes for a group 
to maintain itself and to work productively
my tendency to accept the symbols of my "in­
group” and reject the symbols of all "out­
groups"
my willingness to question established beliefs 
and practices
my involvment in developing new political and 
community groups and organizations
my use of false impressions based on racial 
stereotypes
my being resistant to change
my frustration with the system
.39 .12 .75 -.40 .24 0 0 0
.38 -.2 4 .55 -.48 .19 .40
.17 .17 .68 -.21 - .  0 6 .07
.74 .00 .11 -.29 - » 2 5 .20
0 0 ON .02 .13 -.03 - . 2 7 -.03
* 68 .15 .39 - . 6 9 -.17 -.09
.02 .35 .11 .02 -.21 -.45
.59 -.21 . 6 1 -.50 -.18 »06
.75 -.22 .08 “.55 -.03 .18
-. 08 . 06 .12 .05 -.45 .08
f\3
-.29 .28 -.04 .31 -.24 -.24 OvA
= 05 .11 .76 -.18 -.01 .09
my willingness to set aside the rules when
they seem to block group or community
goals -.30 .19 .12
my awareness of my own prejudices -.40 -.18 -.19
peer pressures limiting my efforts to effect 
reduction of inequities among the races .12 ,01 —. 14
my use of cross-cultural support systems as 
an aid to community understanding -.02 .41 -33
my perception of the tendency of community 
learning laboratories to become ends 
in themselves -.03 , 66 - . 3 2
ray understanding of what it takes for a group 
to maintain itself and to work productively -.43 -.20 , 0 1
my tendency to accept the symbols of my "in­
group" and reject the sumbols of all "out­
groups" , 26 .20 -.71
my willingness to question established beliefs 
and practices -.43 ,24 , 1 2
my involvment in developing new political and 
community groups and organizations ,11 .42 . 0 3
my use of false impressions based on racial 
stereotypes . 0 6 , 26 -.78
my being resistant to change . 6 1 . 0 6 -.39
my frustration with the system -.20 .00 -.35
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my communication with other racial groups being 
cut off by fear, apathy, ignorance and 
hopelessness
my working towards equity for all cultural 
groups in a community
my willingness to use confrontation and
conflict in bringing about social change
my awareness of the tendency of the power
structure to be only in the hands of whites
limited opportunities for meaningful social
mingling among the races preventing my own 
cultural enrichment









.09 - . 0 6
-.86 - . 1 6  
. 0 6  .18 
-.11 -.16
,10 , 6 5
-.83 -.21
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my communication with other racial groups being 
cut off by fear* apathy, ignorance and 
hopelessness
my working towards equity for all cultural 
groups in a community
my willingness to use confrontation and
conflict in bringing about social change
my awareness of the tendency of the power
structure to be only in the hands of whites
limited opportunities for meaningful social










Items A4 C4 D4 E4
a person's ability to facilitate the analysis 
and working through of group problems A 8 .02 .31 - A 5 - . 0 7 -.62
people’s feeling of powerlessness in bringing 
about social change -. 0 6 .10 .11 “.55 -.18 -.18
the use of laboratory learning methods in 
community problem solving ,05 .22 .55 — <f 5 8 .21 -.32
the number of friends or acquaintances a 
person has of other cultural groups .17 -.09 -.07 -.20 -.71 —. 21
the level of mistrust and suspiciousness in 
the community -.30 8 58 .62 .13 .11 -.32
a person's ability and willingness to play 
a variety of group roles .35 .25 .37 -.73 -.12 -.57
the value community members place on gut level 
communication between persons as a means 
of solving community problems . 2 9 -.10 .19 -.39 -.20 -.73
the community's reliance on its leaders for 
solutions to community problems
- . 2 0 .57 .27 -.31 .01 -.62
a person’s 'willingness to relate to people 
whose values and beliefs are extremely 




Items G4 H4 14 J4
a person’s ability to facilitate the analysis 
and working through of group problems -.49 -.00 .58 -.14
people’s feeling of powerlessness in bringing 
about social change -.59 .22 .07 .02
the use of laboratory learning methods in
community problem solving -.50 -.19 .57 -.08
the number of friends or acquaintances a 
person has of other cultural groups .07 -.07 .11 -.09
the level of mistrust and suspiciousness in 
the community -.28 .00 .08 ,00
a person's ability and willingness to play 
a variety of group roles -.09 -.19 .39 -.17
the value community members place on gut level
communication between persons as a means
of solving community problems -.31 -.14 .50 - . 2 5
the community’s reliance on its leaders for
solutions to community problems -.42 -,08 .28 -.00
a person’s willingness to relate to people 
whose values and beliefs are extremely
different from his own - . 2 5  . 0 3  .28 -.12
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a person's understanding of different cultural
groups
participation of community members in 
political and community groups
a person's satisfaction in being a member of 
a group
fear of the outcome of change in terms of one's 
own risk and risk of what is closest to 
him9 as a strong motivating force to 
inaction in the community
formation of black service clubs and
organizations to keep out the "lily white"
an individual's ability to communicate with
others
a person's willingness to let others know 
where he's at
a persons's participation in programs of 
legitimate interest to both races 
so that their natural separation 
would be reduced
a person's awareness of how others see him
a person's sense of who he is and where 
he is going
community members willingness to work




































a person's understanding of different cultural
groups
participation of community members in
political and community groups
a person's satisfaction in being a member of 
a group
fear of the outcome of change in terms of one’s 
own risk and risk of what is closest to 
him„ as a strong motivating force to 
inaction in the community
formation of black service clubs and
organizations to keep out the "lily white"
an individual’s ability to communicate with 
others
a person’s willingness to let others know 
where he’s at
a person's participation in programs of 
legitimate interest to both races 
so that their natural separation 
would be reduced
a person's awareness of how others see him
a person’s sense of who he is and where 
he is going
community members willingness to work
with others toward the resolution of 
community problems
-.10 ”.01 .35 ”.35
” .21 .19 .12 ” .26
-.16 ”.12 .33 .08
” o39 .08 .18 ” .08
-.13 J35 -.00 -.10
” .08 -.41 J$9 -.05
-.43 ” ,43 .48 ”.02
”.45 .31 .49 -.42
-.35 -.13 .44 ”.08
-,15 -.01 .46 -.06
-.16 -.02 .51 .13
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a person's ability to see where others are at
an individual's sense of being part of a 
community
a person's willingness to set aside the
rules when they seem to block group or 
community goals
a person's awareness of his own prejudices
peer pressures limiting the efforts of well 
meaning individuals and groups to effect 
reduction of inequities among the races
a person's use of cross-cultural support 
systems as an aid to community 
understanding
the tendency of community learning
laboratories to become ends in themselves
a person's understanding of what it takes for 
a group to maintain itself and to work 
productively
the tendency of people to accept the symbols 
of their "in-groups" and reject the 
symbols of all "out-groups"
community member's willingness to question 
established beliefs and practices
involvment of community members in
developing new political and community 
groups and organizations
A 5  .06 .43 -.65 .04 -.24
.70 -.23 ,24 -.42 -.51 -.25
.39 .12 .27 -.15 -.27 -.44
.80 .03 .21 -.43 .12 -.42
.04 .61 .42 -.26 .00 -.13
.35 - 0I6 jAO -.29 “.07 -.21
.22 .18 .37 -.21 -.11 -.09
.48 .03 a 3k -.33 .1^ -.26
.07 .50 .02 ^06 -.29 -.10
.38 .02 .44 -.26 -.30 -.79
.13 “ .10 .50 -.08 -063 -.53
213
a person's ability to see where others are at
an individual's sense of being part of a 
community
a person's willingness to set aside the
rules when they seem to block group or 
community goals
a person’s awareness of his own prejudices
peer pressures limiting the efforts of well 
meaning individuals and groups to effeet 
reduction of inequities among the races
a person's use of cross-cultural support 
systems as an aid to community 
understanding
the tendency of community learning
laboratories to become ends in themselves
a person's understanding of what it takes for 
a group to maintain itself and to work 
productively
the tendency of people to accept the symbols 
of their "in-groups" and reject the 
symbols of all "out-groups"
community member's willingness to question 
established beliefs and practices
involvment of community members in





-.15 “ .22 ,48
- .65 .15 .35
.04 .01 .32
- 0 58 ,50 .42












- . 66 
-.10
-.42
a person's use of false impressions based on 
racial stereotypes
a community’s resistance to change
an individual's frustration with the system
communication between racial groups being cut 
off by fear, apathy, ignorance and 
hopelessness
equity for all cultural groups in a community
an individual’s willingness to use
confrontation and conflict in bringing 
about social change
the tendency of the power structure to be 
only in the hands of whites
limited opportunities for meaningful social 
mingling among the races preventing 
intercultural enrichment
,08 .71 .03 -.00 i e H* 00 -.26
.01 .82 .07 .00 .00 -.17
.10 .38 .14 . 06 .10 -.17
.13 .80 . 06 -.13
00r~\o .12
.61 -.00 .44 -.50 .01 -.49
.14 .42 .50 -.40 .45 -.04
.23 .43 .19 -.41 .27 -.62
.01 .37 .33 -.21 -.00 -.21
a person's use of false impressions based on 
racial stereotypes
a community's resistance to change
an individual's frustration with the system
communication between racial groups being cut 
off by fear8 apathy, ignorance and 
hopelessness
equity for all cultural groups in a community
an individual's willingness to use
confrontation and conflict in bringing 
about social change
the tendency of the power structure to be 
only in the hands of white s
limited opportunities for meaningful social 
mingling among the races preventing 
intercultural enrichment
-.25 .30 .07 -.45
-.13 .02 ,11 -.14
-.74 -.08 .21 -.29
-.42 .11 -.17 .04
-.25 .05 .47 -.30
-.46 ,14 ,58 ,08
-.15 .21 02 -.23
-.38 .07 .16 -.74
216
REFERENCES
Adams, J, S, "Toward an understanding of inequality 
Journal of Abnormal and Social Psychology,
T W i T J i ,  ^ ' 2 2 - W
Adams, J. S. Inequity in social exchange. In L.
Berkowitz (Ed), Advances in Experimental Social 
Psychology, Vol. 2, New Yorks Academic 
PressV 19d5»
Adams, J® S., and Rosenbaum, W. E, "The relationship
of worker productivity to cognitive dissonance 
about wage inequity," Journal of Applied 
Psychology, 19o2, k6, 1^1-l^V
Barker, R. G, Ecological Psychologyt Methods and 
Concepts for an Eco-Behavioral Science.^
Stanford, California! Stanford University Press, 
1968,
Barr, A . J., and Goodnight, J. H. Statistical Analysis 
System. Raleigh, North Carolina! North 
Carolina State University, 1971•
Barr, A. J., and Goodnight, J. H. S.A.S.-7 5. Raleigh,
North Carolina! North Carolina State University,
1975.
Bennett, C. G., et» al. (Eds.) Community Psychology: A
Report of the Boston Conference on the Education 
of Psychologists for Community Mental Health. 
Boston: Boston University Press,' 19o6.
Bernstein, I . N., and Freeman, H. E. Academic and
Entrepreneurial Research. New York: Russell
Sage Foundation, 1975<*
Berscheid, E. and Walster, E. "When does a harm-doer 
compensate a victim?" Journal of Personality
and Social Psychology. ■ 35™^1»




Brock,, T, Co ? and Becker* L. 1, "Debriefing and
susceptability to subsequent experimental 
manipulations *" Journal of Experimental 
Social Psychology o ™19®7 68 n 403-4l2.
Bush* L. E. IIo Untitled manuscript concerning evalua- 
tion of LCLLIo Unpublished, University of 
South Dakota, 1973*
Cain, Go Go, and Watts, H. W, "Problems in making
policy inferences from the Coleman Report," 
American Sociological Review, 1970, 35, 228-243.
Calhoun, K, S. "Change in group psychotherapy as a 
function of interaction between patient and 
therapist styles." Unpublished doctoral 
dissertation, Louisiana State University, 1971.
Campbell, D, "Reforms- as experiments," American 
Psychologist, 1969® 24, 409-429.
Campbell, D. "Experimentation revisited," Evaluation,
1973® 1® 7-13.
Campbell, D . , and Stanley, J. C . Experimental and 
Quasi-Experimental Designs for Research.
Chicago: Rand McNally, 196777””
Campbell, J. P., and Dunnette, M. D . , "Effectiveness
of T-Group experiences in managerial training 
and development," Psychological Bulletin,
1968, 20, 73-104.
Capian, G. Principles of Preventive Psychiatry. New 
York: Basic Books, 197)4.
Carlsmith, J, M,, and Gross, A . E, "Some effects of
guilt on compliance," Journal .of Personality 
and Social Psychology, 1959T~Tl, 232-239.
Chernets, W. D. "Personality constellations of rejectors, 
retreators, withdrawers, walk-outs, self-termin­
ators, and finishers of psychotherapy." Unpub­
lished doctoral dissertation, Louisiana State 
University, 1972.
219
Christmas» J. J. "Philosophy and practice of socio­
psychiatric rehabilitation in economically deprived 
areas/’ in Barton H„ H -, and Bellak0 L. (Eds,}, 
Progress in Community Mental Health, Vol, 2,
Grun® and Stratton, 1972,
Coleman, J, S. "Reply to Cain and Watts/' in Rossi, P.
H., and Williams, W, (Eds,), Evaluating Social 
Programs. New Yorks SEMINAR Press, 1972, p. 
97-107.
Cook, P. E, (Ed.) Community Psychology and Community Mental 
Healtho San Franciscos Holden-Day, 1970.
Coon, R. Co, Lane, I . M., and Schmidt, J. R., "Perceptual 
information and allocation of reward by elemen­
tary school children," Perceptual and Motor 
Skills. 1975® M s  247-25-57
Co wen, E. L. "Social and community interventions/' Annual 
Review of Psychology. 1973® 24, 423-472.
Cuming, J., and Gumming, E. Ego and Milieui Theory and 
Practice of Environmental Therapy. New Yorks 
Atherton, 19&6.
Donahue, G. m . "A school district program for schizo­
phrenic, organic, and seriously disturbed 
children," in Cowen, E, L., Gardner, E. A., 
and Zax, M. (Eds.), Emergent Approaches to 
Mental Health Problems. New Yorks Appleton- 
Century-Crofts, 19&7.
Drew, David E. Science Development % An Evaluation
Study. Washington, D. C »t National Board on 
Graduate Education, 1975-
Edwards, Allen L. Experimental Design in Psychological
Research. New Yorks Holt, Rinehart, and Winston,an m «T tirariTirtrr-. K
19687
Festinger, L. A Theory of Cognitive Dissonance. Evanston, 
Illinois? Row, Peterson, 1957.
220
Fruchter9 B . Introduction to Factor Analysis. Princeton 
New Jersey: D. Van Nostrand, 195^°
Glads D. Do "Sapient Intersystems", in Glad, D® D® , Houck,
R®» Ryan® T®, Goldfeder, E M  and Floyd, L. SEECQ 
and CQ-2 In Community Development and Problem 
Solving. Book manuscript in preparation®
Glads D. D0 "A D-I-A-S-I-S reanalysis of factor data from
FACS in Intercultural Creativity ms® and from HRG- 
SEECQ in Goldfeder5 s Dissertation", in Glad, D. D® , 
Houcks Ro t Ryan® T., Goldfeder® E», and Floyd, L® 
SEECQ and CQ-2 In Community Development and Problem 
'Solving® Book manuscript in preparation®
Glad® D® D ., Floyd® L® , and Ryan® T® T® Federal Grant 
Proposal for Influencing the Social Ecology 
Equity Systems in Baton Rouge® Louisiana. Baton 
Rouge® Louisiana: Louisiana State University,
May, 197 3»
Glad, D. D., and Glad, V. M. Interpersonal!tv Synopsis®
New York: Libra Publishers, 19^3®
Glad, D. D., Glad, V. M., and Barnes, R. H. Operational
Values in Psychotherapy. New York: Oxford
Press, 1959.
Glad, D. D., Goldfeder, E. J®, Bush, L. E. II, and
Floyd, L. Intercultural Creativity. Technical
Progress Report, Department of Psychology,
Louisiana State University, 1972.
Glad, D. D . , Houck, R., Miller, G., Merrick, B., Flannagan,
L., and Ryan, T. Final Report on the SEECQ 
Project, submitted to DHEW, Louisiana State 
University, 1974.
Glad, Do D., Houck, R., Ryan, T», Goldfeder, E., and 
Floyd, L. SEECQ and CQ-2 In Community 
Development and Problem Solving. Book manuscript 
m  preparation.
Goldenberg, I. I® "The Residential Youth Center: The
creation of an as sumpt ions-que st i oning rehab­
ilitative setting," in Criminal Corrections in 
Connecticut; Perspectives and Progress. West 
Hartford, Connecticut: West PI artford Connecticut:
Planning Commission, Criminal Administration,
1968, 40-59.
221
Goldfeder9 E. J. "An Exploration of Community Laboratory 
Learning Processes." Unpublished doctoral
dissertations Louisiana State University, 197^.
Goldstein, K. The Organism. New York: American Book,
1939.
Goranson, R . E. and Berkowitz, L. "Reciprocity and
responsibility reactions to prior help," Journal 
of Personality and Social Psychology, 1966, J, 
227-232,
Gutman, R. "Site planning and social behavior," The 
Journal of Social Issues, 1966, 22_, 103-115•
Gut ten tag, M. Evaluation of social legislation, in
Korter, F. F., Cook, S. W., and Lacey, J. I.,
(Eds.), Psychology and the Problems of Society. 
Washington, D. C.: American Psychological
Association, 1970.
Guttentag, M. "Models and methods in evaluation research," 
Journal for the Theory of Social Behavior, 1971,
1, 75-95.
Guttentag, M. "Evaluation of social intervention prog­
rams, " Annals of the New York Academy of Sciences, 
1973» 218, 3-13. "
Guttentag, M,, and Struening, E. L. Handbook of Eval­
uation Research. Vol. 2, Beverly Hills: 
California: SAGE Publications, 1975•
Harmon, H. H . Modern Factor Analysis. #(2nd ed.)
Chicago 1 The University of Chicago, 1967.
Hesterly, S. 0.» et. al. "How to use transactional
analysis in the public schools," Little Rock, 
Arkansas: University of Arkansas Medical Cen­
ter, 197^, mimeographed.
Hobbs, N. "Helping disturbed children: Psychological
and ecological strategies," American Psycho­
logist. 1966, 21, 1105-1115.
Homans, G , C . The Human Group. New York: Harcourt,















Go Co Social Behaviors Its Elementary Forms. 
New Yorks Harcourt, Brace, and World, I9ol7
G. C. Sentiments and Attitudes. Glencoe, 
Illinois: The Free PressT^l^^,
"A search for resolutions of school equity 
problems at McKinley Jr. High School SEECQ-Task 
Force VII," in Glad, D,, et. al«, "SEECQ and 
CQ-2 In Community Development and Problem - 
Solving." Book manuscript in preparation.
J- Death and Life of Great American Cities.
New York: Random House, 1969V
and Moss, H. Birth to Maturity: A Study
in Psychological Development. New York: John
Wiley and Sons, 1962.
D. N, Issues in Income Maintenance Experi­
mentation, in Rossi, P. H,, and Williams, W. 
(Eds.), Evaluating Social Programs. New York: 
SEMINAR Press, 1972.
M., and Albee, G. W. "Primary prevention,” 
Annual Review of Psychology. 1975, 2$, 557-591°
. C. Community Dynamics and Mental Health. New 
York: John Wiley and Sons, 1968•
. L. ',rrhe training of human service aids," in 
Cowen, E. L., et. al., Emergent Approaches to 
Mental Health. New York: Appleton-Century-
Crofts, 1967.
J. S., Friesen, W, V., and Norton, A. E. 
"Managing emotionally disturbed children in 
regular classrooms," Journal of Educational
Psychology, 1966, jj£, 1-13.
Mo, and Coon, R. C. "Reward allocation in 
preschool children." Child Development, 1972,
42. 1382-1389.
"Field theory and experiment in social 
psychology: concepts and methods," American 
Journal of Sociology. 1939® 44, 868-896.
J„ Ra Statistical Inference Vol. 1, Ann Arbor, 
Michigan: Edwards Brothers, Inc., 1966.
223
Lindheim, R, "Factors which determine hospital design,," 
American Journal of Public Health, 1966B 569Ca'.-MTwjor, 1*<4 riwunm rti i iiitii mini mri m ■ ^ * «&&cb*zS9 —
lS?j8^lS75.
Long9 Go T. 9 and Lemer„ M. J. "Deserving the "personal
contracts5 and altrusistic behavior by childrens" 
Journal of Personality and Social Psychology„
i m r i z i  551-5560
MacFarlane, J. W, "Perspectives on personality consist­
ency and change from the Guidance Studys" Vita 
Humanao 1964, £» 115-126.
McNemar, Q. Psychological Statistics. (4th ed.) New 
Yorks John Wiley and Sons,, 1969°
Miller,, J 0 G° "The nature of living systemsp" Behavioral
Science, 1971a, 16* 277-301°
Miller, J. G. "Living systems? The group„" Behavioral
Science, 1971b, JL68 302-398°
Miller, J. G. "Living systems? The organization,"
Behavioral Science9 1972, 17. 1-182.
Mohr, M° G° "Effectiveness of subprofessional volunteer 
counselors as moderated by two different train­
ing approaches: Traditional vs. human relations.
Unpublished doctoral dissertation, Louisiana 
State University, 1971°
Moss, H° and Kagan, J. "Report on personality consist­
ency and change from the Fels Longitudinal 
Study." Vita Humanaa 1964, £» 127-138.
National Academy of Sciences. Experiments and research 
with humans? Vaules in conflict. Washington,
D.C.?" N. A. S.„ 1975a.
National Academy of Sciences, Protecting Individual
Privacy in Evaluation Research. Washington,mwiUiui" 1 im »ii> ..mp-mrrM<   in i iTii»amii» nnum.mii Hn
D. Co? N. A. S., 1975b.
Nunnally, J. C. The study of change in evaluation re­
search: Principles concerning measurement,
experimental design, and analysis, in Struening,
E. L., and Guttentag, M. Handbook of Evaluation 
Research. Vol. 1. Beverly Hills, California?
SAGE Publications, 1975.
224
Pritchard® R. D, "Equity theory? A review and critique®" 
Organizational Behavior and Human Performance®ewmn.1 i r r ‘i ■«oi. ■» w imriim ix * .M'n i t t n m i i i u iu w ia n  &mi«a’.iwi.a i^nw*»i i'iw iii»i«rirn i«nmp» h i in iH K iu m iw i i  ■ ».«amw««g»TOmn»ainj%vBww"niei.a»MnnaAiSBgig» v
29697T® 176-211”
Rae-Grant® Q,0 Stringer® L. A, "Mental health programs 
in schools®" in Shore® M. F. ® and Mannino®
F. V« (Eds®)p Mental Health and the Communitvi 
Problems® Programs® and Strategies® New York: 
Behavioral Publications® 1969®
Rivilin® A® Systematic Thinking for Social Action®
Washington® D. C.s Brookings Institute® 1971®
Rossi® Po H« "Evaluating social action programs®" 
Transaction, 196?® 4® 51~53»
Rossi® Po Ho t and Williams® W. Evaluating Social Programsa 
New York: Seminar Press® 1972«,
Rubin® E. Z.® Simson® Co B 0 ® Betwee® M a Co Emotionally 
Handicapped Children and the Elementary School*
Detroit® Michigan: Wayne University Press® 19660
Hummel®,R, J, "Understanding factor-analysis®" Conflict 
Resolution® 1967® 11® 444-480,
Sanford® N» "The prevention of mental illness®" in
Wolman® B. (Ed®)® Handbook of Clinical Psychol­
ogy o New Yorks McGraw-Hill® 19o5.
Sommer® R. Personal Space: The Behavioral Basis of
Design® Englewood Cliffs: Prentice-Hall® 1969®
Spengler® J.® and Duncan® D. (Eds)® Demographic Analysis: 
Selected Readings. Glencoe® Illinois: The
Free PressT^19567
Spielberger® C» D.» and Iscoe® I® "The current status
of training in community psychology®" in Iscoe,
I „® and Spielberger® C. D. (Eds)® Community 
Psychology? Perspectives in Training and Re­
search. New York: Appleton-Century-Crofts®
1970.
Stanley® J . C. "The influence of Fisher's The Design 
of Experiments on educational research thirty 
years later®" American Educational Research 









A. Images of the American Life. Glencoe® 
Illinois* The Free Press® 1962.
E, A. Evaluation Research. New York* Russell 
Sage Foundation®
E.® Berscheid® E.» and Walster® G. W» "New 
directions in equity research®" Journal of 
Personality and Social Psychology. 1973® 25. 
151-1767“^
. H. "The politicalization of evaluation re­
search®" Journal of Social .Issues.® 1970® 26® 
57-68.
. H. Evaluating Action Programs. Boston*a.i i .m ti i i ih.i.irTmi l
Allyn and Bacon® Inc.® 1972.
o S.® and Rein® M, "The evaluation of broad- 
aim programs * A cautionary case and a moral®"
Administrative Science Quarterly. 1970, 15. 
97-109.
P. M. "Evaluation research® a psychological 







IDENTIFICATION OF ORIGIN OF ITEMS IN SEECQ QUESTIONNAIRES
I. Twenty-Five SPCC Items Previously Identified By 
Glad, et. al. (1972)
my ability to facilitate the analysis and working 
through of group problems
my use of laboratory learning methods in community 
problem solving
the number of friends or acquaintances that I have in 
other cultural groups expanding
my ability and willingness to play a variety of group roles
my placing value on gut level communication between
persons as a means of solving community problems
my willingness to relate to people whose values and 
beliefs are extremely different from my own
my understanding of different cultural groups
my satisfaction in being a member of a group
my awareness of my feelings
my ability to communicate with others
rny willingness to let others know where I'm at
my awareness of how others see me
rny sense of who I am and where I am going
my ability to see where others are at
my sense of being part of a community
rny willingness to set aside the rules when they seem to 
block group or community goals.
my awareness of my own prejudices
229
my perception of the tendency of community learning 
laboratories to become ends in themselves
my understanding of what it takes for a group to 
maintain itself and to work productively
my willingness to question established beliefs and 
practices
my involvment in developing new political and community 
groups and organizations
my being resistant to change
my frustration with the system
my working towards equity for all cultural groups 
in a community
my willingness to use confrontation and conflict in 
bringing about social change
II. Five Additional Items Taken From And/or Based Upon 
SPGG Questionnaire
my feeling of powerlessness in bringing about social
change
my feelings of mistrust and suspiciousness in the 
community
my reliance on the community’s leaders for solutions 
to community problems
my participation in political and community groups
my willingness to work with others to solve community 
problems
III. New Items Developed For SEECQ Questionnaires
fear of the outcome of change in terms of my own risk 
and the risk of what is closest to me as a 
strong motivating force to personal inaction 
in the community
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my participation in the formation of black service 
clubs and organizations to keep out the 
"lily white"
my participation in programs of legitimate interest
to both races so that their natural separation 
would be reduced
peer pressures limiting my efforts to effect reduction 
of inequities among the races
my use of cross-cultural support systems as 
an aid to community understanding
my tendency to accept the symbols of my "in-group" and 
reject the symbols of all "out-groups"
my use of false impressions based on racial stereotypes
my communication with other racial groups being cut off 
oy fear9 apathy, ignorance and hopelessness
my awareness of the tendency of the power structure 
to be only in the hands of whites
limited opportunities for meaningful social mingling 
among the races preventing my own cultural 
enrichment
APPENDIX B




The f o l lo w in g  pages c o n ta in  a s e t  o f  ite m s  d e v e lo p e d  b y  th e  T e c h n ic a l S t a f f ,
A d v is o ry  C o m m itte e , and members o f  Task F orce t o  sam ple  th e  d im e n s io n s  in v o lv e d
in  g ro w th  to w a rd  e q u i t y  and o p p o r tu n i t y  b a la n c e  in  th e  c o m m u n ity . Each ite m
d e s c r ib e s  a c e r t a in  f e e l i n g ,  b e h a v io r ,  o r  b e l i e f  t h a t  i s  in v o lv e d  i n  l i v i n g  and
w o rk in g  in  a c o m m u n ity . We w o u ld  l i k e  f o r  you  t o  in d ic a t e  how l i k e l y  i t  i s  t h a t
you  p e r s o n a l ly  w o u ld  b e h a v e , f e e l , o r  b e l ie v e  as th e  ite m  d e s c r ib e s .  We w o u ld  l i k e
you  to  r a te  each  ite m  on th e  f o l lo w in g  s c a le :
LEAST ABOUT MOST
LIKELY AVERAGE LIKELY
N e x t t o  each i t e m ,  yo u  w i l l  n o t ic e ,  t h i s  s c a le  has been p r i n t e d :  yo u  s h o u ld
re c o rd  y o u r  r a t i n g  by  c i r c l i n g  th e  one p o in t  ( o u t  o f  a p o s s ib le  31) t h a t  a c c u r a te ly  
r e f l e c t s  how l i k e l y  t h a t  i t e m  i s  f o r  y o u .
F o r e x a m p le , on page 1, th e  1 s t i te m  s t a t e s :
I f  i t  i s  MOST LIKELY t h a t  you  w o u ld  be a b le  t o  use y o u r  a b i l i t y  in  t h i s  m an n e r, 
you w o u ld  c i r c l e  num ber 7 on th e  s c a le .
I f  i t  i s  LEAST LIKELY t h a t  you  w o u ld  he a b le  t o  use y o u r  a b i l i t y  in  t h i s  m anne r, 
you  w o u ld  c i r c l e  num ber 1 on th e  s c a le .
I f  you f e e l  t h a t  yo u  chances o f  u s in g  y o u r  a b i l i t y  in  t h i s  m anner a re  ABOUT AVERAGE, 
you  w o u ld  c i r c l e  num ber 4 on th e  s c a le .
I f  you f e e l  t h a t  y o u r  chances o f  u s in g  y o u r  a b i l i t y  in  t h i s  m anner a re  be tw een  
ABOUT AVERAGE ar.d MOST L IK E LY , yo u  w o u ld  c i r c l e  th e  one m ost a p p r o p r ia te
7
my a b i l i t y  t o  f a c i l i t a t e  th e  a n a ly s is  and 
w o rk in g  th ro u g h  o f  g ro u p  p ro b le m s
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in te r m e d ia te  p o in t .
A t th e  b o tto m  o f  each  p a g e , a sp a ce  has been p ro v id e d  f o r  any a d d i t io n a l  
th o u g h ts  y o u  may have  a f t e r  re s p o n d in g  t o  th e s e  i t e m s ,  c o n c e rn in g  g ro w th  to w a rd s  
e q u i t y  and o p p o r tu n i t y  b a la n c e  in  th e  c o m m u n ity . You may a ls o  use  th e s e  spaces  
to  comment on y o u r  r e a c t io n  t o  th e  t o t a l  q u e s t io n n a i r e ,  o r  any in d i v i d u a l  i te m ( s )  
on each  p a g e .
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my a b i l i t y  t o  f a c i l i t a t e  th e  a n a ly s is  and 
w o rk in g  th ro u g h  o f  g ro u p  p ro b le m s
my f e e l i n g  o f  p o w e rle s s n e s s  in  b r in g in g  a b o u t 
s o c ia l  change
my use  o f  la b o r a to r y  le a r n in g  m ethods in  
co m m u n ity  p ro b le m  s o lv in g
th e  num ber o f  f r ie n d s  o r  a c q u a in ta n c e s  t h a t  I  
h a ve  in  o th e r  c u l t u r a l  g ro u p s  e x p a n d in g
my fe e l in g s  o f  m is t r u s t  and s u s p ic io u s n e s s  in  
th e  com m un ity
my a b i l i t y  and w i l l i n g n e s s  to  p la y  a v a r i e t y  
o f  g ro u p  r o le s
my p la c in g  v a lu e  on g u t le v e l  c o m m u n ic a tio n  
b e tw e en  p e rs o n s  as a means o f  s o lv in g  
co m m u n ity  p ro b le m s
my r e l ia n c e  on th e  c o m m u n ity 's  le a d e rs  f o r  
s o lu t io n s  t o  com m un ity  p ro b le m s
my w i l l i n g n e s s  t o  r e l a t e  t o  p e o p le  whose v a lu e s  
and b e l i e f s  a re  e x t re m e ly  d i f f e r e n t  fro m  my own
my u n d e rs ta n d in g  o f  d i f f e r e n t  c u l t u r a l  g ro u p s
6
P le a s e  use  th e  space  b e lo w  and th e  b a c k  o f  t h i s  page t o  s h a re  any a d d i t io n a l  th o u g h ts  
you may now h ave  c o n c e rn in g  g ro w th  to w a rd s  e q u i t y  and o p p o r tu n i t y  b a la n c e  in  th e  c o m m u n ity . 
A ls o  f e e l  f r e e  t o  comment on y o u r  r e a c t io n  so  f a r  t o  th e  q u e s t io n n a ir e .
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my p a r t i c i p a t i o n  in  p o l i t i c a l  and com m un ity  
g ro u p s
my s a t i s f a c t i o n  i n  b e in g  a member o f  a g ro u p
f e a r  o f  th e  ou tcom e o f  change in  te rm s  o f  my 
own r i s k  and th e  r i s k  o f  w h a t is  c lo s e s t  t o  
me as a s t r o n g  m o t iv a t in g  f o r c e  t o  p e rs o n a l 
in a c t io n  in  th e  com m un ity
my aw areness o f  my f e e l in g s
my p a r t i c i p a t i o n  in  th e  fo rm a t io n  o f  b la c k  
s e r v ic e  c lu b s  and o r g a n iz a t io n s  t o  keep o u t 
th e  " l i l y  w h i t e "
my a b i l i t y  t o  com m un ica te  w i t h  o th e r s
my w i l l i n g n e s s  t o  l e t  o th e r s  know w here  I 'm  a t
my p a r t i c i p a t i o n  in  p ro g ra m s  o f  le g i t im a t e  
i n t e r e s t  t o  b o th  ra c e s  so t h a t  t h e i r  n a t u r a l  
s e p a ra t io n  w o u ld  be re d u ce d
my aw areness o f  how o th e r s  see  me
my sense  o f  who I  am and w h e re  I  am g o in g
P le a se  use th e  space  b e lo w  and th e  b a ck  o f  t h i s  page t o  s h a re  any a d d i t io n a l  th o u g h ts  
you may now h ave  c o n c e rn in g  g ro w th  to w a rd s  e q u i t y  and o p p o r t u n i t y  b a la n c e  in  th e  co m m u n ity . 
A ls o  f e e l  f r e e  t o  comment on y o u r  r e a c t io n  so  f a r  t o  th e  q u e s t io n n a ir e .









my w i l l i n g n e s s  t o  w o rk  w i t h  o th e r s  t o  s o lv e  
com m un ity  p ro b le m s
my a b i l i t y  t o  see w he re  o th e r s  a re  a t
my sense o f  b e in g  p a r t  o f  a co m m u n ity
my w i l l i n g n e s s  t o  s e t  a s id e  th e  r u le s  when th e y  
seem to  b lo c k  g ro u p  o r  c o m m u n ity  g o a ls
my aw areness o f  my own p r e ju d ic e s
p e e r  p re s s u re s  l i m i t i n g  my e f f o r t s  t o  e f f e c t  
r e d u c t io n  o f  i n e q u i t ie s  among th e  ra c e s
my use o f  c r o s s - c u l t u r a l  s u p p o r t  sys te m s  as 
an a id  t o  co m m u n ity  u n d e rs ta n d in g
my p e rc e p t io n  o f  co m m u n ity  le a r n in g  la b o r a t o r ie s  
t o  become ends in  th e m s e lv e s
my u n d e rs ta n d in g  o f  w ha t i t  ta k e s  f o r  a g ro u p  
t o  m a in ta in  i t s e l f  and t o  w o rk  p r o d u c t iv e ly
my te n d e n c y  t o  a c c e p t th e  s ym b o ls  o f  my " in - g r o u p '  
and r e j e c t  th e  sym bo ls  o f  a l l  " o u t - g r o u p s "
P le a s e  use th e  sp a ce  b e lo w  and th e  b a ck  o f  t h i s  p a g e  t o  s h a re  any a d d i t io n a l  th o u g h ts  
you may now have  c o n c e rn in g  g ro w th  to w a rd s  e q u i t y  and o p p o r t u n i t y  b a la n c e  i n  th e  c o m m u n ity . 
A ls o  f e e l  f r e e  t o  comment on y o u r  r e a c t io n  so f a r  t o  th e  q u e s t io n n a ir e .
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my w i l l i n g n e s s  t o  q u e s t io n  e s ta b l is h e d  b e l i e f s  
and p r a c t ic e s
my in v o lv e m e n t i n  d e v e lo p in g  new p o l i t i c a l  and 
com m un ity  g ro u p s  and o rg a n iz a t io n s
my use o f  f a ls e  im p re s s io n s  based  on r a c i a l  
s te re o ty p e s
my b e in g  r e s i s t a n t  t o  change
my f r u s t r a t i o n  w i t h  th e  s y s te m
my c o m m u n ic a tio n  w i t h  o th e r  r a c i a l  g ro u p s  b e in g  
c u t  o f f  b y  f e a r ,  a p a th y ,  ig n o ra n c e  and 
h o p e le s s n e s s
my w o rk in g  to w a rd s  e q u i t y  f o r  a l l  c u l t u r a l  
g ro u p s  in  a com m un ity
my w i l l i n g n e s s  t o  use  c o n f r o n t a t io n  and 
c o n f l i c t  i n  b r in g in g  a b o u t s o c ia l  change
my aw areness o f  th e  te n d e n c y  o f  th e  pow er 
s t r u c t u r e  t o  b e  o n ly  in  th e  hands o f  w h ite s
l im i t e d  o p p o r t u n i t ie s  f o r  m e a n in g fu l s o c ia l  
m in g l in g  among th e  ra c e s  p r e v e n t in g  my own 
c u l t u r a l  e n r ic h m e n t
P le a s e  use th e  space  b e lo w  and th e  back o f  t h i s  page t o  s h a re  any a d d i t io n a l  th o u g h ts  
yo u  may now have  c o n c e rn in g  g ro w th  to w a rd s  e q u i t y  and o p p o r t u n i t y  b a la n c e  in  th e  co m m u n ity . 
A ls o  f e e l  f r e e  t o  co itm en t on y o u r  r e a c t io n  so f a r  t o  th e  q u e s t io n n a ir e .







Task F o rc e
P a r t  I
We a re  in t e r e s t e d  i n  y o u r  p e r c e p t io n  o f  th e  changes o f  g ro w th  to w a rd s  e q u i t y  
and o p p o r t u n i t y  b a la n c e  i n  th e  com m un ity  t h a t  h ave  o c c u r re d  as a r e s u l t  o f  th e  
e f f o r t s  o f  T ask F o rc e  o f  th e  SEECQ P ro g ra m . We w o u ld  l i k e  f o r  you  t o  s h a re  w i t h  
us y o u r  p e r c e p t io n  o f  changes  t h a t  have o c c u r re d  b o th  in  you  p e r s o n a l ly ,  and in  th e  
c o m m u n ity , s in c e  (a b o u t 2 weeks a g o ) .  T h u s , t h i s  q u e s t io n n a ir e
c o n s is t s  o f  tw o  p a r t s : th e  f i r s t  p a r t  fo c u s e s  on y o u r  p e rs o n a l ch a n g e s , and th e
second p a r t  fo c u s e s  on changes you  have  o b s e rv e d  in  th e  co m m u n ity .
The f o l lo w in g  s e t  o f  ite m s  was d e v e lo p e d  by th e  T e c h n ic a l S t a f f ,  A d v is o r y  
C o m m itte e , and members o f  Task F o rc e  t o  sam p le  changes  i n  th e s e  a re a s . F o r  th e  
f i r s t  p a r t  o f  th e  q u e s t io n n a ir e ,  we w o u ld  l i k e  yo u  t o  r a t e  each ite m  on th e  
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N e x t t o  each  i te m ,  yo u  w i l l  n o t i c e ,  t h i s  s c a le  has been p r i n t e d ;  yo u  s h o u ld  
r e c o rd  y o u r  r a t i n g  b y  c i r c l i n g  th e  one p o in t  ( o u t  o f  a p o s s ib le  31) t h a t  a c c u r a te ly  
r e f l e c t s  y o u r  p e r c e p t io n  o f  p e rs o n a l change f o r  t h a t  i te m .
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my a b i l i t y  t o  f a c i l i t a t e  th e  a n a ly s is  and 
w o rk in g  th ro u g h  - f  g ro u p  p ro b le m s
my f e e l i n g  o f  p o w e r le s s n e s s  in  b r in g in g  a b o u t 
s o c ia l  change
my u se  o f  la b o r a t o r y  le a r n in g  m ethods in  
com m ur.'ty  p ro b le m  s o lv in g
th e  num ber o f  f r ie n d s  o r  a c q u a in ta n c e s  t h a t  I 
h a v e  in  o th e r  c u l t u r a l  g ro u p s  e x p a n d in g .
my f e e l in g s  o f  m is t r u s t  and  s u s p ic io u s n e s s  xn 
th e  co m m u n ity
my a b i l i t y  and w i l l i n g n e s s  t o  p la y  a v a r i e t y  
o f  g ro u p  r o le s
my p la c in g  v a lu e  o n  g u t le v e l  c o m m u n ic a tio n  
be tw e en  p e rs o n s  as a means o f  s o lv in g  
co m m u n ity  p ro b le m s
my r e l ia n c e  on th e  c o m m u n ity 's  le a d e rs  f o r  
s o lu t io n s  t o  co m m u n ity  p ro b le m s  
*
my w i l l i n g n e s s  t o  r e l a t e  to  p e o p le  whose v a lu e s  
and b e l i e f s  a re  e x t re m e ly  d i f f e r e n t  fro m  my own
my u n d e rs ta n d in g  o f  d i f f e r e n t  c u l t u r a l  g roups
my p a r t i c i p a t i o n  in  p o l i t i c a l  and co m m u n ity  
g ro u p s
my s a t i s f a c t i o n  ir .  b e in g  a member o f  a g ro u p
f e a r  o f  th e  ou tcom e o f  change  in  te rm s  o f  my 
own r i s k  and th e  r i s k  o f  w ha t is  c lo s e s t  t o  me 
as a s t r o n g  m o t iv a t in g  fo r c e  t o  p e rs o n a l 
in a c t io n  in  th e  co m m u n ity
my p a r t i c i p a t i o n  in  th e  fo rm a t io n  o f  b la c k  
s e r v ic e  c lu b s  and o r g a n iz a t io n s  to  keep o u t 
th e  " l i l y  w h i t e "

















my a b i l i t y  t o  co m m u n ica te  w i t h  o th e r s
my w i l l i n g n e s s  to  l e t  o th e r s  know w he re  I 'm  a t
my p a r t i c i p a t i o n  in  p ro g ra m s  o f  le g i t im a t e  
in t e r e s t  t o  b o th  ra ce s  so  t h a t  t h e i r  n a t u r a l  
s e p a r a t io n  w o u ld  be re d u c e d
my aw areness o f  how o th e r s  sec me
my sense  o f  who t am and w here  T am g o in g
my w i l l i n g n e s s  t o  w o rk  w ith  o th e r s  to  s o lv e  
co m m u n ity  p ro b le m s
my a b i l i t y  to  see w he re  o th e r s  a re  a t
my sense o f  b e in g  p a r t  o f  a com m un ity
my w i l l i n g n e s s  t o  s e t  a s id e  th e  r u le s  when 
th e y  seem to  b lo c k  g ro u p  o r  com m un ity  g o a ls
my aw areness o f  my own p r e ju d ic e s
p o o r  p re s s u re s  l i m i t i n g  my e f f o r t s  to  e f f t  -t  
r e d u c t io n  o f  in e q u i t ie s  among th e  ra ce s
my use  o f  c r o s s - c u l t u r a l  s u p p o r t  sys te m s  as an 
a id  t o  com m un ity  u n d e rs ta n d in g
my p e r c e p t io n  o f  th e  te n d e n c y  o f  com m un ity  
le a r n in g  la b o r a t o r ie s  t o  become ends in  th e m s e lv e s
my u n d e rs ta n d in g , o f  w hat i t  ta k e s  f o r  a g ro u p  t o  
m a in ta in  i t s e l f  and to  w o rk  p r o d u c t iv e ly
my te n d e n c y  t o  a c c e p t th e  sym bo ls  o f  my " in - g r o u p "  
and r e j e c t  th e  sym bo ls  o f  a l l  " o u t - g r o u p s "
irO Q llliS  I Hem s I'agc 2 
In /7 3
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my w i l l i n g n e s s  t o  q u e s t io n  e s ta b l  ishc<J b e l i e f s  
and p r a c t ic e s
my in v o lv e m e n t i n  d e v e lo p in g  now p o l i t i c a l  and 
com m un ity  g ro u p s  and o r g a n iz a t io n s
my use  o f  f a ls e  im p re s s io n s  based on r a c i a l  
s te re o ty p e s
my b e in g  r e s i s t u n t  t o  change
my f r u s t r a t i o n  w i t h  th e  sys te m
my c o m m u n ic a tio n  w i t h  o th e r  r a c i a l  g ro u p s  b e in g  
c u t  o f f  b y  f e a r ,  a p a th y ,  ig n o ra n c e  and 
h o p e le s s n e s s
my w o rk in g  to w a rd s  e q u i t y  f o r  a l l  c u l t u r a l  g ro u p s  
in  a com m un ity
my w i l l i n g n e s s  t o  use  c o n f r o n t a t io n  and c o n f l i c t  
in  b r in g in g  a b o u t s o c ia l  change
my aw areness o f  th e  te n d e n c y  o f  th e  pow er 
s t r u c t u r e  t o  be o n ly  in  th e  hands o f  w h i t  ;
l im i t e d  o p p o r t u n i t ie s  f o r  m e a n in g fu l s o c ia l  
m in g l in g  among th e  ra c e s  p r e v e n t in g  my own 
c u l t u r a l  e n r ic h m e n t





P a rt I I
S econd, we a re  in te r e s te d  i n  y o u r  p e r c e p t io n  o f  th e  changes w h ic h  have 
o c c u r re d  in  th e  c o m m u n ity  as a r e s u l t  o f  th e  e f f o r t s  o f  Task F o rc e  o f  th e  
SEECQ P ro g ra m . T h u s , when an i te m  b e g in s  w i t h  such  s ta te m e n ts  as " a  p e rs o n 's  
a b i l i t y . . . " ,  an i n d i v i d u a l 's  a b i l i t y . . . " ,  y o u r  re s p o n s e  s h o u ld  in d ic a t e  
changes t h a t  you  have  o b s e rv e d  in  p e o p le  o th e r  th a n  y o u r s e l f . A g a in ,  th e s e  
w o u ld  be changes t h a t  have  o c c u r re d  i n  th e  co m m u n ity  s in c e  
(a b o u t 2 weeks a g o ) .
We w o u ld  l i k e  y o u  t o  re s p o n d  t o  th e  f o l lo w in g  ite m s  fro m  t h i s  p e r s p e c t iv e  
o f  co m m u n ity  c h a n g e .
l-COqUEST 
















S— ' ^  ^  ^^ I* ?n ifti ift i!biiI*i| inA.Am.S'^
i i »  » t A . l « - »  II n - l . A  n  » a 8 » « « J - 1
* A ~  6 7
A_t-JuJb-«./I iJl.L J-JL-«-Llj|..« JlI  ILJLJLjjL<[_t_»-2 I 4 r. A
a p e rs o n 's  a b i l i t y  t o  f a c i l i t a t e  th e  a n a ly s is  
and w o rk in g  th ro u g h  o f  g ro u p  p ro b le m s
p e o p le 's  f e e l i n g  o f  p o w c r lc s s n e s s  in  b r in g in g  
a b o u t s o c ia l  change
th e  use  o f  la b o r a to r y  le a r n in g  m ethods in  
com m un ity  p ro b le m  s o lv in g
th e  num ber o f  f r ie n d s  o i  a c q u a in ta n c e s  a p e rs o n  
has i n  o th e r  c u l t u r a l  g ro u p s
th e  le v e l  o f  m is t r u s t  and s u s p ic io u s n e s s  in  he 
com m un ity
a p e rs o n 's  a b i l i t y  and w i l l i n g n e s s  t o  p la y  a 
v a r i e t y  o f  g ro u p  r o le s
th e  v a lu e  co m m u n ity  members p la c e  on g u t le v e l  
c o m m u n ic a tio n  b e tw e en  p e rs o n s  as a means o f  
s o lv in g  com m un ity  p ro b le m s
th e  c o m m u n ity 's  r e l ia n c e  on i t s  le a d e rs  f o r  
s o lu t io n s  t o  com m un ity  p ro b le m s
a p e rs o n 's  w i l l i n g n e s s  t o  r e l a t e  t o  p e o p le  
whoso v a lu e s  and b e l i e f s  a re  e x t re m e ly  d i f f e r e n t  
f ro m  h is  own
a p e rs o n 's  u n d e rs ta n d in g  o f  d i f f e r e n t  c u l t u r a l  
g roups
p a r t i c i p a t i o n  o f  com m un ity  members in  p o l i t i c a l  
and co m m u n ity  g ro u p s
a p e rs o n 's  s a t i s f a c t i o n  in  b e in g  a member o f  
a g ro u p
fe a r  o f  th e  ou tcom e o f  change in  te rm s  o f  o n e 's  
own r i s k  and th e  r i s k  o f  w hat is  c lo s e s t  t o  h in t ,  
as a s t r o n g  m o t iv a t in g  fo rc e  t o  in a c t io n  i n  th e  
com m un ity
a p e rs o n 's  aw a reness  o f  h is  f e e l in g s
fo rm a t io n  o f  b la c k  s e r v ic e  c lu b s  and o r g a n iz a t io n s  
to  keep  o u t  th e  " l i l y  w h i t e "
l i ') i |U fS .I I i cm'' Page 6 
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an i n d i v i d u a l 's  a b i l i t y  t o  com m un ica te  w ith
o th e r s
a p e r s o n 's  w i l l i n g n e s s  t o  l e t  o th e r s  know w hore  
h e 's  a t
a p e rs o n 's  p a r t i c i p a t i o n  in  p rog ra m s  o f  
le g i t im a t e  in t e r e s t  t o  b o th  ra c e s  so th a t  
t h e i r  n a t u r a l  s e p a ra t io n  w o u ld  be re d u ce d
a p e rs o n 's  aw a reness  o f  how o th e r s  see h im
a p o rs o n 's  sense  o f  who he is  and w here  he as 
g o in g
co m m u n ity  members w i l l i n g n e s s  t o  w o rk  w i t h  
o th e r s  to w a rd  th e  r e s o lu t io n  o f  co m m u n ity  
p ro b le m s
a p e rs o n 's  a b i l i t y  t o  see w here  o th e r s  a re  a t
an i n d i v i d u a l 's  sense  o f  b e in g  p a r t  o f  a 
co m m u n ity
a p e rs o n 's  w i l l i n g n e s s  t o  s e t  a s id e  th e  r i - 'e s  
when th e y  seem to  b lo c k  g ro u p  o r  com m un ity  g o a ls
a p e rs o n 's  aw a reness  o f  h is  own p r e ju d ic e s
p e e r  p re s s u re s  l i m i t i n g  th e  e f f o r t s  o f  w e l l  
m ea n in g  i n d iv id u a ls  and g ro u p s  to  e f f e c t  
r e d u c t io n  o f  in e q u i t ie s  among th e  ra c e s
a p e rs o n 's  use  o f  c r o s s - c u l t u r a l  s u p p o r t  sys tem s 
as an a id  t o  c o m m u n ity  u n d e rs ta n d in g
th e  te n d e n c y  o f  co m m u n ity  le a r n in g  la b o r a t o r ie s  
t o  become ends in  th e m s e lv e s
a p e rs o n 's  u n d e r s ta n d in g  o f  w h a t i t  ta k e s  f o r  
a g ro u p  t o  m a in ta in  i t s e l f  and to  w o rk  p r o d u c t iv e ly
th e  te n d e n c y  o f  p e o p le  to  a c c e p t th e  s ym b o ls  o f  
t h e i r  " in - g r o u p s "  and r e j e c t  th e  sym bo ls  o f  a l l  
" o u t - g r o u p s "
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com m un ity  m e m b e r'*  w i l l i n g n e s s  t o  o u e s t io n  
e s ta b l is h e d  b e l i e f s  and p r a c t ic e s
in v o lv e m e n t o f  com m un ity  members in  d e v e lo p in g  
new p o l i t i c a l  and com m un ity  g ro u p s  and 
o r g a n iz a t io n s
a p e rs o n 's  use o f  f a ls e  im p re s s io n s  based on 
r a c i a l  s te re o ty p e s
a c o m m u n ity 's  r e s is ta n c e  to  change
an i n d i v i d u a l 's  f r u s t r a t i o n  w ith  th e  sys te m
c o m m u n ic a tio n  be tw e en  r a c i a l  g ro u p s  b e in g  c u t o f f  
by f e a r ,  a p a th y ,  ig n o ra n c e  and h o p e le s s n e s s
e c p iity  f o r  a l l  c u l t u r a l  g ro u p s  in  a com m un ity
an in d i v i d u a l 's  w i l l i n g n e s s  to  use c o n f r o n t a t io n  
and c o n f l i c t  in  b r in g in g  about s o c ia l  change
th e  te n d e n c y  o f  th e  pow er s t r i c t u r e  to  be o n ly  
in  th e  hands o f  wh i i os
l im i t e d  o p p o r t u n i t ie s  f o r  m e a n in g fu l s o c ia l  
m in g l in g  abong th e  ra ce s  p r e v e n t in g  i n t e r -  
c u l t u r a l  e n rich m e n t.
I 1 ' "JIII.S I I t cm . I'ugc 8 






You may have th o u g h t o f  o th e r  ite m s  t h a t  a re  im p o r ta n t  f o r  yx>u c o n c e rn in g
P le a se  add any such  ite m s  in  any o f  th e  seven 
spaces p ro v id e d  b e lo w , and re c o rd  y o u r  r a t i n g  by c i r c l i n g  th e  c o r r e c t  p o in t  on th e  
s c a le .
1 2  3 4 5 6 7






CHI SQUARES FOR LABQUEST RESPONDENT/NON-RESPONDENT
DEMOGRAPHIC DATA
Characteristic Respondent/Non-Re spondent
Sex Male 4Q 38
Female 45 47
x2 = 0„0236898® n.So
(Chi Square with 1 df ® at .05 = 3.8*0
Race White 23 17
Black 62 68
x2 = 0.8173s n.s.
(Chi Square with 1 df ® at .05 = 3.84)









x2 = 6.88969 n,s.
(Chi Square with 8 df® at .05 = 15.5)
Marital Status Single 64 67
Married 21 18
x2 = 0.1330982® n.s.











= 7. 01446# n.s«
(Chi Square with 4 df, at .05
Age below 18
18 - 25 
26 - 35 
36 - 45 
46 -  55 
56 - 65
= 3.8708# n.s.

















ANOVA SUMMARIES FOR LABQUEST RESPONDENT/NON-RESPONDENT 
ANALYSISs DEMOGRAPHIC DATA
LABORATORY EXPERIENCE ___________
Source dof 0 SoSo M.S. P P
Status1 1 1390505 139^505 2.122 NS
Error 168 11042„941 65.731
Total 169 11182 446
INCOME













EDUCATION—- -- - ----- ————----- - --- ----- •-■-———-
Source d.f. S.S. M.S. F P
Status 1 13.552 13.552 0.870 NS
Error 168 2616.500 15.571
Total 169 2629.552
* Significant at .05 or less
** Significant at .01 or less
1, In all tables# status refers to the comparison
of re spondent3/non-re spondents„ n = 85 for





MEANS FOR LABQUEST RESPONDENT/NON-RESPONDENT ANALYSIS*
DEMOGRAPHIC DATA









■* Significant at .05 or less 
** Significant at .01 or less









Deviation Variance F Variance
Standard
Deviation Mean
A1 0.0395 1.0004 1.0008 1.02802 0.9735 0,9866 -0.0249
El 0.0913 1.0133 1.0269 1,0967 0,0363 0,9676 -0,0805
Cl 0.04i6 1.0055 1.0114 1.0197 0,9916 0.9958 -0.0534
D1 -0,0045 0.9993 0.9986 1.0234 0.9758 0,9879 -0,0179
El -0.0619 1.0808 1.1682 1.4591* 0.8006 0,8948 0.0619
FI -0.1502 0.9683 0.9377 1.0358 0.9713 0,9855 0,1837
G1 -0.0151 1.0736 1.1526 1.3999 0.8233 0,9073 0.1837







-0.1641 0.925^ 0.8564 1.2410 1.0628 1.0309
0.0001 0.9680 ' 0.9371 1.1086 1.0390 1.0193
Significant at .05 or less 
Significant at .01 or less
n = 85 respondents* 85 non-respondents; total n = 170.
F at .05 = 1.43 








ANOVA SUMMARIES FOR LABQUEST RES LONDENT/NON-RES:'UNDENT
FACTOR A1
ANALYSIS: FACTOR SCORES























1 6 6 .7 ^ 6  


















1. n = 85 for each respondent class; total n = 170.
262
FACTOR D1
Source do f o SoSo Mo So F p
Status 1 0,007 0.007 0o007 NS
Error 168 167.977 0o 998
Total 169 167.984
FACTOR El
Source d.f. So S. Mo S. F P
Status 1 0.651 O065I O.65/4 NS
Error 168 167.354 0.996
Total 169 168.005
FACTOR FI













* Significant at .05 or less* Significant at .01 or less
263
FACTOR G1
Source def „ S. S. Wi ® S. F P
Status 1 0,038 0,038 0,038 NS
Error 168 167.967 0,999
Total 169 168,007
FACTOR HI



























* Significant at ,05 or less* Significant at .01 or less
2 6 4
FACTOR J1









1 6 7 .9 9 7
0.008






LABQUEST RESPONDENT/NON-RESPONDENT ANALYSIS: YEAN FACTOR SCORES


























* Significant at .05 or less 
** Significant at ,01 or less






LAPQUEST RES^ONDENT/NON-RESPONDENT ANALYSIS, FACTOR SCORES, 
MANOVA TEST: HOTELLING-LAWLEY* S TRACE FOR OVERALL
RESPONDENT EFFECT
Trace d.f. F P
0.05651 10/159 0.899 0.535
* Significant at ,05 or less * Significant at .01 or less





CHI SQUARES FOR ECOQUEST RESPONDENT/NON-RESPONDENT ANALYSIS
DEMOGRAPHIC DATA
Characteristic Re spondent/Non-Re spondent
Sex Male 18 12
Female 14 20
x2 = 1„56862720 n.s.
(Chi Square with 1 df 9 at .05 = 3*84)
Race White 12 7
Black 20 25
x2 = 1.1976599* n.s,
(Chi Square with 1 df „ at .05 * 3.84)






x2 = 3.4262, n.s.
(Chi Square with 5 df9 at
0e = 11.1)
Marital Status Single 21 28
Married 11 4
x2 = 3.134, n.s.
(Chi Square with 1 df» at .05 = 3.84)
Occupational 1 and 2 13 7
Status 3 6 8
5 9 10
6 and 7 4 7
x2 = 2,9565* n.s.
(Chi Square with 4 df» at ,05 - 9.49)
2 71
below 18 8 11
18 - 25 12 12
26 - 35 4 5
36 - 4-5 3 2
k6 - 55 3 1
56 - 65 2 1
x2 = 3 .1178, n.s.





ANOVA SUMMARIES FOR ECOQUEST RESPONDENT/NON-RESPONDENT
ANALYSIS? DEMOGRAPHIC DATA
LABORTORY EXPERIENCE________________ __ _____________
Source d.f. S.S. Ms So F P
Status^ 1 268s140 268.140 1.663 NS
Error 62 9991s593 161.154
Total 63 10259s773
INCOME
Source d.f. S.S. M.S. F P
Status 1 14.062 14.062 0.270 NS
Error 62 3228.937 52.079
Total 63 3242.999
EDUCATION
Source d.f. S.S. M.S. F P
Status 1 102.515 102.515 7.337 0.0087**
Error 62 866.218 13.971
Total 63 968.733
* Significant at .05 or less
** Significant at .01 or less





MEANS FOR ECOQUEST RESPONDENT/NON-RESPONDENT ANALYSIS:
DEMOGRAPHIC DATA









* Significant at ,05 or less 
** Significant at .01 or less




VARTANCE-RATI'"' TEST F^R HOMOGENEITY 0? VARIANCE, ECOQUEST RESFONDENT/NC N-RE S r0 NDEN1




Deviation Variance F Variance
Standard
Deviation Mean
A1 o,0522 0.9833 O.9669 1.14172 0.9469 0.9203 0.0965
■n i 
-1- -0.2210 0.9197 0.8459 1.7512 1,4815 1,2172 0.0575
Cl 0.0423 0.8974 0.8054 1.0614 0.7588 0.8711 0,1886
D1 0.0794 0.8516 0.7252 1.2351 0.8957 0,9464 0.0290
El 0.0771 0.6859 0.4705 3.1993** 1.5053 1.2269 0.0807
El -0.1027 0.9684 0.9379 1.0026 0.9404 0.9697 0.2195
G1 -0.2953 0.9907 0.9814 1.2155 0,8074 0,8985 0.1123









* Significant at ,05 or less
** Significant at .01 or less
1. n = 32 respondents, 32 non-respondentsj total n = 64
2. ? at .05 = 2.07 








ANOVA SUMMARIES FOR ECOQUEST RESPONDENT/NON-RESPONDENT 
ANALYSIS; LAPQUEST-I FACTOR SCORES
FACTOR A1
Source d.f. S.S. M.S. F P
Status^ 1 0»3 53 0.353 0.377 NS
Error 62 58.0^0 0.936
Total 63 58.393
FACTOR B1
------- -------- 1 ‘ ------ . . . .  -  ——--- ■■■ — ■ ■
Source d.f. S.S. M.S. F P
Status 1 1.2^0 1.2^0 1.032 NS
Error 62 7^.476 7^.^76
Total 63 75.716
FACTOR Cl













1. n = 32 for each respondent class? total n = 64-.
281
FACTOR D1
Source do f . 1^5 0 S , M.S. F P
Status 1 0,18 ? 0,18? 0,224 NS
Error 62 51,867 0,836
Total 63 52,05^
FACTOR El..................- .......... .... .......—................. ...................................... -  ...... ... ....... . , - .......... .......... . ...
Source d.f. S.S. M.S. F P
Status 1 0.398 0.398 0.390 NS
Error 62 63.224 1.019
Total 63 63,622
Factor FI





























Source d.f. S. S 0 M.S. F P
Status 1 1. **68 10 **68 1.627 NS
Error 62 55.93** 0.902
Total 63 57. **02
FACTOR 11
Source d.f. S. S. M.S. F P
Status 1 1.907 1.907 1.906 NS





















EC-QUEST RESPONDENT/NON-RESPONDENT ANALYSIS: LABQUEST-I YEAN FACTOR SCORES
Status A1 El Cl D1 El FI
Respondent'*' 0.0522 -0.2210 0,0423 0,0794 -0.0?7l -0,1027
Non-Re spondent -0,0965 0.0575 -0.1886 -0.0290 -0,0807 0.2195
'
Status G1 HI 11 J1
Re spondent -0.2953 -0.2241 -0.1634 -0.1812
Non-Re spondent -0.1123 0.0789 0.1819 0,0932
* Significant at .05 or less
** Significant at .01 or less








ECOQUEST RESPONDENT/NON-RESPONDENT ANALYSIS, LABQUEST-I 
FACTOR SCORES, MANOVA TEST; HOTELLING-LAW r.EY ’ S TRACE 
FOR OVERALL RESPONDENT EFFECT
Trace d.f. F p
Q.1^291 10/53 0.757 0.668
* Significant at ,05 or less 
** Significant at ,01 or less




YARIANCS-RATIO TEST FOR HOMOGENEITY OF VARIANCE, SC0QUE3T RESrONDENT/NON-RESrONDENT




Deviation Variance F Variance
Standard
Deviation Mean
A2 0.2244 0.8709 0.7585 1.35022 1.0241 1.0120 0.1149
P2 0,0422 1.1179 1.2498 1.4342 0.8714 0.9335 -0.0666
C2 0.2534 1.1607 1.3473 1.8989 0.7095 0.8423 -0.2327
D2 0,0814 0.8944 0.8000 1.3855 1.1084 1.0528 0,1874
E2 0.1548 0.6312 0.3984 5.9729** 2.3796 1.5426 -0.2586
F2 0.0019 1.0959 1.2010 1.1902 1.0091 1.0045 0.1975
C-2 --0.2007 0.6102 0.3723 5.0881** 1.8943 1.3763 0.3125
H2 0.1378 0.7802 0.6087 2.2310 1.3580 1.1653 -0.1510
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'
12 -0.0413 0.8582 0.7365 1.4229 1.0480 1.0237
J2 0.0765 0.9894 0.9790 1.2742 1.2474 1.1169
K2 -0.1498 0.9367 0.8774 1.2123 1.0637 1.0314
* Significant at .05 or less
** Significant at .01 or less
1. n = 18 respondents, 18 non-respondentsj total n = 36
2. F at .05 = 2.6l 








ANOVA SUMMARIES FOR ECOQUEST RESPONDENT/NON-RESPONDENT 
ANALYSISj LABQUEST-II FACTOR SCORES
FACTOR A2






















3 8 .1 8 3
3 8 .2 8 9
0.106
1 .1 2 3
0 .0 9 4 NS
FACTOR C2
Source d.f. S. So M.S. F P
Status 1 0.003 0.003 0.003 NS
Error 34 37.022 1.088
Total 35 37.025
1. n = 18 for each respondent class? total n = 36.
293
FACTOR D2














Source d 0 f. S n S . M.S. F P
Status 1 lo 538 1.538 1.046 NS
Error 34 50.003 1.470
Total 35 51.541
FACTOR F2














Source d.f. s.s. M« S. F P
Status 1 2.370 2.370 1* 975 NS
Error 34 40.799 1.199
Total 35 43.169
FACTOR H2
Source d.f. S.S. M.S. F P
Status 1 0.750 0.750 0.721 NS
Error 34 35.400 1.041
Total 35 36.159
FACTOR 12
Source d.f. S.S. M.S. P P
Status 1 0.032 0.032 0.034 NS


















Source d.f. S.S. M.S. F P
Status 1 0.017 0.01? 0.017 NS





ECOOUSST RES^ONDENT/NON-RESPONDENT ANALYSIS: LAEQUEST-II MEAN FACTOR SCORES




























* Significant at .05 or less 
** Significant at .01 or less






ECOQUEST RESPONDENT/NON-RESPONDENT ANALYSIS, T.ABQUEST-II 
FACTOR SCORES, BANOVA TEST: HOTELLING-LAWLEY9S TRACE 
FOR OVERALL, RESPONDENT EFFECT
Trace d.f. F p
0.21411 11/24 0.46? 0.905
-* Significant at . 05 or less 
** Significant at .01 or less





LABQUEST CANONICAL CORRELATION ANALYSIS
VARIATE I 
p = 0*0001 d.f* = 110
LABQUEST-I CORRELATION
FACTORS COEFFICIENTS
A1 Interpersonal isolation and lack of 
community problem solving skills 
contributing to non-involvement in 
community development .61
Cl Absence of self-other awareness 
associated with non-involvement 
in community problem-solving .57
Bl Use of social-ecological barriers and 
peer support aiding one's cultural 
identity and blocking intercultural 
exchange .56
D1 System frustration facilitating
innovative practices -.^0
J1 Increased intercultural resources and
understanding -.29
II Willingness to examine and confront
inequities -.28
FI Self-awareness and group methods for
understanding community mistrust -.27
El Learning laboratories as a means of
social change -.23
G1 Opportunities for intercultural en­
richment in spite of a lack of 
self-awareness .01
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HI Fear of the reaction of others and 




H2 Intercultural openness to change
A2 Openness to innovative group experiences 
to achieve intercultural equity
12 Self-other awareness facilitating 
group/community satisfaction and 
membership
C2 Absence of the use of community problem 
solving skills in community development
K2 Support of existing structures through 
denial of inequity
J2 Openness to "gut level" communication 
with decreasing feelings of mistrust 
and suspiciousness in the community
B2 Increased sensitivity to the isolating 
properties of maintaining social- 
ecological barriers
F2 Resistance to and fear of change inter­
vening with cultuial exchange
D2 Absence of interpersonal sensitivity 
associated with unwillingness to 
confront existing inequities



















LABQUEST VARIATE II 
p = OoOOl d»f„ = 90
LABQUEST"*!
FACTORS
J1 Increased intercultural resources and 
understanding
Bl Use of social-ecological barriers and 
peer support aiding one's cultural 
identity and blocking intercultural 
exchange
D1 System frustration facilitating 
innovative practices
II Willingness to examine and confront 
inequities
A1 Interpersonal isolation and lack of 
community problem solving skills 
contributing to non-involvement in 
community development
HI Learning laboratories as a means of 
social change
Cl Absence of self-other awareness 
associated with non-involvement 
in community problem solving
HI Fear of the reaction of others and 
personal risk leading to community 
non-involvement
FI Self-awareness and group methods for 
understanding community mistrust
G1 Opportunities for intercultural en­
richment In spite of a lack of















C2 Absence of the use of community problem
solving skills in community development .57
B2 Increased sensitivity to the isolating
properties of maintaining social- 
ecological barriers -.53
12 Self-other awareness facilitating
group/community satisfaction and 
membership .4-7
D2 Absence of interpersonal sensitivity
associated with unwillingness to con­
front existing inequities .47
E2 System frustration -.33
K 2 Intercultural openness to change -.28
F2 Resistance to and fear of change
interfering with intercultural
exchange -.28
A2 Openness to innovative group experiences
to achieve intercultural equity -.08
K2 Support of existing structures through
denial of inequities .05
J2 Openness to "gut level" communication
with decreasing feelings of mistrust 
and suspiciousness in the community -.01
G2 Reliance upon racial stereotypes In­





LABQUEST VARIATE III 
p = 0,001 d.f. = ?2
LABQUEST-I
FACTORS
D1 System frustration facilitating 
innovative practices
HI Fear of the reaction of others and 
personal risk leading to a lack of 
self~awareness
II Willingness to exercise and confront 
inequities
El Learning laboratories as a means of 
social change
FI Self-awareness and group methods for 
understanding community mistrust
A1 Interpersonal isolation and lack of 
community problem solving skills 
contributing to non-involvement 
in community development
B1 Use of social-ecological barriers and 
peer support aiding one's cultural 
identity and blocking intercultural 
exchange
J1 Increased intercultural resources and 
understanding
G1 Opportunities for intercultural en­
richment in spite of a lack of 
self-awareness
Cl Absence of self-other awareness assoc­

















K2 Support of existing structures through 
denial of inequities
J2 Openness to "gut-level" communication 
with decreasing feelings of mistrust 
and suspiciousness in the community
C2 Absence of the use of community
problem solving skills in community 
development
D2 Absence of interpersonal sensitivity
associated with willingness to confront 
existing inequities
G2 Reliance upon racial stereotypes in­
hibiting open communication
F2 Resistance to and fear of change inter­
fering with intercultural exchange
A 2 Openness to innovative group experiences 
to achieve intercultural equity
B2 Increased sensitivity to the isolating 
properties of maintaining social- 
ecological barriers
12 Self-other awareness facilitating 
group/community satisfaction and 
membership


















LABQUEST VARIATE IV 
p = 0.001 d.f. = 56
LABQUEST-I CORRELATION
FACTORS COEFFICIENTS
Cl Absence of self-other awareness 
associated with non-involvement 
in community problem solving .73
HI Fear of the reaction of others and 
personal risk leading to community 
non-involvement -.60
II Increased intercultural resources
and understanding -.45
Bl Use of social-ecological barriers 
and peer support aiding one's 
cultural identity and blocking 
intercultural exchange -.43
A1 Interpersonal isolation and lack of 
community problem solving skills 
contributing to non-involvement 
in community development .35
FI Self-awareness and group methods for
understanding community mistrust -.18
D1 System frustration facilitating
innovative practices .14
El Learning laboratories as a means of
social change -.12
G1 Opportunities for intercultural en­
richment in spite of a lack of
self-awareness .10





G2 Reliance upon racial stereotypes in­
hibiting open communication
A2 Cpenness to innovative group experiences 
to achieve intercultural equity
B2 Increased sensitivity to the isolating 
properties of maintaining social- 
ecological barriers
K2 Support of existing structures through 
denial of inequities
H2 Intercultural openness to change
J2 Openness to "gut-level" communication 
with decreasing feelings of mistrust 
and suspiciousness in the community
12 Self-other awareness facilitating groups/ 
community satisfaction and membership
D2 Absence of interpersonal sensitivity 
associated with unwillingness to 
confront existing inequities
C2 Absence of the use of community
problem solving skills in community 
development
22 System frustration
F2 Resistance to and fear of change inter­
















LABQUEST VARIATE V 
p = 0,01 d.f. = 1+2
LABQUEST-I
FACTORS
J1 Increased intercultural resources 
and understanding
G1 Opportunities for intercultural en­
richment in spite of a lack of 
self-awareness
FI Self-awareness and group methods
for understanding community mistrust
El Learning laboratories as a means of 
social change
D1 System frustration facilitating 
innovative practices
II Willingness to examine and confront 
inequities
A1 Interpersonal isolation and lack of 
community problem solving skills 
contributing to non-involvement in 
community development
Cl Absence of self-other awareness
associated with non-involvement in 
community problem solving
HI Fear of the reaction of others and 
personal risk leading to community 
non-involvement
Bl Use of social-ecological barriers and 
peer support aiding one's cultural 

















J2 Openness to "gut-level" communication 
with decreasing feelings of mistrust 
and suspiciousness in the community
12 Self-other awareness facilitating 
group/community satisfaction and 
membership
C2 Absence of the use of community problem 
solving skills in community development
A2 Openness to innovative group experiences 
to achieve intercultural equity
B2 Increased sensitivity to the isolating 
properties of maintaining social- 
ecological barriers
K2 Support of existing structures through 
denial of inequities
D2 Absence of interpersonal sensitivity 
associated with unwillingness to con­
front existing inequities
G2 Reliance upon racial stereotypes in­
hibiting open communication
H2 Intercultural openness to change



















ECOQUEST CANONICAL CORRELATION ANALYSIS
VARIATE I
p = O.OOl dof. = 90
ECOQUEST-I CORRELATION
FACTORS COEFFICIENTS
B3 Fear of change leading to the 
erection of social-ecological
barriers 063
E3 Increased opportunities for inter­
cultural sharing and communication -.62
13 Lack of intercultural barriers and 
decreased feelings of personal 
malaise in the community -.42
F3 Sensitivity to system inequities
aiding cross-cultural innovation -.42
C3 Openness to innovations due to in­
creased sensitivity to system inequities .36
H3 Reliance upon confrontation as a response
to the failure of learning laboratories -.05
D3 Personal dissatisfaction and isolation 
associated with community non­
involvement -.05
P. 3 Community problem solving skills
facilitating intercultural exchange
and equitable community development .01





B4 Fear of change aiding intercultural 
isolation and maintaining existing 
structures
G4 Community learning laboratories and 
the absence of system frustration
D4- Lack of community problem solving 
skills associated with non­
involvement in the community
E4 Lack of intercultural awareness 
associated with community non­
involvement
C4 Cross-cultural involvement in spite 
of community suspiciousness
I4 Group process understanding aiding a 
questioning of established ways
F^ Decreased questioning of established 
ways associated with more equity
14 Group process understanding aiding 
a questioning of established ways
Failure of learning laboratories and 
the absence of system frustration
A 1* Self-awareness and comfort aiding 

















p ~ O.OOl d.f. = 72
ECOQUEST-I CORRELATION
FACTORS COEFFICIENTS
B3 Fear of change leading to the erection
of social-ecological barriers -.47
13 Lack of intercultural barriers and 
decreased feelings of personal 
malaise in the community -.45
F3 Sensitivity to system inequities
aiding cross-cultural innovation .42
A3 Self-awareness and comfort aiding 
community membership and the
development of equity .42
D3 Lack of community problem solving 
skills associated with non­
involvement in the community -.41
H3 Failure of learning laboratories 
aiding increased intercultural 
isolation .33
S3 Lack of intercultural awareness 
associated with community non­
involvement -.31
C3 Cross-cultural involvement in spite
of community suspiciousness .27
G3 Community learning laboratories and
the absence of system frustration -.00
ECOQUEST-II
FACTORS
J4 Creative intercultural interaction 
lessening reliance upon stereotypic 
symbols -.61
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A4 Self-awareness and comfort aiding 
community membership and the
development of equity .5^
C4 Cross-cultural involvement in spite
of community suspiciousness .^2
Lack of intercultural awareness 
associated with community non­
involvement - a 38
14 Group process understanding aiding
a questioning of established ways .35
G4 Community learning laboratories
and the absence of system frustration -.20
F4 Decreased questioning of established
ways associated with more equity -.1?
D4 Lack of community problem solving 
skills associated with non­
involvement in the community .1^
Failure of learning laboratories
aiding increased intercultural
isolation .08
Fear of change aiding intercultural 







p = 0,008 d.f, = 56
ECOQUEST-I CORRELATION
FACTORS COEFFICIENTS
H3 Reliance upon confrontation as a
response to the failure of learning 
laboratories .77
E3 Increased opportunities for inter-
cultural sharing and communciation -.39
13 Lack of intercultural barriers and 
decreased feelings of personal
malaise in the community .34
D3 Personal dissatisfaction and isolation 
associated with community non­
involvement . 29
A 3 Community problem-solving skills
facilitating intercultural exchange
and equitable community development .14
C3 Openness to innovations due to 
increased sensitivity to system 
inequities -.12
G3 Resistance to change and a lack of
intercultural openness .09
F3 Sensitivity to system inequities
aiding cross-cultural innovation ,04
33 Fear of change leading to the erection
of social-ecological barriers -.01
ECOQUEST-II
FACTORS
H4 Failure of learning laboratories 
aiding increased intercultural 
isolation .59
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A4 Self-awareness and comfort aiding 
community membership and the 
development of equity
G4 Community learning laboratories and 
the absence of system frustration
D4 Lack of community problem solving
skills associated with non-involvement 
in the community
C4 Cross-cultural involvement in spite of 
community suspiciousness
B4 Fear of change aiding intercultural 
isolation and maintaining existing 
structures
J4 Creative intercultural interaction 
lessening reliance upon stereotypic 
symbols
14 Group process understanding aiding a 
questioning of established ways
E4 Lack of intercultural awareness associated 
with community non-involvement
F4 Decreased questioning of established 












1. Unless otherwise indicated, items listed 




A. Items developed prior to the laboratory weekend
my ability to make effective decisions that
influence my personal life
my feeling that I can find support for changes 
that I think should be made in the community
my feeling that I can find allies to aid me 
in reaching my own life goals
my tendency to feel powerless when it comes 
to influencing the price of milk here in 
Louisiana
my feeling that I am unable to control the
events in my life
my feeling that politics is corrupt and that 
there is nothing I personally can do about it
my tendency to express my opinions at local 
group meetings like the PTA9 even if no one 
else agrees with me
my willingness to actively involve myself in 
group efforts to remove from office incompetent 
or corrupt public officials
B. Items developed after the first administration
of the LABQUEST-I questionnaire
my fear of the possible consequences preventing 
me from engaging in activities that will replace 
powerful leaders who are insensitive to the 
needs of the community
my ability to organize people towards social
action
my feeling that elected officials do not repre­
sent the best interests of the community
3 2 6
my sensitivity to the real needs of others 
than myself in the community
my feeling that legal resources are in­
equitably distributed in the community
my willingness to actively work for the 
equity balance ideals
Task Force IJJC
A. Items developed after the first administration 
of the LABQUEST-I questionnaire
my inability to link up with others around the 
state hindering attempts at growth towards 
equity and opportunity balance in the community
my participation in the formation of white 
service clubs and organizations to keep out 
"black folks"
my feeling that change is definitely not 
needed or wanted
my belief in the necessity of achieving power 
(on both a state-wide and community level) 
through violent means
my willingness to work together with people 
of other cultural backgrounds to promote 
community and state-wide growth towards 
equity balance
Task Forces V, VI, and YIII
my ability to help develop a climate of mutual
respect within the Baton Rouge community
my awareness of the various roles I have in 
the community
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my confidence in my own problem solving skills
my willingness to listen to people who have 
ideas and values that are different than mine
my awareness of forces creating power in the 
community
my feeling frustrated when trying to get other 
people to listen to my ideas
my ability to communicate with school teachers 
and administrators
my feeling that human relations groups can 
change inequities in the community
my trusting people of the opposite race
my trusting people of my own race
Task Force VII,
A . Items developed prior to the laboratory weekend
my willingness to communicate meaningfully 
with students
my ability to respect and understand my fellow 
studentss teachers, and administrators
my ability to help develop a climate of mutual 
respect within my school community
my ability to communicate meaningfully with 
school teachers and administrators
my active participation in school meetings and 
activities involving parents» administrations 
faculty9 and students
my inclination to allow preconceived judgements 
of people to influence my response to their 
problems
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my attempts to understand the cultural values
of my fellow students® teachers® and parents
my conviction that the school system is not 
motivating students to learn nor teachers to 
teach
B. Items developed after the first administration 
of the LABQUEST-I questionnaire
my willingness to share my true inner feelings 
with others
my willingness to attempt to understand where 
people are coming from® regardless of their 
cultural background or occupation (student, 
teacher, administrator, parent)
my ability to help create problem solving 
strategies within the school communities
my ability to share my true inner feelings 
with others
my willingness to help teachers, parents, 
students, and administrators come together 
to work on our problems
my willingness to work cooperatively towards 
developing a more positive living and learning 
atmosphere within the school
Task Force XX
Items developed after the first administration of 
the LABQUEST~I questionnaire
my awareness of the value of young people 
in the community
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limited knowledge of different languages 
i.e., Soul, Cajun, Spanish, French» etc.
my feelings about mixed marriages
my attitudes toward racial relations
getting along with people in social 
gatherings
getting acquainted with people from 
different cultural backgrounds
planning and creating opportunities 
to help people of my own cultural 
background
planning and creating opportunities 
to help people who are not of my own 
cultural background
Task Force 1
my commitment to working towards greater 
community equity in Southern and LSU relations
my feeling that a separate Southern University 
system is a vital asset to the Baton Rouge 
community today
my awareness of forces creating power in the 
community
my trusting people of the opposite race
my feeling that a separate Louisiana State 
University system is a vital asset to the 
Baton Rouge community today
my feeling powerless when it comes to influencing 
the proposed merger between Southern and LSU
my trusting people of my own race
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my feeling that the proposed merger between 
LSU and Southern is the major obstacle to 
establishing better relations between the
two schools
my belief that the full cultural resources 
of both universities are presently being 
used in the most effective manner possible
l&SK ZoEge XI
my feeling that many people use community 
groups to benefit their own purposese such as 
seeking power
my belief that it is difficult to make 
community agencies more responsive to the 
peoples® needs
my feeling that whites will not support 
community change efforts
my belief that few people are willing to 
be actively involved in resolving community 
desegregation problems
my belief that school administrators do not 
want an integrated (unitary) school system
my feeling that most black-white relationships 
are influenced by racial stereotypes
APPENDIX GG
TASK FORCE VII ANALYSIS
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As mentioned in the text0 Task Force VII was 
designed as a direct intervention within the school 
system; specifically, within the predominantly black 
XYZ Junior High School. One of the post*»laboratory 
weekend changes reported by the school®s principal 
was an impression of decreased student suspensions®
Many of those involved in the SEECQ Program 
felt that this decrease in the rate of suspensione if 
verified0 would be an important partial indication of 
changed conditions in the school. The decision to 
suspend a student from school is often a difficult 
one to make• Certainly, a school needs to enforce 
rules of behavior9 both for the benefit of the 
school and often9 for the benefit of the student 
involved, At the same time* the act of suspension 
disrupts the students' education and may serve to 
place him at an educational disadvantange. Methods 
for successfully reducing the rate of suspension can 
be seen as an important contribution to the educational 
environment9 and understand ablyt are likely to be 
noticed by school officials.
To accurately assess the suspension rate change, 
copies of the suspension data for both the XYZ Junior
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High School and the entire East Baton Rouge Parish 
System were obtained from the East Baton Rouge School 
Boardo This data is presented in Table 3^, Looking 
first at the data for the entire school system* one 
notices the disproportionate number of black students 
suspended. In a parish that is not predominantly black 
(such as Baton Rouge)* is is striking to discover that nearly 
6ofo of the yearly suspensions in the schools are 
black students. Obviously* this must remain strictly 
an observation* with no causal relationship implied.
For XYZ Junior High School* the mean number 
of suspensions for the nine-month period was 82,8888,
The number of suspensions for February (the month of 
the Task Force VII) was 63* which is approximately 
2b% lower than the nine-month means this is also a 
decrease from the suspension rate of the previous month 
(January). Looking at the nine-month suspension 
rate* there was a decrease in suspensions in four 
months. If the two months that were shortened by 
vacations and the end of school (December and May) 
are excluded * on3„y one other month (November) showed 
a decrease in suspensions.
When the data for the entire school system 
are examined, the February suspension rate does not
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follow the same pattern. The nine-month mean for 
suspensions on a parish-wide basis was 1*213®66660 
The number of suspensions for February was 1* 368 * 
approximately 12,5^ higher than the nine month 
mean. The February rate is also approximately 4^ 
higher than the rate for January, Only the month 
of November (excluding December and May) showed a 
decreased rate of suspension.
In summary!, there was a definite decrease 
in the rate of suspensions in February for the XYZ 
Junior High School, A similar decrease occurred in 
only one other complete month of the school term. The 
parish-wide statistics reflect no similar decrease in 
suspensions for the same month? instead* there was a 
slight increase in suspensions. The decrease in 
suspensions at XYZ do not seem to be related to a 
regional trend.
Caution must be used in interpreting this 
data* however. Suggestions of a causal relationship 
between the occurence of the Task Force intervention and 
the decrease in suspensions could be tenuous. More 
importantly* the decrease in suspensions appears to be 
rather temporary. In the two months following February* 
the suspension rate increased* surpassing the yearly 
mean by April (84 suspensions).
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The mean factor scores for participants in Task 
Force VIT are shown in Table 35 ° Due to the small number 
of subjects involved® as well as the characteristics 
of the factor structure, statistical analysis was 
deemed inappropriate® The raw factor scores are exceed­
ingly difficult to meaningfully interpret e due to the 
considerations mentioned above. They are included in 




COMPARISON OF SUSPENSION RATES FOR BLACK, WHITE 
AND TOTAL STUDENTS, XYZ JUNIOR HIGH SCHOOL 
AND EAST BATON ROUGE PARISH* SEPTEMBER,
1973*, THROUGH MAY, 1974-
XYZ JUNIOR HIGH SCHOOL EAST BATON ROUGE PARISH
Month Blacks Whites Total Blacks Whites Total
September 99 0 99 692 4-66 1158
October 158 2 160 1060 719 1779
November 80 0 80 678 4-70 1148
December 4-6 1 47 560 4-03 963
January 94 0 93 800 512 1312
February'*' 63 0 63 756 612 1368
March 71 0 71 720 598 1318
April 84 0 84 623 505 1128
May 4-9 0 4-9 4-20 329 749
Total 74-3 3 74-6 6309 4614- 10,923
x = 82 o8888 X = 1213o6666
19 Task Force VII occurred in February® 1974-
TABLE 35
TASK FORCE VII RESPONDENTS MEAN FACTOR SCORES 
PRE-LABORATORY FACTOR SCORES (LABQUEST-I; n = 7)_______________
A1 B1 Cl D1 El FI G1 HI
0.0138 -0.6775 -0.4204 -0.3^20 -0 . 3 9 6 8 -0.4Q79 -0.7234 0.235^
11 .71 
-0.7059 0.0216
POST-7,ABORATORY FACTOR SCORES (LABQUEST-II; n = 7)
A2 B2 C2 D2 E2 F2 G2 H2




5C0QU5ST-I FACTOR SCORES (Self-Referent? n = 6)W V V V i V i - W i .  ~  V - ' - - --- ---- ---------------------/ .. .
A3 B3 C3 D3 £3 F3 G3 H3
0.004? 0 , 0 5 6 1  -0 . 3 5 8 1 -0 . 1 0 2 7 0.2759 0 . 3 0 2 6 -0.5424 -1 , 2 7 8 6
13
-0.2497
ECOQUEST-II FACTOR SCORES (Community-Referentj n = 6)
A4 B4 C4 d4 E4 F4 G4 H4
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